I 


EDITORSHIP 

of  the  LAKE  ENGLISH  CLASSICS 


When  you  are  thinking  of  what  edition  of  a  classic  to  choose  for  your  class,  you 
doubtless  consider  Format,  Price,  Editorship.  Of  these.  Editorship  is  perhaps  the 
most  important. 

Among  the  editors  of  the  LAKE  classics  are  the  following: 

Lindsay  Todd  Damon,  Brown  University,  general  editor 
Herbert  Vaughan  Abbott,  Smith  College  James  Weber  Linn,  University  of  Chicago 

F.  G.  Allinson,  Brown  University  Robert  M.  Lovett,  University  of  Chicago 

Charles  T.  Copeland,  Harvard  University  George  L.  Marsh,  University  of  Chicago 

Joseph  V.  Denney,  Ohio  State  University  W.  A.  Neilson,  Smith  College 

Christian  Gauss,  Princeton  University  William  Lyon  Phelps,  Yale  University 

Edwin  Greenlaw,  Johns  Hopkins  University  James  F.  Royster,  University  of  North  Carolina 

Walter  Morris  Hart,  University  of  California  Vida  D.  Scudder,  Wellesley  College 

George  P.  Krapp,  Columbia  University  C.  H.  Ward,  formerly  of  the  Taft  School 

Edwin  H.  Lewis,  Lewis  Institute  Allan  F.  Westcott,  U.S.  Naval  Academy 

Write  for  a  complete  descriptive  price  list  of  LAKE  English  Classics.  The  College  Entrance 
Requirements  for  1929  to  1934  are  included. 

Do  you  have  a  copy  of  the  free,  172-page  Marsh  Manual  for  Teaching  Classics? 

If  not,  send  for  one. 

SCOTT,  FORESMAN  AND  COMPANY 


CHICAGO 


ATLANTA 


DALLAS 


NEW  YORK 


|  Literature  in  the  Elementary  School 

By  Porter  Lander  MacClintock 

In  this  book,  Mrs.  MacClintock  formulates  her  ideas  on  the 
problem  of  choosing  literature  for  children  and  presenting  it  as  an 
art.  She  writes  of  the  choice  and  teaching  of  story,  poetry,  drama, 
and  myth;  deals  with  the  question  of  out-of-school  reading  for 
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VIRGINIA  WOOLF 

GERALD  BULLETT 

It  has  been  said  more  than  once  that  Virginia  Woolf  might  be 
a  very  good  novelist  or  a  very  good  essayist,  but  that  when  she  tries 
to  be  both  at  once  she  fails  to  be  either.  This  kind  of  criticism  is 
the  merest  pedantry;  and  it  involves  either  an  illegitimate  broaden¬ 
ing  of  the  scope  of  the  essay  or  a  pitifully  narrow  conception  of  the 
novel.  If  we  are  more  concerned  with  the  art  than  with  the  cate¬ 
gory,  we  can  scarcely  fail  to  recognize  in  Virginia  Woolf  a  quality 
of  mind  quite  extraordinarily  penetrating,  poetic,  and  unillusioned. 
She  has  been  compared  with  Jane  Austen — in  my  opinion  an  utter¬ 
ly  absurd  comparison.  Meredith,  Henry  James,  even — Heaven 
help  us !  — Dostoevsky,  all  these  have  been  mentioned  in  connection 
with  her  work;  for  the  official  English  critic  is  never  so  happy  as 
when  he  can  pretend  that  the  book  under  notice  was  written  not  by 
its  ostensible  author  but  by  a  bundle  of  influences  which  he  can 
display  erudition  by  specifying  for  you. 

Mrs.  Woolf’s  latest  novel,  with  which  I  shall  deal  in  its  place, 
was  recently  awarded  the  Femina  Vie  Heureuse  Prize;  and  one 
likes  to  believe  that  this  temporary  notoriety  will  attract  new  read¬ 
ers  to  her  work.  But  it  is  not  in  the  nature  of  things  that  she  will 
ever  become  a  popular  writer.  It  is  not  impossible  for  good  writers 
to  have  big  sales,  as  successes  like  those  of  Margaret  Kennedy  and 
Thornton  Wilder  clearly  show.  The  general  public,  unable  to  distin¬ 
guish  chalk  from  cheese,  sometimes  chances  to  swallow  a  good  thing 
unawares  and  to  enjoy  it.  But  no  amount  of  booming  can  make 
Virginia  Woolf  a  best-seller  in  her  own  lifetime.  She  is  what  people 
call  a  “difficult  writer.”  She  is  difficult  in  that  she  makes  heavy 
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demands  upon  us;  our  attention  must  be  unflagging,  our  wits  alert; 
for  our  task  is  no  less  than  that  of  constructing  for  ourselves  the 
peculiar  world  of  which  the  author  gives  scattered  and  suggestive 
hints.  The  people  of  this  world  pass  to  and  fro  on  the  screen,  clear 
in  outline,  extraordinarily  vivid  and  true,  but  quite  without  sub¬ 
stance.  All  good  writers  communicate  in  their  work  something  of 
their  creative  zest;  but  there  are  a  few — Mrs.  Woolf  is  one  of  them 
— who  seem  to  share  with  us  not  merely  the  zest  but  the  very  act  of 
creation.  They  offer  illuminating  hints  to  our  imagination,  induce 
in  us  the  flattering  sensation  that  we  are  collaborating  in  the  pro¬ 
duction  of  a  work  of  art.  Here,  for  example,  is  a  glimpse  of  Mrs. 
Jarvis,  the  clergyman’s  wife,  in  Jacob’s  Room,  the  most  minor  of 
minor  personages  in  the  book: 

Yes,  yes,  when  the  lark  soars;  when  the  sheep,  moving  a  step  or  two  on¬ 
wards,  crop  the  turf,  and  at  the  same  time  set  their  bells  tinkling;  when  the 
breeze  first  blows,  then  dies  down,  leaving  the  cheek  kissed;  when  the  ships  on 
the  sea  below  seem  to  cross  each  other  and  pass  on  as  if  drawn  by  an  invisible 
hand ;  when  there  are  distant  concussions  in  the  air  and  phantom  horsemen  gal¬ 
loping,  ceasing;  when  the  horizon  swims  blue,  green,  emotional — when  Mrs. 
Jarvis,  heaving  a  sigh,  thinks  to  herself,  “If  only  some  one  could  give  me  .... 
if  I  could  give  some  one.  .  .  .  .”  But  she  does  not  know  what  she  wants  to 
give,  nor  who  could  give  it  her. 

It  would  not  be  difficult,  it  would  be  no  more  than  extremely 
foolish,  to  expand  that  paragraph  into  a  short  story,  or  even  a  long 
story,  so  rich  is  it  in  suggestion.  Mrs.  Woolf  is  not  always  so  easy 
as  that;  her  effects  are  not  always  so  seizable;  but  even  at  its  most 
obscure  her  work  is  interesting,  and  at  its  best  it  is  more  exciting 
than  a  good  detective  story.  She  has  created  a  world;  not  a  world 
of  men  and  women,  but  a  world  of  luminous  twilight;  queer,  vivid, 
remote  yet  real;  beautiful  and  elusive  as  a  floating  bubble. 

Innumerable  overcoats  of  the  quality  prescribed  hung  empty  all  day  in  the 
corridors,  but  as  the  clock  struck  six  each  was  exactly  filled,  and  the  little  fig¬ 
ures,  split  apart  into  trousers  or  moulded  into  a  single  thickness,  jerked  rapidly 
with  angular  forward  motion  along  the  pavement,  then  dropped  into  darkness. 
Beneath  the  pavement,  sunk  in  the  earth,  hollow  drains  lined  with  yellow  light 
for  ever  conveyed  them  this  way  and  that,  and  large  letters  upon  enamel  plates 
represented  in  the  underworld  the  parks,  squares,  and  circuses  of  the  upper. 

Standing  in  isolation,  this  passage  may  arouse  suspicion,  but  in 
its  context  it  is  seen  at  once  to  be  perfectly  consonant  with  that 
singular  inhuman  vision  of  life  which  Mrs.  Woolf’s  work  reflects. 
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The  shortest  cut  to  an  understanding  of  her  method  is  to  study  a 
particular  example  of  it,  Mrs.  Dalloway.  We  begin  with  Mrs.  Dal- 
loway  contemplating  the  party  she  is  to  give  in  the  evening,  think¬ 
ing  of  Peter  Walsh  whom  years  ago  she  refused  to  marry,  and  of 
Richard  whom  she  did  marry.  An  aeroplane  soars  over  Bond 
Street,  leaving  letters  of  smoke  in  the  sky,  and,  scarcely  aware  of 
the  transition,  so  skilfully  is  it  effected,  we  enter  the  consciousness 
of  first  this  onlooker  and  then  that.  A  taxicab,  its  drawn  blinds  hid¬ 
ing  some  mysteriously  important  personage,  glides  serenely  with 
proud  privilege  through  the  street;  a  wave  of  hushed  excitement 
stirs  the  crowd,  and  a  fringe  of  the  wave  touches  poor  Septimus 
Smith,  the  anointed  of  heaven  (shell-shock),  and  Lucrezia,  his 
young  Italian  wife.  The  searchlight  of  Mrs.  Woolf’s  suggestive  art 
passes  zigzag  over  the  minds  of  men  and  women,  illuminating  those 
dark  interiors  with  the  light  of  an  extraordinarily  subtle  vision.  It 
rests,  this  penetrating  ray,  longest  upon  Peter  Walsh  himself,  who 
is  just  returned  from  long  exile  in  India.  Peter  calls  on  Clarissa  in 
the  morning;  he  attends  her  party  at  night.  With  this  second  meet¬ 
ing  the  book  closes.  In  the  interval  we  have  watched  minutely  the 
quivering  activity  of  his  cerebrum.  And  not  his  alone,  but  Claris¬ 
sa’s  and  Septimus  Smith’s  and  Miss  Kilman’s  and  Elizabeth’s,  to 
name  but  a  few  others. 

It  is  to  be  noted  that  we  watch  these  intimate  experiences 
rather  than  share  them,  that  the  emotions  which  we  know,  by  in¬ 
ference,  must  accompany  this  cerebral  activity  do  not  always  com¬ 
municate  themselves  to  us;  we  remain  a  little  more  than  usually 
detached.  We  are  moved,  when  we  are  moved  at  all,  less  by  the 
particular  emotions  of  these  people  than  by  the  poetry  of  thought 
and  phrase  (seldom  of  rhythm),  and  by  that  curious  sensation 
which  is  the  book’s  continuous  effect — the  sensation  of  seeing  and 
feeling  the  very  stream  of  life,  the  undeviating  tide  of  time,  flow¬ 
ing  luminously  by,  with  all  the  material  phenomena,  streets  and 
stars,  bicycles  and  human  bodies,  floating  like  straws  upon  its  sur¬ 
face.  To  add  that  there  are  very  definite  limitations  to  the  scope  of 
this  curious  technique  is  hardly  necessary,  for  there  is  no  form  of 
writing  to  which  the  satne  remark  would  not  in  some  degree  apply. 
Highly  impressionistic  work  such  as  this  lacks  external  drama,  for 
its  intellectual  and  technical  bias  provides  that  the  most  startling 
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action — a  young  men’s  throwing  himself  out  of  the  window,  for  ex¬ 
ample — shall  seem  trivial  compared  with  the  bright  ferment  of  con¬ 
sciousness.  Mrs.  Woolf’s  is  an  inversion  of  the  ordinary  method 
of  narration.  The  fact  that  the  life  of  the  mind  is  more  significant 
than  the  movement  of  the  body  is  reflected  in  the  very  texture  of 
the  narrative,  action  being  treated  throughout  as  a  mere  paren¬ 
thesis: 

How  much  she  wanted  it — that  people  should  look  pleased  as  she  came  in, 
Clarissa  thought,  and  turned  and  walked  back  towards  Bond  Street,  annoyed 
because  it  was  silly  to  have  other  reasons  for  doing  things.  Much  rather  would 
she  have  been  one  of  those  people  like  Richard  who  did  things  for  themselves, 
whereas,  she  thought,  waiting  to  cross,  half  the  time  she  did  things  not  simply, 
not  for  themselves:  but  to  make  people  think  this  or  that;  perfect  idiocy  she 
knew  (and  now  the  policeman  held  up  his  hand)  for  no  one  was  ever  for  a  sec¬ 
ond  taken  in.  Oh,  if  she  could  have  had  her  life  over  again!  she  thought,  step¬ 
ping  on  to  the  pavement,  could  have  looked  even  differently! 

And  even  when  the  action  is  not  apparently  subordinate,  it  is 
actually  so.  One  part  of  this  method’s  general  effect  on  the  reader 
is  to  make  him  feel  that  he  is  observing,  from  a  great  height,  a 
world  of  disembodied  spirits.  It  is  not  so  much  that  the  picture 
lacks  definition  as  that  it  lacks  stability;  its  outlines  are  incessantly 
flowing  into  new,  bright  patterns.  Nothing  for  a  moment  stands 
still;  the  flying  landscape  daubs  across  our  vision  a  myriad  bright 
streaks  of  changing  color;  shapes  are  perpetually  disintegrating 
and  resolving  into  new  shapes. 

Of  this  undeviating  flow  of  time  one  is  constantly  and  almost 
painfully  aware  in  the  pages  of  To  the  Lighthouse,  which,  there¬ 
fore,  despite  its  many  beauties  both  superficial  and  profound,  in¬ 
duces  ultimately  a  feeling  of  utter  desolation  in  the  reader.  There 
are  those  who  contend  that  there  must  be  something  wrong  with 
any  work  of  art  that  does  this.  Great  tragedy,  they  tell  us,  quoting 
Aristotle,  by  pity  and  terror  effects  a  purgation  of  those  emotions 
and  leaves  the  human  spirit  refreshed;  and  they  point  to  Othello, 
to  Hamlet,  to  King  Lear:  masterpieces  which,  like  those  of  the 
Greek  dramatists  whom  Aristotle  had  specially  in  mind,  fill  us  with 
exultation  rather  than  with  despair.  I  am  by  no  means  sure  that  the 
last  word  has  been  said  in  this  matter,  for  there  may  be  an  unac¬ 
knowledged  significance  in  the  fact  that  the  personages  of  these 
dramas,  though  endowed  with  passions  and  weaknesses  like  our 
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own,  are  invested  with  a  circumstantial  grandeur  that  makes  them 
in  effect  romantic,  remote,  and,  to  that  degree,  unreal.  The  inevi¬ 
table  calamity  of  death,  the  slow  incessant  corrosion  of  time — these 
are  things  we  cannot  bear  to  contemplate  except  under  the  guise  of 
fine  diction  or  romantic  sentiment.  Fine  diction,  exquisite  phrases, 
Mrs.  Woolf  can  indeed  command;  but  she  writes  relentlessly  of  the 
real  world,  the  world  behind  the  eyes — not,  thank  Heaven,  with  the 
straining  after  all-inclusiveness  of  a  James  Joyce,  but  with  the  most 
fastidious  selective  artistry  that  is  like  a  finger  of  light  passing  from 
point  to  significant  point  of  the  picture,  the  fluid,  dissolving,  perpet¬ 
ually  disintegrating  and  reintegrating  picture  that  consciousness 
makes  of  its  contact  with  an  infinitely  diverse  and  unknowable  real¬ 
ity.  Her  method  is  kaleidoscopic,  though  not  so  crudely  pictorial  as 
that  description  might  seem  to  imply.  Perhaps,  indeed,  it  is  rather 
to  music  that  we  must  turn  for  a  really  suggestive  analogy;  for, 
though  she  writes  less  for  the  ear  than  for  the  eye,  and  little  enough 
specifically  for  either,  I  feel  that  to  read  her  work — and  her  best 
work,  T o  the  Lighthouse,  in  particular — is  like  listening  to  a  clear 
yet  tremulous  and  hesitating  music,  full  of  vanishing  melodies  and 
quick  with  heartache.  The  good,  the  beautiful,  and  the  true — these 
are  the  values  by  which  man  lives,  but  they  pass  with  him  to  the 
grave.  You  cannot,  save  illusively  and  by  a  trick  of  thought,  arrest 
even  the  most  golden  of  the  moments  life  spins  for  you.  Such  are 
the  thoughts  and  feelings  set  stirring,  in  at  least  one  reader,  by  this 
book;  and  to  record  them,  even  though  they  unhappily  assume  a 
didactic  form,  is  not  to  impute  didacticism  to  the  artist.  Mrs. 
Woolf  is  singularly  free  from  that  vice  (of  how  few  modern  writers 
can  this  be  said! ).  Her  vision  is  queer  to  us  only  by  reason \of  its 
exactitude,  or,  to  be  more  precise,  by  reason  of  its  unwinking  aware¬ 
ness  of  the  hurrying  stream  upon  which,  like  motes  of  shining  dust, 
these  things  that  delight  us,  love  and  beauty  and  friendship,  are 
carried  away  into  the  void  of  oblivion.  It  is  desolating  for  the  same 
reason.  Even  so,  some  vestiges  of  glamor  remain,  a  few  fine  rags 
with  which  we  try  desperately  to  cover  our  nakedness.  For  if  the 
tragedy  of  human  life  and  destiny  is  more  lonely  and  pitiful  than  we 
knew,  the  human  spirit  is  not  the  less  to  be  admired. 

The  action  (which  is  to  say  the  thought  and  emotion)  of  this 
latest  book  centers  round  the  personality  of  Mrs.  Ramsay,  who, 
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with  her  husband,  her  several  children,  and  four  guests,  is  spending 
a  long  vacation  in  their  house  in  the  Isle  of  Skye.  Her  husband  is 
an  academic  person,  a  philosopher  with  an  international  reputation. 
His  weaknesses  are  constantly  and  ruthlessly  exposed  to  us;  he  is 
something  of  a  buffoon,  something  of  a  bully,  and  very  much  an 
egoist.  But,  despite  all  this,  we  are  aware  that  he  is  a  great  man; 
we  never,  in  observing  his  littleness,  lose  sight  of  his  greatness.  The 
same  is  true,  in  some  degree,  of  the  other  characters.  Charles  Tans- 
ley,  who  is  spiritually  crippled  by  his  secret  sense  of  inferiority, 
one  finds  it  next  to  impossible  to  like;  but  even  for  him  one  feels 
a  compassion  that  may  at  any  moment  become  tinged  with  affec¬ 
tion.  Mrs.  Woolf  is  never  sentimental;  nor  is  she  ever  cruel.  Irony 
and  poetry  pervade  her  pages.  She  does  not  transfix  her  butterfly, 
pin  it  to  a  board,  and  watch  its  struggles.  She  does  not  dissect,  or 
vivisect,  her  characters.  What  she  does  is  to  turn  the  searchlight  of 
her  vision  (and  I  repeat  this  image  because  it  is  the  key  to  our 
problem)  into  the  quivering  consciousness  first  of  this  person  and 
then  of  that;  and  if  ever  she  permits  herself  an  interpolation,  it  is 
always  quiet,  dispassionate,  illuminating.  She  has  never  so  inti¬ 
mately  explored  the  secret  places  of  the  human  heart  as  in  this 
book.  One  rises  from  its  perusal  with  a  heightened  appreciation  of 
the  paradox  of  man,  the  sublime  animal,  the  tethered  god,  fascinat¬ 
ing  blend  of  vanities  and  egoisms  and  generous  aspirations.  No¬ 
where  else  for  example,  certainly  not  in  the  work  of  pious  and  moral 
Victorians,  will  you  find  so  profound  and  subtle  an  understanding 
of  the  reality  of  marriage.  Ramsay  suffers  from  a  haunting  sense  of 
personal  failure.  He  wants  people  to  make  much  of  him.  He  is 
greedy  for  praise;  for,  lacking  it,  he  loses  confidence  in  himself  and 
his  powers.  He  is,  to  this  extent,  a  spiritual  weakling;  and  always, 
in  moments  of  discouragement,  it  is  to  his  wife  that  he  comes  for 
comfort.  Shamelessly,  like  a  child,  he  bathes  his  nakedness  in  her 
maternal  faith;  comes  to  her  to  be  assured  that  he  is  a  fine  fellow, 
and  so  is  restored.  Here  is  a  passage  that  is  too  good  not  to  be 
quoted  in  full.  Mrs.  Ramsay  is  sitting  at  the  window  reading  a 
fairy  tale  to  James,  her  little  son.  Ramsay  is  restlessly  pacing  the 
garden.  He  approaches  her. 

Mrs.  Ramsay,  who  had  been  sitting  loosely,  folding  her  son  in  her  arm, 
braced  herself,  and,  half  turning,  seemed  to  raise  herself  with  an  effort,  and  at 
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once  to  pour  erect  into  the  air  a  rain  of  energy,  a  column  of  spray,  looking  at 
the  same  time  animated  and  alive  as  if  all  her  energies  were  being  fused  into 
force,  burning  and  illuminating  (quietly  though  she  sat,  taking  up  her  stocking 
again),  and  into  this  delicious  fecundity,  this  fountain  and  spray  of  life,  the 
fatal  sterility  of  the  male  plunged  itself,  like  a  beak  of  brass,  barren  and  bare. 
He  wanted  sympathy.  He  was  a  failure,  he  said.  Mrs.  Ramsay  flashed  her 
needles.  Mr.  Ramsay  repeated,  never  taking  his  eyes  from  her  face,  that  he 
was  a  failure.  She  blew  the  words  back  at  him.  “Charles  Tansley  .  .  she 
said.  But  he  must  have  more  than  that.  It  was  sympathy  he  wanted,  to  be  as¬ 
sured  of  his  genius,  first  of  all,  and  then  to  be  taken  within  the  circle  of  life, 
warmed  and  soothed,  to  have  his  senses  restored  to  him,  his  barrenness  made 
fertile,  and  all  the  rooms  of  the  house  made  full  of  life — the  drawing-room; 
behind  the  drawing-room  the  kitchen;  above  the  kitchen  the  bedrooms;  and  be¬ 
yond  them  the  nurseries ;  they  must  be  furnished,  they  must  be  filled  with  life. 

Charles  Tansley  thought  him  the  greatest  metaphysician  of  the  time,  she 
said.  But  he  must  have  more  than  that.  He  must  have  sympathy.  He  must  be 
assured  that  he  too  lived  in  the  heart  of  life;  was  needed;  not  here  only,  but 
all  over  the  world.  Flashing  her  needles,  confident,  upright,  she  created  draw¬ 
ing-room  and  kitchen,  set  them  all  aglow;  bade  him  take  his  ease  there,  go  in 
and  out,  enjoy  himself.  She  laughed,  she  knitted.  Standing  between  her  knees, 
very  stiff,  James  felt  all  her  strength  flaring  up  to  be  drunk  and  quenched  by 
the  beak  of  brass,  the  arid  scimitar  of  the  male,  which  smote  mercilessly,  again 
and  again,  demanding  sympathy. 

He  was  a  failure,  he  repeated.  Well,  look  then,  feel  then.  Flashing  her 
needles,  glancing  round  about  her,  out  of  the  window,  into  the  room,  at  James 
himself,  she  assured  him,  beyond  a  shadow  of  a  doubt,  by  her  laugh,  her  poise, 
her  competence  (as  a  nurse  carrying  a  light  across  a  dark  room  assures  a  frac¬ 
tious  child) ,  that  it  was  real ;  the  house  was  full ;  the  garden  blowing.  If  he  put 
implicit  faith  in  her,  nothing  should  hurt  him;  however  deep  he  buried  himself 
or  climbed  high,  not  for  a  second  should  he  find  himself  without  her.  So  boast¬ 
ing  of  her  capacity  to  surround  and  protect,  there  was  scarcely  a  shell  of  herself 
left  for  her  to  know  herself  by;  all  was  so  lavished  and  spent;  and  James,  as  he 
stood  stiff  between  her  knees,  felt  her  rise  in  a  rosy-flowered  fruit  tree  laid  with 
leaves  and  dancing  boughs  into  which  the  beak  of  brass,  the  arid  scimitar  of 
his  father,  the  egotistical  man,  plunged  and  smote,  demanding  sympathy. 

And  when  the  man  is  gone  away,  renewed  with  her  vitality,  “im¬ 
mediately,  Mrs.  Ramsay  seemed  to  fold  herself  together,  one  petal 
closed  in  another,  and  the  whole  fabric  feel  in  exhaustion  upon  it¬ 
self  ....  while  there  throbbed  through  her,  like  the  pulse  in  a 
spring  which  has  expanded  to  its  full  width  and  now  gently  ceases 
to  beat,  the  rapture  of  successful  creation.”  The  characterization 
of  this  Mrs.  Ramsay  is  indeed  one  of  the  most  conspicuous  achieve¬ 
ments  in  modern  fiction.  The  searchlight  plays  with  wonderful  ef- 
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feet  upon  her  inmost  mind.  She  is  a  lovely  and  very  human  crea¬ 
tion,  a  woman  who,  by  virtue  of  her  beauty  and  charm,  wields  a 
dangerous  power  over  the  lives  of  others.  She  is  aware  of  herpow- 
er;  she  takes  so  much  pleasure  in  arranging  the  happiness  of  her 
friends,  with  or  without  their  consent,  that  there  is,  inevitably,  an 
element  of  self-indulgence  in  her  maternal  benevolence.  She  is, 
frankly,  something  of  a  matchmaker.  Being  kind  as  she  is  fair,  she 
is  irresistible;  and,  being  irresistible,  she  is  dangerous.  But  above 
all  she  is  vital,  generous,  creative;  and  we,  like  her  friends,  cannot 
help  falling  in  love  with  her.  The  method  by  which  her  loveliness 
is  communicated  to  us  is  the  method  employed  by  Shakespeare  in 
the  speech  where  Enobarbus  describes  Cleopatra  (a  speech,  you 
will  remember,  which  is  nothing  more  or  less  than  a  fragment  of 
North’s  Plutarch  made  marvelously  into  poetry).  Our  eyes  are  di¬ 
rected,  not  to  herself,  but  to  the  effect  of  her  on  others :  on  mean- 
spirited  Charles  Tansley;  on  the  elderly  scientist,  William  Bankes; 
on  Lily  Briscoe,  who  paints  indifferent  pictures;  on  Minta  and 
Paul,  brought  together  by  her  contriving;  and  on  her  husband.  She 
is,  in  effect,  the  light,  the  warm  life-giving  light,  round  which  these 
people  flutter.  The  second  part  of  the  book,  “Time  Passes,”  de¬ 
scribes  the  house  of  the  Ramsays  after  they  have  left  it,  and  de¬ 
scribes  it  with  a  unique  delicacy  of  apprehension.  When  we  are 
told,  in  a  parenthesis,  that  Mrs.  Ramsay  is  now  dead,  we  feel  per¬ 
sonally  bereaved,  and  this  sense  of  bereavement  endures  to  the  end 
of  the  book  and  far  beyond  it.  It  is  her  power  of  suggesting  the  in¬ 
expressible  minutiae  of  spiritual  experience  that  makes  Virginia 
Woolf  a  solitary  star  in  modern  fiction. 

And,  as  I  correct  these  pages  for  the  printer,  Mrs.  Woolf’s  lat¬ 
est  book,  Orlando,  which  has  just  appeared,  is  being  hailed  as  an 
undoubted  masterpiece  by  distinguished  English  critics. 


GRAMMAR  AND  POWER1 

H.  Y.  MOFFETT 

I  have  been  reflecting  upon  the  power  that  has  been  wasted  in 
the  teaching  of  grammar  in  American  schools.  I  thought  of  all  the 
good  teacher -power  that  has  been  squandered  in  the  attempt  to 

1  From  an  informal  address  given  before  the  National  Council  of  Teachers  of 
English  at  Minneapolis,  July  3,  1928. 
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teach  useless  grammar,  and  of  the  even  greater  waste  of  pupil- 
power  involved  in  the  effort  to  learn  this  useless  grammar  or  to 
dodge  the  learning  of  it.  If  the  first  kind  of  waste  is  regrettable, 
the  second  kind  is  dreadfully  tragic.  Yet  it  seems  that  both  kinds 
are  as  yet  inevitable.  So  much  of  our  teaching  must  be  done  by 
young  people  whose  knowledge  and  experience  are  limited.  And 
the  seasoned  teacher,  as  from  year  to  year  he  goes  on  experiment¬ 
ing  and  trying  to  improve  his  technique,  is  shocked  by  the  realiza¬ 
tion  of  his  blunders  in  dealing  with  young  minds.  It  has  been  said 
that  the  mistakes  of  the  physician  are  quickly  buried.  The  school¬ 
master’s  mistakes  never  are;  they  go  on  and  on.  And  the  worst  of 
it  is  that  the  schoolmaster  makes  his  mistakes  with  a  whole  room¬ 
ful  of  patients  at  a  time.  It  is  a  sobering  thought,  this  of  wasting 
the  precious  power  of  childhood  through  the  use  of  wrong  materials 
or  wrong  methods  because  of  our  own  sheer  ignorance  and  incom¬ 
petence.  Still,  amid  uncertainties  and  divided  counsels,  we  must  all 
go  on  experimenting,  striving  to  learn  what  we  can  and  to  use  what 
we  know. 

There  is  another  possible  connection  between  grammar  and 
power,  and  that  connection  I  shall  try  to  make.  The  educational 
world  believes  that  the  right  kind  of  grammar,  taught  in  the  right 
way,  builds  up  in  the  pupil  power  of  a  most  desirable  and  essential 
order.  That  is,  power  to  express  one’s  self  and  power  to  receive  the 
expression  of  others — in  short,  power  to  speak,  to  write,  to  listen, 
and  to  read.  Inherent  in  all  these,  of  course,  is  power  to  think;  none 
of  the  others  is  possible  except  in  connection  with  that.  When  we 
English  teachers  are  exhorted  to  “teach  clear  thinking,”  we  may 
say:  “To  me  this  means  ‘teach  clear  speaking,  writing,  listening, 
reading.’  ”  If  grammar  is  to  help  us  to  do  these  noble  things,  it 
must  be  the  right  kind  of  grammar,  taught  in  the  right  way. 

Fortunately,  it  is  not  necessary  for  me  to  take  up  your  time 
with  a  discussion  of  the  right  kind  of  grammar.  The  wisest  of  coun¬ 
sel  has  been  available  to  us  all  since  1919,  when  the  Grammar  Sub¬ 
committee  of  the  National  Council  Committee  on  Economy  of  Time 
published  its  Report.  The  committee  unequivocally  took  the  posi¬ 
tion  that  English  grammar  should  be  taught  to  serve  the  purposes 
of  instruction  in  English,  not  those  of  instruction  in  foreign  lan¬ 
guages.  It  stated  that  “the  greatest  contribution  which  grammar 
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study  can  make  is  to  the  mastery  of  the  sentence,  the  unfailing  rec¬ 
ognition  of  the  sentence  unit  in  speech  and  writing,  and  to  power  of 
building  clear,  vigorous,  and  varied  sentences  and  of  interpreting 
their  structure.”  The  most  significant  recent  contribution  is  the 
Report  on  a  Minimum  Grammar  by  the  Wisconsin  Committee, 
published  in  the  English  Journal  for  March,  1928.  I  consider  this 
report  to  be  almost  the  last  word  on  the  matter.  It  is  so  easily  ac¬ 
cessible  that  no  teacher  needs  to  be  unfamiliar  with  it;  there  is  no 
longer  any  excuse  for  our  being  uninformed  as  to  the  right  gram¬ 
mar  to  teach.  In  only  one  item  do  I  find  it  necessary  to  depart  from 
the  placement  of  topics  by  this  committee;  I  find  that  I  need  to 
begin  the  study  of  prepositional  phrases  and  their  components 
early  in  the  seventh  grade,  while  this  report  defers  it  until  the 
eighth  grade. 

The  person  now  addressing  you  gained  only  one  kind  of  power 
from  the  grammar  of  his  school  days,  and  that  was  power  to  resist 
instruction.  He  still  has  a  very  definite  recollection  of  his  hatred 
for  the  subject,  as  well  as  of  what  seemed  to  him  the  utter  worth¬ 
lessness  of  the  matter  presented  and  the  impossibility  of  learning  it. 
The  grammar  was  not  of  the  type  now  recommended,  and  no  doubt 
the  teaching  was  poor  enough.  Certainly  the  attitude  of  the  pupil 
in  question  was  totally  wrong  all  through  the  grammar  grades  and 
the  high  school.  But  the  fact  that  for  years  he  suffered  because  of 
this  early  failure  has  made  him  especially  eager  to  make  the  study 
of  grammar  attractive  and  profitable  to  the  boys  and  girls  who  have 
been  his  pupils  in  later  days. 

This  personal  example  suggests  the  importance  of  adjusting 
your  situation  in  such  a  way  that  the  patient  will  take  your  medi¬ 
cine.  No  matter  how  potent  it  may  be,  it  will  do  him  no  good  so 
long  as  it  stays  in  the  bottle.  And  so  the  first  power  that  must  be 
looked  to  is  the  power  of  the  individual  pupil  to  master  his  lesson. 
All  hoped-for  powers  depend  on  that.  If  the  pupil  vitally  enjoys 
his  work  with  grammar,  he  can  be  made  to  master  it,  and  then  it 
will  serve  him.  It  is  the  business  of  the  teacher  to  make  this  ad¬ 
justment.  So  now  I  can  talk  to  you  about  what  seems  to  me  to  be 
the  right  way  to  teach  grammar. 

What  sort  of  material  is  your  average  eighth-grader?  It  is  upon 
him  that  you  must  focus  your  analyzing  gaze.  You  have  to  know 
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what  he  is  like.  Well,  first  of  all,  he  is  ignorant.  He  seems  to  have 
skipped  the  seventh  grade,  for  you  know  that  the  work  of  that 
grade  has  been  carefully  planned  and  that  the  teacher  is  as  intelli¬ 
gent  and  thorough  as  you  are.  Yet  this  specimen  of  her  product 
knows  nothing.  You  will  learn  to  be  tolerant  of  her  apparent  fail¬ 
ure  when  you  have  enjoyed  an  experience  that  has  frequently  been 
mine,  that  of  meeting  again  pupils  you  yourself  taught  during  the 
previous  year  and  discovering  that  in  the  case  of  this  average  pu¬ 
pil  most  of  your  painfully-constructed  foundation  has  been  but  rot¬ 
ten  stubble. 

And  so  if  you  should  ask  me,  “What  do  you  consider  the  best 
grammar  book  for  the  eighth  grade?”  I  should  reply,  “The  sev¬ 
enth-grade  book.”  That  should  come  first.  If  you  must  spend  half 
the  first  semester  on  the  essentials  of  the  previous  year,  what  then? 
Your  business  is  to  develop  children,  not  to  get  through  books  or 
to  “cover”  certain  sections  of  a  course  of  study.  Furthermore,  in 
your  efforts  to  bring  this  average  eighth-grader  up  to  the  mark 
your  method  must  be  as  careful  and  patient  and  thorough  as  if  he 
had  never  been  exposed  to  any  of  these  things  before.  My  guess  is 
that  for  every  teacher  who  proceeds  too  slowly  and  covers  too  little 
ground  in  teaching  grammar,  there  are  a  hundred  who  go  too  fast 
and  too  far  with  it.  Half-knowledge  is  valueless;  only  mastery 
counts.  There  is  nothing  new  or  sensational  about  this  view  of  the 
matter.  University  teachers  of  composition  and  foreign  languages 
and  science  and  art  know  all  about  this  necessity  of  assuming  that 
most  of  the  students  who  come  up  to  them  know  nothing.  All  of 
them  have  to  begin  over  and  bolster  up  ancient  and  shaky  founda¬ 
tions.  Ground  once  supposedly  gained  must  be  held,  and  the  hold¬ 
ing  takes  effort.  It  will  never  hold  itself,  never  with  the  average. 

Second,  this  average  eighth-grader  is  heedless.  He  does  not  lis¬ 
ten  to  assignments  and  instructions;  he  does  not  plan  his  work  with 
any  intelligence;  he  does  not  appear  to  learn  anything  by  experi¬ 
ence.  You  are  all  familiar  with  the  symptoms  of  this  scatterbrained 
condition.  “My  book  is  gone,  Miss  Blank,”  he  says,  as  if  with  en¬ 
tire  satisfaction  in  a  perfect  alibi.  Or  “I  didn’t  have  any  more  of 
that  kind  of  paper”  is  a  perfect  justification  for  the  use  of  another 
— and  always  worse — kind.  And  so  it  goes,  with  I  forgot  and  I  lost 
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and  I  couldn’t  get  and  somebody  took,  and  worst  of  all,  I  thought 
you  said,  or  1  thought  this  or  that,  when  it  is  clear  that  there  has 
been  no  process  even  remotely  resembling  thought.  This  child 
needs  a  teacher  who  will  clearly  make  her  requirements  and  then 
stand  by  her  guns,  who  can  foresee  the  sort  of  thing  that  is  sure  to 
happen  if  you  let  it  happen,  and  then  provide  against  it  in  advance. 
Charles  Swain  Thomas  has  said  that  the  teacher  will  get  what  she 
demands.  Certainly  there  are  many  things  that  she  won’t  get  unless 
she  does  demand  them. 

Third,  this  average  eighth-grader,  who  says  he  thought  you 
made  the  assignment  some  other  way,  cannot  think.  That  is  not 
especially  astonishing;  mankind  has  not  been  trying  to  think  very 
long.  The  natural  thing,  for  adults  as  well  as  for  children,  is  to 
emote,  to  sort  of  guess,  to  jump  to  a  conclusion,  to  accept  what 
somebody  says.  Yet  the  fact  that  our  specimen  cannot  think  is  sig¬ 
nificant,  because  it  means  he  cannot  study,  and  it  is  generally  sup¬ 
posed  to  be  our  business  to  make  him  do  it.  It  is  certainly  futile  for 
us  to  assign  him  definitions  and  classifications  to  memorize  or  ex¬ 
ercises  to  work  out  and  then  to  make  him  spend  class  time  in  recit¬ 
ing,  merely  to  prove  to  us  and  to  the  rest  of  the  class  that  he  has 
not  studied  his  lesson.  In  the  old  days  there  was  too  much  of  that 
in  the  teaching  of  grammar,  and  I  know  that  it  did  not  work  well 
with  average  pupils,  especially  average  boys.  It  is  necessary  for  us 
to  take  this  fellow  in  hand  and  study  his  lesson  with  him,  striving 
by  hints  and  suggestions  and  reminders  and  illustrations  and  ques¬ 
tions  that  demand  sensible  answers  to  make  him  do  something  with 
his  brain,  to  use  what  he  actually  has.  We  must  be  kindly  and  sym¬ 
pathetic,  but  persistent  and  msistent,  and  we  must  never  let  up  on 
him. 

Now  this  kind  of  work  has  to  be  done  in  the  classroom;  there 
is  no  way  to  have  it  done  in  some  study  hall  or  at  home.  It  involves 
the  wiping  out  of  the  distinction  between  assignment  and  study  and 
that  between  study  and  recitation,  all  of  these  being  combined  in 
the  painstaking  working  out  of  classroom  exercises  by  each  indi¬ 
vidual.  One  marked  trait  of  many  a  youngster  of  this  sort  is  that 
he  thinks  he  is  fast,  and  feels  an  urge  to  plunge  brainlessly  into  an 
exercise  and  begin  doing  things  with  his  pencil  before  he  has  any 
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clear  notion  of  what  is  expected  of  him.  This  dauntless  spirit  may 
be  admirable  as  the  free  and  untrammeled  expression  of  individual¬ 
ism,  but  really,  it  is  not  the  spirit  that  an  employer  values  most  in 
the  people  on  his  pay-roll.  Education  cannot  proceed  far  until  we 
break  it  down.  This  consideration  suggests  that  your  preliminary 
instructions  should  be  full  and  unhurried,  often  with  a  bit  of  re¬ 
view  and  a  few  attractive  stunts  on  the  blackboard,  and  that  these 
fast  fellows  must  be  made  to  keep  their  paper  clean  until  you  have 
adequately  impressed  upon  their  minds  the  nature  of  their  task. 

I  have  here  an  eighth-grade  grammar  contract  which  consists 
of  exercises  in  the  selecting  of  verbs  and  their  subjects  in  sentences 
of  various  types.  I  shall  try  to  show  you  some  of  the  difficulties  of 
such  a  lesson,  and  explain  how  the  work  may  be  done.  The  step 
which  the  pupil  is  here  required  to  make  is  an  exceedingly  impor¬ 
tant  one  for  the  establishing  of  power  to  handle  the  sentence  in 
composition.  Of  the  twenty-five  sentences  many  are  complicated 
with  phrases,  some  have  verbs  the  parts  of  which  are  separated  by 
other  elements,  and  some  are  in  the  form  of  questions.  The  aim,  of 
course,  is  perfect  accomplishment.  The  task  is  much  more  difficult 
than  some  might  realize.  Like  everything  else  in  school  grammar, 
it  has  no  value  unless  it  is  perfectly  done.  Going  through  the  mo¬ 
tions  in  a  slipshod  way  is  no  good.  Success  in  this  lesson  demands  a 
rather  thorough  knowledge  of  verbs  and  nouns  and  pronouns,  and 
the  fashion  in  which  these  function  together  to  make  sentences.  In 
addition  to  all  this — which  is  a  tremendous  lot,  as  you  know — it  re¬ 
quires  knowledge  of  prepositions,  and  the  way  in  which  they,  with 
their  objects  and  possibly  some  adjectives,  form  phrases,  which 
must  on  no  account  be  taken  apart,  but  which  modify  just  like 
single  words.  You  will  scarcely  credit  the  reluctance  of  the  aver¬ 
age  pupil  to  make  use  of  the  essential  explanation  and  instructions 
that  stand  before  the  exercises,  or  his  cock-sureness  that  he  is  smart 
enough  to  dash  in  and  do  the  exercises  pretty  well  without  thinking 
any,  or  of  the  idiotic  questions  that  he  can  ask  during  the  progress 
of  the  job.  The  teacher  must  walk  about  and  help  all  the  way 
through.  She  must  be  doing  the  very  best  kind  of  teaching  all  dur¬ 
ing  the  period,  not  by  answering  the  questions  that  are  put  to  her, 
but  generally  by  asking  others  and  demanding  sensible  answers. 
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She  is  attempting  to  direct  study,  not  to  do  the  studying  for  the 
pupil,  and  to  make  each  individual  use  his  brain  if  it  kills  him;  she 
must  resist  the  seductive  temptation  to  let  him  use  hers  instead. 

Ordinarily,  after  pupils  are  accustomed  to  my  ways,  I  let  them 
decide  beforehand  what  score  will  be  considered  passing.  The  class 
will  vote  for  a  severe  standard;  they  like  that.  In  this  lesson  my 
eighth-graders  would  probably  vote  that  one  mistake  should  pass 
the  exercise  and  that  two  should  fail  it.  What  everybody  wants  is 
perfection,  ioo  per  cent.  When  the  quickest  pupils  have  finished 
and  have  checked  over  their  work  very  carefully,  they  bring  me 
their  papers,  which  I  check,  putting  the  grade  on  a  chart.  It  will  be 
perfect,  pass,  or  fail.  The  first  four  pupils  who  finish  and  get  per¬ 
fect  scores  are  allowed  to  serve  as  critics,  scoring  the  papers 
brought  to  them  and  posting  the  grades.  When  they  find  a  mistake, 
they  discuss  it  with  the  pupil  who  has  made  it,  trying  to  get  him  to 
see  the  nature  of  his  fault.  They  are  tremendously  eager  to  serve 
in  this  capacity,  and  are  consequently  chagrined  when  a  slip  keeps 
the  coveted  honor  from  them.  I  think  they  do  the  job  about  as  well 
as  I  can  do  it.  I  hope  they  are  developing  qualities  of  leadership; 
certainly  they  are  not  wasting  their  time  unless  I  am  wasting  mine. 
With  their  help  I  am  left  free  to  give  attention  to  the  slower  people, 
who  take— and  ought  to  take — much  longer  to  finish. 

One  might  suppose  that  this  teacher-work  by  bright  pupils 
would  be  resented  by  the  others.  I  have  never  observed  the  slight¬ 
est  indication  of  such  an  attitude.  If  I  found  that  a  bright  pupil  had 
some  personal  trait  that  made  him  objectionable  as  a  grader,  I 
should  appoint  him  to  some  other  honorable  position,  such  as  that 
of  custodian  of  the  grade  chart.  I  find  that  almost  all  pupils  be¬ 
come  extremely  eager  to  achieve  perfect  scores,  blaming  themselves 
when  they  slip,  and  making  wonderful  progress  in  their  ability  to 
begin  work  promptly  and  efficiently,  to  use  what  they  have  been 
taught,  to  work  with  intense  concentration  until  the  exercise  is  fin¬ 
ished,  and  to  catch  their  own  slips  before  they  turn  in  their  work  to 
be  checked.  The  time  is  always  too  short.  The  slow  pupil,  when 
once  he  gets  a  perfect  score  on  the  chart,  becomes  ambitious  to  keep 
up  the  record.  The  pupils  spend  much  time  between  classes  in  look¬ 
ing  over  the  chart  and  discussing  the  reasons  for  failures.  The 
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spirit  is  always  fine;  I  often  see  bright  pupils  heartily  and  sponta¬ 
neously  congratulating  slower  ones  who  have  managed  to  achieve 
a  “perfect,”  and  the  encouragement  is  always  received  with  the 
frankest  pleasure.  When  a  pupil  has  failed  to  apply  the  knowledge 
which  he  knows  he  ought  to  have,  his  disgust  with  himself  is  clearly 
seen.  No  acid  comment  from  a  teacher  is  required  when  a  boy 
wipes  a  surreptitious  tear  out  of  his  eye  and  mentally  kicks  himself 
all  the  way  back  to  his  seat  because  he  has  made  one  mistake  that 
he  knows  he  should  not  have  made. 

To  me  this  spirit  and  this  increasing  power  to  work  on  one’s 
highest  level  are  priceless.  I  hesitate  to  employ  the  word  discipline , 
which  to  so  many  people  in  educational  circles  now  means  the  un¬ 
pardonable  sin.  Possibly  that  fearsome  thing  Discipline  is  in  such 
bad  odor  because  the  present-day  American  parent  has  exercised 
it  with  such  stern  ruthlessness.  At  any  rate,  I  believe  most  firmly 
that  this  habit  of  careful,  accurate,  thoughtful  work,  the  best  of 
which  one  is  capable,  with  every  exercise  and  every  part  of  an  ex¬ 
ercise,  is  invaluable  discipline,  and  that  it  builds  character. 

The  sample  lesson  follows : 

SUBJECTS  SEPARATED  FROM  THE  VERBS 

Ask  “Who  or  what?”  about  this  sentence. 

The  pile  of  sticks  at  the  farther  end  of  Mrs.  Barnes’s  garden  was 
burned  up. 

You  see  that  garden  is  the  object  of  of.  Therefore  it  cannot  be  the  subject, 
because  a  noun  cannot  be  a  subject  and  the  object  of  a  preposition  at  the  same 
time.  It  sounds  foolish  to  say  that  “of  the  garden  was  burned  up.”  Also  it 
would  sound  silly  to  say,  “Mrs.  Barnes’s  was  burned  up.”  If  the  poor  woman 
had  been  burned  to  death,  we  should  not  put  an  extra  s  to  her  name  in  telling 
about  her;  we  should  say,  “Mrs.  Barnes  was.”  Neither  can  the  noun  sticks  be 
the  subject,  for  it  is  the  object  of  of.  Who  or  what  was  burned?  The  pile  was 
burned. 

Find  each  verb  and  its  subject  in  the  following  sentences:  Be  sure  to  get 
the  whole  of  a  verb  like  “could  be  felt.”  Be  sure  to  get  nothing  but  the  verb — 
that  is,  do  not  put  in  any  words  like  not,  at,  far. 

Be  sure  not  to  say  that  any  object  of  a  preposition  is  a  subject.  In  some 
of  the  sentences  the  subject  is  far  from  the  verb ;  in  some  sentences  the  sub¬ 
ject  is  just  in  front  of  the  verb;  in  some  the  subject  is  between  parts  of  the 
verb;  in  some  it  comes  after  the  verb.  Be  careful. 

1.  This  mass  of  books  and  papers  in  his  study  was  perfectly  worthless. 

2.  The  scars  of  his  battles  with  the  other  shepherd-dogs  could  be  felt  un¬ 
der  his  long  hair. 
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3.  When  was  the  step  in  front  of  the  curb  made? 

4.  The  bearings  of  an  ordinary  Swiss  watch  in  those  days  were  not  made 
of  agates. 

5.  There  is  something  in  my  pocket  for  you. 

6.  “Oh,  rubbish!”  said  my  father. 

7.  Had  the  water  been  turned  off  before  five  o’clock? 

8.  A  lot  of  fodder  was  being  fed  to  the  sheep. 

9.  In  front  of  the  hotel  is  a  row  of  iron  posts. 

10.  No  remnant  of  all  those  beautiful  pillars  and  statues  was  to  be  seen. 

11.  Of  all  these  flavors  raspberry  is  the  best. 

12.  A  couple  of  these  lazy  little  donkeys  will  give  a  man  a  day’s  work. 

13.  With  this  apparatus  was  a  printed  sheet  of  directions  about  setting 
it  up. 

14.  Did  the  looks  of  the  dirty  tramp  make  you  afraid? 

15.  The  high  wind,  in  spite  of  all  its  fierce  howls  and  angry  blasts,  did  not 
do  much  damage. 

16.  After  dusting  all  the  furniture  with  this  dirty  rag  Bridget  sat  down  for 
three  cups  of  tea. 

17.  Out  of  this  boiling  mass  came  a  most  agreeable  odor. 

18.  The  height  of  the  tide  at  the  upper  end  of  the  Bay  of  Fundy  is  some 
times  as  much  as  70  feet. 

19.  What  in  the  world  were  the  girls  thinking  of? 

20.  A  little  dial  at  the  end  of  a  long  coil  of  copper  pipe  tells  the  amount 
of  steam  pressure. 

21.  A  kind  of  thin  mold  was  forming  on  the  jelly. 

22.  No  amount  of  effort  will  teach  him. 

23.  That  sort  of  pupil  will  never  learn  about  the  object  of  a  preposition. 

24.  The  thought  of  failure  makes  me  very  timid. 

25.  Only  one  handful  of  raisins  was  needed  for  the  cake. 

I  assert  that  pupils  enjoy  this  kind  of  work  with  grammar. 
Mine  like  it  better  than  any  other  feature  of  their  English  instruc¬ 
tion,  and  clamor  for  more  of  it  than  I  can  let  them  have.  A  person 
enjoys  doing  things  at  which  he  can  succeed,  and  a  most  important 
feature  of  this  method  is  that  it  aims  to  force  every  pupil  to  win  vic¬ 
tories.  After  a  few  victories  a  defeat  comes  hard;  and  nobody, 
practically,  wants  to  fail.  However,  children  need  variety.  There¬ 
fore,  these  jobs  need  to  be  interspersed  with  frequent  oral  drills, 
almost  always  in  review.  It  is  not  necessary  to  have  a  large  amount 
of  material  for  this;  you  can  use  the  same  exercise  over  and  over 
for  different  purposes.  The  exercise  I  have  just  discussed  can  be 
employed  for  several  kinds  of  oral  work.  The  student  may  be  asked 
to  give  the  nouns  and  pronouns  in  a  sentence,  to  pick  out  the  ad- 
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jectives  and  adverbs,  telling  what  each  modifies,  to  explain  the 
function  of  each  phrase,  to  tell  what  all  the  subordinate  clauses  do. 
The  oral  drills  over  materials  that  have  been  used  in  class  should 
be  rapid,  sentence  by  sentence  being  assigned  here  and  there 
throughout  the  class,  with  volunteers  alertly  snatching  at  every 
mistake.  The  more  review  the  better,  of  course,  but  the  reviews 
should  be  short  and  rapid.  They  serve  well  to  fill  in  an  extra  five 
or  ten  minutes  at  the  end  of  a  period. 

Of  the  result  of  sound  grammar  training  upon  written  compo¬ 
sition  there  is  not  the  slightest  question.  Only  when  some  gram¬ 
matical  terms  and  some  grammatical  facts  are  familiar  can  one 
make  any  headway  in  the  teaching  of  punctuation  or  effectiveness 
and  variety  in  sentence  structure.  You  can  assign  the  writing  of 
themes,  to  be  sure,  but  that  is  not  necessarily  teaching  composition. 
And  in  the  study  of  literature,  too,  there  are  many  occasions  for  ex¬ 
plaining  a  sentence  or  a  passage  by  using,  and  requiring  the  pupil 
to  use,  specific  grammatical  terminology.  If  I  had  time,  I  might 
discuss  with  you  some  scores  of  passages  in  school  literature  which 
require  a  reference  to  grammatical  relationships.  Here  is  one  ex¬ 
ample.  A  few  weeks  ago  a  boy  was  reading  aloud  the  description 
of  the  old  buccaneer  in  Treasure  Island.  He  was  a  good  reader,  but 
this  is  what  he  read:  “Up  near  the  shoulder  there  was  a  sketch  of  a 
gallows  and  a  man  hanging  from  it — done,  as  I  thought,  with  great 
spirit.”  He  read  it  with  emphasis  on  the  word  done  and  with  very 
little  emphasis  on  the  phrase.  It  was  clear  that  he  didn’t  understand, 
not  realizing  the  parenthetical  nature  of  as  I  thought.  After  he  had 
finished  his  passage,  I  required  him  to  think  the  sentence  through 
again  and  to  tell  me  the  true  function  of  the  phrase  with  great 
spirit.  Then  I  had  him  read  it  again,  and  this  time  he  read  what 
Stevenson  meant,  and  he  understood.  It  seems  to  me  that  we  should 
lose  no  opportunity  to  keep  the  grammatical  terminology  usable, 
and  should  invoke  it  whenever  such  a  situation  as  this  gives  us  an 
opportunity.  In  the  study  of  Shakespeare  such  chances  arise  very 
often  indeed,  and  they  continually  occur  in  poetry. 

Of  course  there  are  other  ways  of  teaching  grammar.  Your  way 
may  be  quite  different  from  mine  and  still  be  the  best  way  for  you. 
I  am  almost  childishly  delighted  with  the  success  of  the  method  I 
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have  described,  and  am  learning  better  how  to  use  it.  A  little  more 
than  a  year  ago  it  brought  the  most  highly  prized  compliment  of 
my  career  as  a  teacher.  I  was  teaching  grammar  to  a  very  slow 
eighth-grade  section,  made  up  of  pupils  who  had  passed  the  seventh 
by  the  most  slender  margin.  An  experienced  grade  teacher  had  vis¬ 
ited  the  class  for  several  periods.  When  she  left,  she  said  very 
simply,  “You  can  come  as  near  to  making  inanimate  objects  think 
as  anybody  I  have  ever  seen.”  As  the  flappers  say,  “Don’t  you  love 
that?” 


THE  LAST  MINSTREL 
JEAN  THOMAS 

In  a  windowless  cabin,  hidden  away  in  a  high  cranny  of  the 
Kentucky  mountains,  lived  Jilson  Setters,  who,  for  all  his  sixty-five 
years,  had  never  seen  a  railroad.  Neither  had  he  heard  a  phono¬ 
graph  nor  a  radio.  His  home-made  fiddle  and  his  “ballets”  were 
good  enough  for  Jilson  Setters  and  mountain  folk.  Good  enough, 
too,  for  the  passing  stranger  who  heard  the  inimitable  tunes.  The 
stranger  knew  something  of  their  origin,  sensed  their  possibilities, 
and  acted  accordingly. 

It  was  not  a  miracle,  but  strategem,  that  whisked  Jilson  Setters 
away  from  mountain  fastnesses  to  the  Great  White  Way,  to  record 
and  to  broadcast  for  a  modern  world  the  ballads  of  his  Anglo-Saxon 
ancestors — they  had  them  from  the  minstrels  of  Shakespeare’s 
time,  but  Jilson  Setters  does  not  know  that.  He  does  not  know  that 
except  for  him  an  authentic  interpretation  of  the  unwritten  music 
of  the  southern  highlands  would  have  been  lost  to  the  world.  He 
does  not  know  that  his  primitive  tunes  have  blazed  the  trail  for 
American  grand  opera. 

How  could  he  know?  All  his  endurin’  life  Jilson  had  lived  there 
in  the  selfsame  place,  in  the  selfsame  way,  like  his  ma  and  his  pa 
before  him.  He  had  watched  his  grandmother  there  beside  the  log 
fire  make  tallow  candles  just  as  Shakespeare’s  mother  must  have 
made  them.  From  her  lips  he  heard  the  same  songs  Elizabethan 
mothers  sang,  for  in  the  veins  of  these  Kentucky  mountain  pioneers 
flowed  the  same  strain  of  Anglo-Saxon  blood.  Jilson’s  grandsire 
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had  sawed  the  house  pattern  out  of  beech  with  his  own  hands. 
“What’s  good  enough  for  me,  is  good  enough  for  mine,”  the  older 
Setters  said.  And  Jilson  shared  the  old  man’s  views,  for  he  brought 
Rhuhamie,  his  bride,  home  to  the  windowless  cabin.  It  was  home 
to  Rhuhamie !  Home  to  the  ten  offspring  which  blessed  her  wedlock 
with  Jilson. 

Setters  men-folks  were  no  laggards!  Powerful  clever.  “See 
this  hure  fiddle,”  says  Jilson  to  the  stranger,  “I  heir-ed  hit  from  my 
grandsir.  He  rived  hit  with  his  own  hands  outten  a  pine  log.  Arter 
thet  he  never  strummed  nary  tune  on  the  dulcimer  no  more.  Putt 
hit  up  on  the  foir-board  and  nary  other  Setters  ever  taken  hit  down. 
Can’t  fault  ’em  for  it.  The  dulcimer  is  the  sorriest  music  they  is. 
All  the  Setters  men-folks  follered  fiddlin’  and  singin’  ballets.  Learnt 
’em  by  word  of  mouth  from  tother  generashun.” 

No  wonder  Jilson  was  the  “fiddlinist  and  singinist  man  on  the 
creek.”  To  be  sure  the  preacher,  whose  only  joy  on  earth  was  “fu- 
neralizin’  a  corpse,”  favored  the  dulcimer.  To  his  saintly  mind  a 
fiddle  was  hand  in  hand  with  worldly  pleasure,  a  frolic,  a  play 
party.  Right  out  in  meeting  he  besought  his  flock  to  take  warning 
of  the  devil  and  his  ways,  “a  feller  with  a  fiddle.”  Whereupon  meek 
eyes  peered  from  under  slat  bonnets  in  the  direction  of  Jilson  and 
his  mate.  And  old  Granny  Croswite  poked  her  bony  elbow  into 
Rhuhamie’s  ribs,  and  whispered  into  Rhuhamie’s  ear,  with  con¬ 
scientious  wistfulness,  “D’ye  reckon  thar’s  any  harm  in  a  fiddle?” 
Then  and  there  Rhuhamie  rose  up  in  meeting  and  spoke  her  mind, 
and  Jilson  trying  his  best  to  pull  her  down  in  the  bench  by  her 
apron  strings.  “If  the  good  Lord  hisself  gifted  a  man  with  fiddlin’ 
and  singin’  ballets,”  declared  Rhuhamie,  “and  hit  pleasures  folks 
to  hear,  and  if  a  body’s  puney  and  his  land  ain’t  yieldy,  and  he  has 
to  make  out  twixt  crappin’  a  leetle,  and  fiddlin’  round  over  the 
countryside  at  a  weddin’,  a  infare  or  a  play  party,  to  yearn  a  hon¬ 
est  livin’  for  his  woman  and  little  uns,  peers  to  me  the  good  Lord 
won’t  fault  him  for  hit!  ”  The  echo  of  her  voice  startled  Jilson.  The 
re-echo  came  back  to  him  a  half-century  later. 

Truth  to  tell,  folks  didn’t  take  warning  of  the  devil  and  his 
ways.  Year  in  and  year  out,  Jilson  Setters,  with  his  fiddle  in  an  oil 
cloth  poke,  trudged  to  and  fro,  into  quiet  hollows,  along  lonely 
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creeks,  wherever  there  was  a  cabin,  to  play  for  a  gathering.  News 
of  his  coming  passed  by  word  of  mouth,  newspapers  were  unheard 
of  in  that  community.  Anyway,  what  good  would  they  have  been 
to  folks  who  couldn’t  read  them — folks  who  knew  only  toil  and 
hardship?  No  wonder  Jilson  and  his  fiddle  brought  pleasure  into 
their  existence.  His  coming  lent  festive  cheer.  The  neighbors  gath¬ 
ered  in;  chairs  were  moved  back  against  the  wall;  and  Jilson  fid¬ 
dled  gayly  for  a  frolic.  Uncle  Jason  cut  a  caper  or  two;  little  Bije 
and  Big  Bije  matched  skill  in  the  steps  of  Humphrey’s  Jig;  and  Jil¬ 
son  raised  his  hearers  to  heights  of  glee  with  “Green  Horn  Bill  and 
Sue,”  a  flyting  ballad.  The  scolding  was  none  the  less  real,  even 
though  Jilson  did  answer  back  in  the  same  voice  for  both  Bill  and 
Sue.  Then  he  sang  “There  Lived  an  Old  Lord  by  the  Northern 
Sea,”  and  old  and  young  joined  in  the  refrain  till  their  voices  re¬ 
sounded  from  puncheon  floor  to  darkened  rafters: 

Bowee  down ! 

Bow  and  balance  to  me ! 

Who  could  resist  the  charm  of  the  ballad?  That  personal  charm 
with  unity  of  interest,  a  common  foe,  a  common  friend,  a  common 
adventure.  To  Jilson’s  hearers  it  was  their  own  story,  whether  he 
sang  of  “Lord  Thomas  and  Fair  Elender,”  or  “Sweet  Betsy  from 
Pike.”  To  them  it  was  reality.  And  Jilson  Setters,  like  his  forbears, 
could  make  up  a  ballad  right  out  of  his  head,  whether  inspired  by 
tragedy  or  love,  it  was  all  the  same.  His  talent  stood  him  well  in 
hand.  Sometimes  he  had  to  supply  a  word,  a  line,  or  even  a  verse, 
if  it  had  been  lost  or  forgotten.  And  again,  in  his  own  ballads,  he 
would  suit  the  words  to  the  community.  Like  “My  Red  Top  Boots 
Got  Mud  to  the  Strop  on  Laurel,”  it  was  “on  Triplett,”  “on  Thomas 
Branch,”  “in  Brushy,”  wherever  Jilson  chanced  to  be.  He  extolled 
in  rhyme  the  good  deeds  of  his  friends,  or  “dispraised”  the  mis¬ 
deeds  of  his  foe.  Unknowingly  he  imitated  the  Elizabethan  ballad. 
In  his  younger  days,  when  he  first  started  “talkin’’  to  Rhuhamie, 
he  composed  a  descriptive  ballad  of  his  lady  fair,, singing  it  gladly 
everywhere — except  to  the  adored  one.  It  is  the  way  of  mountain 
lovers,  and  in  that  Setters  men-folks  were  like  the  rest.  They 
showed  their  independence  in  another  way !  The  way  they  held  a 
fiddle,  for  instance.  Now  there  was  Jilson’s  grandsire.  He  held  his 
fiddle  upright  on  his  knee;  Jilson’s  father  rested  it  upon  his  chin; 
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but  Jilson  to  this  day  puts  his  fiddle  upon  his  chest  and  plays, 
amazingly,  with  his  left  hand!  No  wonder  folks  “norrated  how 
clever”  he  was. 

His  fame  spread,  and  finally,  on  court  day,  to  the  county  seat 
straightway  went  Jilson  Setters.  He  gathered  a  flock  about  him  in 
the  public  square  of  the  courthouse.  For  it  had  come  to  be  the 
market  place  of  the  farmer,  the  agora  of  women-folks,  the  play¬ 
ground  of  the  children.  At  his  feet  lay  Jilson’s  upturned  hat.  Folks 
“drapped  in  whatever  they  seen  fitten  to  give”  in  return  for  a  good¬ 
ly  measure  of  song.  When  the  day  was  done,  back  to  his  cabin  and 
his  little  flock  he  trudged,  weary  but  happy  with  his  honest  earn¬ 
ings.  Content  with  tomorrow  to  be  as  today.  Unmindful  of  the 
world  that  lay  beyond  his  mountain  walls. 

But  things  cannot  go  on  the  same,  always,  not  even  in  quiet 
corners  of  the  earth.  Things  happen,  and  something  quite  unex¬ 
pected  happened  in  the  tranquil  life  of  Jilson  Setters.  And,  truth 
to  tell,  when  you  get  right  down  to  it,  it  was  Rhuhamie’s  doings, 
“un though tedly,”  of  course,  but  her  doings  none  the  less.  After  all, 
almost  everything  that  has  ever  happened  in  the  world,  from  the 
beginning  of  time,  can  be  laid  to  the  door  of  women-folks. 

It  was  the  night  before  the  first  day  of  court,  Rhuhamie  herself 
tells  it,  and  Jilson  sat  mending  his  fiddle.  He  never  had  missed  fid¬ 
dling  at  a  term  of  court,  and  he  didn’t  calculate  to  stop  now.  Even 
though  the  last  one  of  the  Setters’  offspring,  “plum  down  to  Lindie 
is  growed  up  and  married  off.”  How  time  flies! 

“Thar  now,”  drawled  Jilson,  tying  the  broken  string  of  his 
fiddle,  “hit  ort  to  hold  out  a  leetle  spell  longer.”  He  raised  the 
fiddle  to  his  chin  and  tilted  back  in  his  straight  hickory  chair 
against  the  puncheon  wall.  One  boot  heel,  caught  in  the  rung  of 
the  chair,  braced  his  spare-built  frame,  the  other  tapped  the  bare 
floor  with  rhythmic  beat  to  a  lonesome  tune.  The  flame  from  the 
log  fire  cast  a  flickering  shadow  of  Rhuhamie  as  she  tottered  quiet¬ 
ly  from  cupboard  to  table  on  which  stood  a  great  willow  basket. 
Rhuhamie  was  filling  it  with  eggs,  ginseng,  wild  honey,  and  sassa¬ 
fras  for  Jilson  to  carry  to  town  tomorrow  to  trade  for  their  simple 
needs.  “Bakin’  powders,  bluin’,  some  factory  for  Lindie’s  baby  a 
dress,  and  a  needle — I’ve  broke  my  needle  and  I’m  bound  to  sew  a 
seam  for  Lindie’s  baby”;  Rhuhamie  was  thinking  aloud.  She  tied  a 
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piece  of  “bleach”  over  the  basket  to  hold  fast  its  bulging  contents. 
All  the  while  Jilson’s  fiddle  moaned,  and  Jilson  crooned  in  plaintive 
voice: 

I  wish  I  had  knowd  before  I  courted 

That  love  had  been  such  a  killing  crime 

I’d  have  locked  my  heart  with  a  key  of  golden 

And  tied  it  down  with  a  silver  line 

Young  man,  never  cast  your  eye  on  beauty, 

For  beauty  is  a  thing  that  will  decay 

For  the  prettiest  flowers  that  grow  in  the  garden 

Soon  will  wither  and  fade  away. 

Jilson’s  mate  rubbed  her  palms  on  her  thin  hips.  There  was  a 
wistfulness  in  her  voice,  “Peers  like  I  can’t  bide  them  lonesome 
tunes  no  more,  Jilson,  bein’  as  all  the  youngins  is  gone.  Putts  me  to 
studyin.  D’ye  reckon — you — could  fiddle  a  frolic?  Like  you  used 
to — ”  There  was  a  silence,  only  the  ticking  of  the  clock  and  the 
crackle  of  the  log  fire.  Rhuhamie  tottered  to  the  mantel  shelf,  took 
down  a  feathered  turkey  wing,  and  brushed  up  the  hearth. 

A  puzzled  line  marked  Jilson’s  brow  as  he  fumbled  the  strings 
of  the  fiddle.  The  look  of  perplexity  gave  way  to  a  smile.  He  swept 
the  bow  across  the  strings  with  masterly  ease;  his  heel  tapped 
merrily. 

“That’s  ‘Damon’s  Winder,’  ”  cried  Rhuhamie,  with  unbelieva¬ 
ble  joy  in  her  voice,  “I  calculated  you’d  plum  forgot  hit  long  ago! 
Sounds  pint  blank  as  clair  as  hit  did — the  night — you  played  hit  at 
Aremathie  Holbrook’s  infare.”  There  was  a  far-off  look  in  the 
faded  eyes.  “I  wuz  Aremathie’s  waiter,”  she  went  on  dreamily, 
“and  you— do  you  recollect,  Jilson?” 

As  if  Jilson  Setters  could  ever  forget  the  great  wedding  feast  at 
Holbrooks’  when  he  and  Rhuhamie,  “the  likeliest-favored  gal  in 
Brushy  Hollow,”  started  courtin’.  The  old  fiddle  caught  the  spirit 
of  romance  and  swept  away  the  years.  Jilson’s  heel  tapped  in  joy¬ 
ful  abandon.  “That’s  ‘Shelvin  Rock’;  that’s  ‘Leather  Breeches’; 
‘King’s  Head?’”  Rhuhamie  called  them  all  by  name,  as  fast  as 
the  fiddle  talked  a  different  tune.  “That’s  ‘Cumberland  Gap,’  and 
that — ”  the  fiddle  sang  a  gayer  tune — “that’s  ‘Wild  Wagoner.’  ” 
The  melody  changed.  Jilson  watched  his  wife’s  perplexed  face. 
“Don’t  you  memorize  ‘Marthie  Campbell’?  They  ain’t  no  livlier 


THE  LAST  MINSTREL  815 

piece  than  ‘Marthie  Campbell.’  ”  And  Rhuhamie  smiled  and  nod¬ 
ded  assent. 

Fiddles  have  their  contrary  spells,  just  like  folks,  and  they  can 
lead  folks  too,  if  they  take  a  notion.  Surely  his  grandsire’s  fiddle 
was  leading  Jilson,  making  his  fingers  prank  now  in  a  rollicking 
tune,  now  “quilin”  him  down  to  a  sorrowful  strain,  and  now  sway¬ 
ing  him  into  a  crooning  song: 

As  William  crossed  the  briny  ocean 
And  landed  safe  on  the  other  side 
Says  if  Mary’s  alive  and  I  can  find  her, 

I’ll  make  her  my  lawful  bride. 

He  knew  his  mate  loved  the  story  of  “The  Brisk  Young  Farm¬ 
er,”  the  old,  old  story  of  the  lover — lost  and  found.  He  sang  it 
through  to  the  happy  end: 

She  wrung  her  lilly  white  hands  saying 
Lord  have  mercy,  what  shall  I  do 
0  how  to  prove  my  story  to  you, 

Here  is  the  ring  that  I  gave  you 

Rhuhamie  sat  there  in  her  straight  hickory  chair,  hands  meek¬ 
ly  folded  in  her  lap.  Softly  now,  the  crooning  rhythm  of  the  fiddle 
and  Jilson’s  voice  hushed  with  veneration : 

I  saw  a  ship  a-sailing  on  the  sea 

And  0,  it  was  a-laden  with  pretty  things  for  thee; 

There  were  comfits  in  the  cabin,  and  apples  in  the  hold, 

The  spreading  sails  were  made  of  silk,  the  masts  were  made  of  gold. 

Next  day  coins  fell  thick  and  fast  into  the  upturned  hat  of  Jil¬ 
son  Setters  standing  in  his  same  old  place  in  front  of  the  court¬ 
house.  Proof  enough  that  folks  liked  the  “Kissing  Song.”  He  al¬ 
ways  started  out  with  a  lively  piece,  for  Jilson  Setters  understood 
crowd  psychology,  even  if  he  didn’t  know  it  by  that  name.  A  stal¬ 
wart  youth  tossed  a  shining  half-dollar  into  the  hat  and  called  for 
“Callahan” — strange  how  the  young  generation  harks  back  to  tales 
of  daring  of  a  scalawag.  Then  an  old  man,  not  to  be  outdone — 
mountain  folk  are  that  way — dropped  in  a  silver  dollar  and  named 
“The  Forked  Deer.”  Jilson  obliged  by  playing  all  five  parts  with 
lots  of  extra  flourishes  between.  The  lad  caught  his  lass  by  the  arm 
and  together  they  went  through  the  intricate  steps  of  the  dance. 
The  old  folks  tapped  a  heel  and  smiled  approval,  and  the  young¬ 
sters  skipped  in  glee. 
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Then  Jilson  sang  in  wistful  long  meter  of  the  lofty  young 
squire  who  from  Portsmouth  came  and  courted  a  nobleman’s  daugh¬ 
ter  so  fair;  but  the  lady  loved  a  farmer,  who  had  been  chosen  to 
give  her  away.  She  disguised  herself  in  hat,  coat,  and  trousers, 
and  went  a-huntin’  with  her  dog  and  her  gun.  She  met  the  farmer 
and  asked  why  he  had  not  been  to  the  wedding.  “I  could  not  give 
her  up,  I  love  her  too  well,  cried  the  farmer.”  Then  the  lady  hand¬ 
ed  him  a  glove  flowered  in  gold,  “saying  I  have  found  it.”  Then  she 
went  home  and  “put  forth  the  news  that  she  had  lost  a  glove,”  and 
offered  her  heart  and  hand  to  the  man  who  would  find  it. 

After  they  were  married  she  told  him  of  the  fun 
How  she  hunted  up  the  farmer  with  her  dog  and  her  gun 
And  now  I  have  got  him  so  fastly  in  my  snare 
I  will  love  him  forever  I  vow  and  declare. 

While  Jilson  sang,  a  stranger,  carrying  a  ‘quare  contrapshun’ 
in  her  hand,  stood  apart  from  the  rest  on  the  courthouse  steps.  She 
put  down  the  portable  typewriter  and  was  listening  intently.  When 
the  ballad  was  finished  she  smiled  and  clapped  loud  and  long.  “She’s 
the  short-writer  the  Judge  fotched  on,”  they  told  Jilson,  “she  sots 
down  every  ward  a  body  says  in  court.”  It  pleased  Jilson  Setters  to 
have  a  stranger  take  notice  of  his  pieces  and  jerking  his  bow  in  her 
direction  he  announced,  “I’m  aimin’  to  play  a  anshunt  piece  fur 
that  woman.”  Setters  men-folks  were  powerful  respectful  of  strang¬ 
ers.  “Hit’ll  be  a  piece  called  ‘Damon’s  Winder.’  I’d  plum  forgot 
hit  ontell  Rhuhamie  got  to  callin’  back  old  pieces  last  night.  Don’t 
reckon  none  of  you  young  fellers  around  here  can  hardly  memorize 
it.”  Jilson  knew  how  to  hold  his  crowd  while  he  mended  his  fiddle. 
“My  grandsir  learnt  hit  to  me,  and  he’s  dead  and  gone  fifty  year  or 
more.”  With  masterly  touch  he  played  it  to  the  end. 

When  the  last  note  died  away,  the  stranger,  who  had  stood 
transfixed  by  his  skill,  hurried  down  the  courthouse  steps  and  edged 
her  way  through  the  crowd,  straight  to  the  side  of  Jilson  Setters. 

Jilson  didn’t  dream  of  what  was  going  on  in  the  stranger’s 
mind.  What  did  he  know  of  the  outside  world,  of  recording,  of 
broadcasting?  But  one  thing  the  stranger  knew,  and  that  was  the 
way  of  mountain  people;  it  would  take  time,  patience,  strategem 
perhaps,  to  gain  her  purpose.  That  very  night  she  dispatched  a 
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message  from  the  railroad  station,  some  twenty  miles  away,  to  an 
impresario  in  the  East. 

After  that  there  were  many  visits  to  the  Setters’  cabin,  on  one 
pretext  or  another;  a  gift  for  Rhuhamie,  a  tucking  comb,  a  pretty 
kerchief,  a  bit  of  fancy  work.  And  Rhuhamie,  like  all  mountain 
women,  accepted  no  favor  without  returning  one.  She  taught  the 
“short-writer”  to  make  preserves  that  would  “keep  a  lifetime,” 
how  to  cure  spasms,  how  to  drive  away  a  “haynt”.  “Sure  as  you’re 
a-livin’  they’s  haynts,”  vehemently  declared  Rhuhamie. 

As  time  went  one,  both  Jilson  and  Rhuhamie  proudly  admitted 
they  had  “tuck  a  likin  to  that  short-writer  cause  she’s  common, 
eats  our  vittals,  and  washed  my  dishes  for  a  span  when  I  had  a 
felon  on  this  hure  finger.” 

It  was  an  event  when  at  last  she  came  carrying  the  typewriter, 
and  took  the  day  with  the  old  couple.  Jilson  sang  all  the  ballads  he 
could  call  to  mind,  while  the  visitor  “set  ’em  down.”  To  the  amaze¬ 
ment  of  the  old  folks,  she  “writ  ’em  off  on  the  quare  contrapshun,” 
and  gave  them  to  Jilson.  Carefully  he  locked  the  precious  sheaf  of 
papers  in  a  hide  covered  chest  that  stood  by  the  fireplace. 

“Now  my  ballets  is  safe  for  the  next  generashun!”  Jilson 
smiled  contentedly. 

“But  what  about  your  music — the  music  as  you  sing  and  play 
it?”  It  was  a  voice  of  persuasive  kindness.  “Your  music  can’t  be 
captured  like  words — not  here.  But  there  is  a  way!  In  a  far-off 
city,  and  I’ll  take  you  there  on  the  train.”  Eagerly  the  visitor  drew 
from  her  purse  a  letter.  “They  want  you  to  come,”  she  pleaded 
earnestly.  “Don’t  you  see,  it  is  your  duty  to  go  where  these  ballads 
and  this  music  can  be  recorded,  preserved  for  the  next  generation ! 
God  has  given  you  a  talent  to  play,  to  sing,  a  memory  rich  with  rare 
ballads,  which  will  be  lost  when  you  are  gone.  It  is  a  service  that 
you  alone,  Jilson  Setters,  can  render.  Besides,”  she  looked  eagerly 
from  Jilson  to  Rhuhamie,  “it  will  be  a  pleasure  to  folks  to  hear, 
and  you  have  no  right  to  hold  back — your  duty  will  haunt  you. 
You  owe  it  to  mankind.” 

That  was  too  much,  even  for  the  meek  Rhuhamie  to  endure — 
her  own  words  coming  back  to  her  through  all  the  years.  “For  all 
Jilson  is  a  pore  man,  he’s  honest,”  the  thin  voice  trembled.  “He 
don’t  aim  to  hold  back  nothin’  that  ain’t  his’n.  And  as  for  bein’ 
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haynted,  nary  Setters  by  name  ever  was  bewitched  in  no  fashion 
and  Jilson  ain’t  one  to  lay  hisself  liable  now.  Fur  all  he  ain’t  never 
sot  foot  on  a  railroad  train,  an’  hit  just  twenty  mile  off  yonder  over 
the  mountain,  I’m  not  afeard.  Go  long,  Jilson!”  Rhuhamie’s  head 
raised  high,  just  as  it  had  in  meeting  that  time,  “I’m  wantin’  you  to 
do  whatever  is  your  bounden  duty  to  do.  Presarve  your  ballets, 
Jilson  Setters,  and  broadkaist  ’em,  if  hit  calls  fur  sweetnin  or  gun¬ 
powder!  I’m  not  afeard.  Go  long,  I’ll  be  waitin’  fur  you  in  the  hol¬ 
ler  when  you  come  back . ” 

From  the  cabin  door  she  watched  him  trudge  forth,  fiddle  in  oil 
cloth  poke,  and  hickory  chair  under  arm,  “cause  hit’s  comfortabler 
than  a  store  cheer,”  and  in  his  hand  a  willow  basket  filled  with  his 
“wearin’  clothes”  and  drinking  gourd.  A  body  might  get  thirsty  on 
such  a  long  journey  on  the  train.  Slowly  he  wended  his  way  along 
the  narrow  path,  over  the  mountain  top,  and  out  into  the  unknown 
world. 

To  Jilson  Setters  it  was  an  enchanted  world,  with  dazzling  man¬ 
made  towers  that  lifted  glittering  spires  to  heaven — high  as  the 
rugged  peaks  of  his  beloved  mountains.  And  beneath  the  crowded 
“roads,”  endless  white  tunnels  through  which  clattering  trains 
rushed  ceaselessly,  packed  with  shoving,  crowding  humanity.  That 
and  more!  He  saw  with  his  own  eyes  a  ship  a-sailing  in  the  air! 
With  his  own  ears  he  heard  music  from  unseen  harps  filling  the 
palace  of  a  king  in  which  he  sat,  listening,  just  as  ten  million  folks 
on  the  hook-up  had  listened  to  him,  they  told  Jilson  Setters.  And 
at  last  with  his  own  ears  he  heard  his  own  music,  clear  as  a  moun¬ 
tain  echo,  come  right  back — “off  a  lettle  round,  black  plate.”  Oh  to 
get  back  home  and  tell  Rhuhamie  of  the  wonders  of  this  world. 

“I’m  plum  tuckered  out,  Rhuhamie,”  drawled  Jilson  Setters. 
With  faltering  step  he  crossed  the  threshhold  of  his  cabin.  From 
limp  arms  fell  Jilson’s  home-made  fiddle,  hickory  chair,  and  willow 
basket,  bulging  strangely,  now,  with  more  than  Jilson’s  wearin’ 
clothes  and  gourd.  The  way-worn  traveler  tossed  his  dilapidated 
felt  on  the  floor  and  blinked  incredulously  at  his  mate,  and  Rhu¬ 
hamie,  thin  fingers  gripping  bony  higs,  peered  uncertainly  at  her 
spouse.  “Good  Lord,  you’ve  answered  my  prayer,”  she  thought, 
“all  I  axed  was  fur  You  to  fotch  him  home  safe  in  the  flesh  and  the 
bone.”  For  a  silent  moment  she  surveyed  the  forlorn  Jilson. 
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“You  look  plum  peekid  out  of  your  eyes,  an’  pale  as  a  bed 
sheet.  Jes’  drag  your  cheer  alongside  the  table,  and  quile  down,” 
her  voice  was  like  soft  music  of  the  mountain  brook.  “Git  a  passel 
a  hot  vittals  in  your  stummick,”  she  coaxed,  “and  you’ll  peerk  up.” 
Rhuhamie  stood  behind  the  chair  of  her  mate  and  plied  him  with 
copious  helpings.  “Hure’s  more  of  the  snaps,  an’  sorgum  an’  ham- 
meat  an’  buttermilk.” 

When  the  meal  was  over  and  the  supper  dishes  had  been  cleared 
away,  Jilson  dragged  their  chairs  before  the  fireplace.  Rhuhamie 
sat  with  hands  meekly  folded,  eyes  shining  with  quiet  animation, 
while  Jilson  unpacked  the  basket.  First  he  took  out  a  mysterious 
bundle  of  newspapers,  which  he  unfolded  and  laid  one  by  one  in 
her  lap.  There  were  New  York  dailies  and  glaring  tabloids  from 
which  the  likeness  of  Jilson  Setters  confronted  the  amazed  Rhu¬ 
hamie.  “Hit’s  the  spitten  image  of  you,  Jilson.  Your  likeness,  pint 
blank,”  she  gasped.  “Thar  you  are  a-settin’  in  your  cheer,  a-holdin’ 
your  fiddle;  thar’s  your  basket.”  A  trembling  finger  moved  from 
one  to  the  other,  “you  a-smokin’  your  pipe  and  that  man  a-handin’ 
you  the  gourd.”  There  was  a  silence.  She  looked  up  questioningly. 

“Yas,  I  broadkaist  ’em,”  Jilson  sensed  her  question,  “but  I 
don’t  credit  nothin’  I  can’t  see  with  my  own  eyes  or  hear  with  my 
own  ears.  Now,  presarvin’,  hit’s  different.”  With  fine  unconcern, 
he  took  from  the  basket  a  portable  phonograph,  quickly  adjusted  a 
record,  and  held  it  on  his  knees.  “This  hure  is  the  short-writer’s 
doins.  She  sent  you  this  pretty.  First  hit  reads  like  the  papers  thar, 
and  arter  that  you  kin  hear  for  yourself.” 

With  a  hovering  stare,  Rhuhamie  gazed  searchingly  at  the  re¬ 
volving  record,  listening  breathlessly: 

Jilson  Setters,  whose  Elizabethan  ballads  broadcast  over  a  hook-up  from 
coast  to  coast  delighted  millions  last  night.  He  is  a  descendant  of  those  early 
pioneers  who  climbed  into  the  hills  hundreds  of  years  ago  and  locked  their  off¬ 
spring,  through  generation  after  generation  right  down  to  the  present,  in  moun¬ 
tain  fastnesses  which  barred  the  world.  Jilson  Setters  is  a  modem  survival  of 
the  ancient  minstrel.  A  singer  of  mountain  ballads,  old,  old  tales,  woven  to  old, 
old  melodies.  Jilson  Setters  has  rendered  to  this  and  to  generations  to  come  a 
priceless  service,  by  preserving  intact  the  unwritten  music  of  his  Anglo-Saxon 
forbears,  for  he  is  now  a  recording  artist,  whose  ballads  will  live  long  after  his 
passing.  Who  knows  but  that  his  primitive  tunes  have  blazed  the  trail  for 
American  grand  opera. 
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Jilson  touched  a  tiny  lever  and  stopped  the  record.  He  was 
watching  Rhuhamie.  With  head  held  high  she  sat,  gripping  the 
sides  of  her  chair.  He  saw  her  fingers  grow  white  at  the  joints. 
Then,  raising  a  trembling  hand,  she  rested  it  ever  so  lightly  on  the 
shoulder  of  her  spouse.  There  was  a  look  of  proud  possession  in 
her  eyes,  “You’re  somethin’  I  never  knowed  you  wuz,  Jilson,  an’ 
me  married  to  you  nigh  on  to  fifty  year.” 

A  moonbeam  filtered  through  a  chink-hole  in  the  puncheon 
wall,  lighting  up  the  cabin.  In  the  waiting  silence,  Jilson  again  re¬ 
leased  the  tiny  lever,  and  clear  as  a  mountain  echo  the  miracle  of  a 
modern  age  wafted  back  to  Jilson  and  his  mate  Jilson’s  voice  with 
the  rhythm  of  Jilson’s  home-made  fiddle,  an  old,  old  tale  woven  to 
an  old,  old  melody.  Softly  it  came,  softly  as  a  benediction: 

I  saw  a  ship  a-sailing  on  the  sea 

And  oh  it  was  a-laden  with  pretty  things  for  thee;  .... 

The  spreading  sails  were  made  of  silk,  the  masts  were  made  of  gold. 


ENGLISH  AND  THE  PH.D.1 

HARRY  T.  BAKER 

The  Ph.D.  degree  represents  a  training  largely  scientific  and 
therefore  naturally  allied  to  the  natural  sciences.  Its  value  in  the 
sciences  I  do  not  presume  to  discuss ;  but  its  value  in  the  teaching 
of  English  is  more  than  dubious,  for  here  one  must  take  account  of 
the  emotions,  without  which  no  literature  can  be  produced.  The 
Ph.D.  training  in  English  definitely  discourages  attention  to  the 
emotional  elements  in  literature.  It  consists  mainly  of  a  study  of 
linguistics  and  archaeology,  particularly  in  the  case  of  such  au¬ 
thors  as  Chaucer  and  the  somewhat  overrated  author  of  Beowulf, 
but  also  in  the  case  of  Shakespeare,  as  is  indicated  by  the  notes,  al¬ 
most  entirely  linguistic,  in  the  most  widely  used  edition  of  the 
dramatist.  Most  of  the  classroom  time,  in  a  majority  of  colleges, 
is  taken  up  with  a  laborious  discussion  of  Shakespeare’s  language 
and  its  differences  from  present-day  English.  If  this  is  a  defensible 
method  of  study,  then  a  performance  of  Shakespeare  must  be  large¬ 
ly  unintelligible  to  a  modern  audience.  Even  professors  would  gen- 

1  Reprinted,  by  permission  of  the  author  and  of  The  Science  Press,  publishers, 
from  the  Educational  Review. 
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erally  admit  that  this  is  not  true;  yet  they  continue  and  defend 
their  method  of  instruction.  Let  us  thank  heaven  that  Shakespeare 
was  not  a  professor! 

The  culmination  of  the  Ph.D.  process  is  a  thesis,  of  book  length, 
characterized  by  “original  research”  and  constituting  “a  contribu¬ 
tion  to  knowledge.”  How  valuable  this  contribution  is  may  be 
judged  by  the  fact  that  not  one  thesis  in  ten  is  ever  mentioned  in  a 
competent  treatise  on  the  same  or  a  similar  subject  by  a  mature 
and  thoughtful  scholar.  Columbia  University  requires  the  publica¬ 
tion  of  its  theses  in  the  field  of  English;  but  most  universities  are 
wise  enough  to  let  these  masterpieces  blush  unseen  in  typewritten 
form  on  the  shelves  of  the  academic  library  or  in  some  locked  cab¬ 
inet  thereof.  Few  are  distinguished  by  any  literary  graces  and  still 
fewer  by  any  important  new  ideas.  The  problems  and  the  authors 
treated  are  generally  trivial,  since  it  is  assumed  that  no  “contribu¬ 
tion  to  knowledge”  can  be  made  on  familiar  ground. 

There  has  been  a  change  of  heart,  however,  of  recent  years, 
marked  by  admittance  of  subjects  from  American  literature  and 
the  modern  era  in  English.  Such  topics  as  “William  Hazlitt  as  a 
Critic”  and  “William  Dean  Howells,”  the  former  a  Harvard  and 
the  latter  an  Illinois  thesis,  are  hopeful  signs  of  the  times.  So  long, 
however,  as  proficiency  in  linguistics,  including  Old  French,  Anglo- 
Saxon,  and  Middle  English,  is  made  the  chief  requirement,  rather 
than  a  minor  one,  for  a  Ph.D.,  we  are  not  justified  in  being  too 
hopeful.  The  small  proportion  of  Ph.D.’s  in  English  who  later  turn 
out  to  be  good  literary  critics  is  evidence  that  not  many  men  of  lit¬ 
erary  ability  enter  the  race  for  the  precious  degree.  Most  of  them 
turn  to  creative  authorship  or  to  editorial  labors.  Some  of  these 
would  be  willing  to  teach  if  university  presidents  invited  them. 
They  might  be  less  “scholarly,”  but  they  would  be  more  inspiring 
than  Ph.D.’s. 

The  missing  characteristics  of  the  fledgling  Doctor  of  Philoso¬ 
phy  are  best  shown  by  his  often  pathetic  attempts  to  wrestle  with 
the  problem  of  teaching  Freshman  composition.  Frequently  he  has 
to  teach  this  for  several  years  before  being  promoted  to  the  delights 
of  misrepresenting  literature  to  undergraduates.  Since  his  doctor¬ 
ate  training  and  his  natural  temperament  have  not  been  largely 
concerned  with  the  matter  of  good  English,  he  finds  his  work  dull, 
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and  his  pupils  find  it  duller.  The  Freshman  course  in  writing  is  the 
standing  joke  of  American  universities.  The  middle-aged  doctors 
are  not  required  to  teach  it,  and  the  young  ones  teach  it  badly. 
Most  of  our  textbooks  for  the  Freshman  course  are  badly  written, 
for  they  are  written  by  Ph.D.’s.  Their  style  is  heavy  and  common¬ 
place  and  no  spark  of  animation  touches  their  pages.  I  am  often 
astonished  at  the  magic  by  which  some  good  friend  of  mine  with  a 
lively  personality  loses  all  of  it  when  he  writes  on  the  problems  of 
writing.  It  has  become  a  tradition. 

A  successful  business  man  in  New  York  once  told  me  that  if  he 
ever  accumulated  several  millions  he  would  give  at  least  one  mil¬ 
lion  to  his  alma  mater,  Harvard  University,  to  enable  her  to  hire 
competent  instructors  for  this  Freshman  course.  His  own  under¬ 
graduate  knowledge  of  the  world,  he  said,  was  equal  to  that  of  his 
teacher.  And  he  was  not  an  egotistical  man.  The  course  at  Harvard 
is  not  worse  than  that  at  most  large  universities  and  is  probably 
better  than  the  average.  But  it  is  a  bad  course.  And  it  is  a  bad 
course  because  it  is  badly  planned  as  well  as  badly  taught.  Some 
of  the  instruction  is  imparted  by  graduate  students  whose  thoughts 
are  centered  chiefly  on  the  acquisition  of  a  Ph.D.  Yet  these  stu¬ 
dents  need  the  money  and  are  permitted  to  earn  it  at  the  expense 
of  the  undergraduates. 

The  drudgery  of  reading  student  “themes,”  handwritten  and 
often  partly  illegible,  cannot  be  overestimated.  The  newspaper  or 
magazine  editor  who  reads  typewritten  copy  is  blest  by  comparison. 
This  paragraph  is  dedicated  to  the  humble  and  unknown  serfs,  my¬ 
self  among  them,  who  have  rowed  in  this  galley!  Yet  if  students 
were  allowed  to  write  on  matters  of  human  interest,  in  such  a  way 
as  to  express  their  personalities,  the  course  would  be  less  schreck- 
lich  both  to  them  and  to  their  teachers.  Naturally,  however,  such 
a  course  would  be  less  “scholarly”  and  therefore,  in  the  eyes  of 
pedants,  less  desirable.  In  some  colleges,  Freshmen  are  even  taught 
to  adorn  their  pages  with  innumerous  footnotes,  as  preparation  for 
writing  a  future  Ph.D.  thesis  or  a  learned  article  for  one  of  the 
scholarly  periodicals  which  never  pay  for  contributions !  It  is  diffi¬ 
cult  to  see  what  relation  such  training  has  to  the  writing  of  plain 
English  for  sensible  purposes. 

Student  opinion  is  not  much  valued  by  most  heads  of  English 
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departments;  but  I  can  testify  from  experience  in  several  colleges 
that  this  opinion  is  not  highly  flattering  on  the  subject  of  instruc¬ 
tion  in  literature  or  in  composition — with  the  significant  exception 
of  small  advanced  classes  in  composition  taught  by  such  men  as 
Dean  Briggs,  of  Harvard,  whose  success  in  this  difficult  field  was 
recently  celebrated  by  a  gathering  of  his  old  pupils  at  a  banquet  in 
Boston.  Many  of  them  are  now  well-known  American  writers. 
This  is  the  best  possible  testimony  to  the  universally  acknowledged 
fact  that  Dean  Briggs  is  not  a  pedant.  I  mean  without  comment 
the  additional  fact  that  neither  he  nor  Professor  Copeland  of  Har¬ 
vard  is  a  Ph.D.  The  latter  conducts  a  course  in  writing  almost 
equally  famous. 

What  is  the  matter  with  the  Ph.D.  training  in  English?  I  have 
had  complaints,  many  of  them  bitter  and  all  of  them  sufficiently 
acid,  during  several  years,  from  Ph.D.’s  themselves.  They  have 
reacted  from  the  pedantry  to  which  they  were  subjected  and  are 
making  themselves  into  excellent  teachers  by  coming  to  the  realiza¬ 
tion  that  teaching  is  primarily  a  human  problem  and  not  a  scholar¬ 
ly  problem.  We  pedagogues  are  teaching  students;  we  are  not 
merely  teaching  a  subject.  I  remember  one  university  professor 
whose  powerful  personality  enlivened  his  classroom  even  when  he 
was  teaching  very  dull  and  profitless  pedantry;  but  his  disciples 
who  try  to  teach  with  his  methods  and  without  his  personality  meet 
with  very  dubious  success.  We  cannot  get  away  from  the  fact  that 
college  teaching  is  primarily  a  matter  of  the  impact  of  personality 
upon  pupils.  Mere  scholarship,  especially  of  the  Ph.D.  variety,  is 
not  enough.  Too  many  college  professors  teach  by  cold  light;  they 
illuminate,  perhaps,  but  they  do  not  warm.  This  is  the  academic 
temperament.  It  does  not  exist  in  such  proportion  as  outsiders  be¬ 
lieve.  More  than  50  per  cent  of  professors  are  human,  and  at  least 
25  per  cent  have  a  sense  of  humor.  This  leads  them  to  discard, 
gradually  but  surely,  a  considerable  part  of  the  baggage  with  which 
they  were  loaded  on  the  journey  toward  the  Ph.D. 

The  fact  that  Ph.D.’s  are  human  is  proved  by  their  contribu¬ 
tions  to  this  magazine  and  to  various  American  magazines.  No 
training,  however  pedantic,  can  smother  a  strong  personality.  At 
this  very  moment  Ph.D.’s  are  editing  magazines  as  well  as  writing 
for  them.  There  is  Dr.  Carl  van  Doren,  of  the  Century.  Dr.  Henry 
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Seidel  Canby,  of  the  Saturday  Review,  Dr.  Stuart  P.  Sherman,  of 
the  New  York  Herald-Tribune  literary  supplement,  Dr.  Mark  van 
Doren,  of  the  Nation,  Dr.  Wilbur  L.  Cross,  of  the  Yale  Review. 
Even  Professor  William  Lyon  Phelps,  of  Yale,  is  a  Ph.D.  and  he  is 
one  of  our  best  teachers  of  literature.  He  does  not  run  true  to  type, 
however;  he  is  what  would  be  called  in  evolution  a  sport !  Professor 
Bliss  Perry,  of  Harvard,  occupant  of  James  Russell  Lowell’s  chair 
of  literature,  does  not  wear  the  Doctor’s  badge.  He  has  been  a  suc¬ 
cessful  editor  of  the  Atlantic  Monthly.  Professor  C.  T.  Winchester, 
of  Wesleyan,  was  another  notable  literary  teacher  of  literature  who 
was  devoid  of  the  Ph.D.  A  few  others  could  be  mentioned,  but  for 
the  most  part  the  Doctors  hold  the  field.  In  most  universities  only 
Doctors  are  promoted  to  high  positions  and  comfortable  salaries — 
if  any  professorial  salary  can  be  called  comfortable.  At  one  great 
university  in  the  cow  pastures  of  the  Middle  West,  the  attitude  to 
young  professors  has  been  informally  but  accurately  phrased  as 
“Get  a  Ph.D.  or  get  out!”  This  attitude  still  represents  the  senti¬ 
ment  of  most  university  presidents. 

Have  we  reason  to  be  profoundly  satisfied  with  the  results? 
Every  year  we  hear  mutterings  or  whisperings  that  all  is  not  well 
with  the  college  world,  particularly  in  the  department  of  English. 
Young  people  come  home  to  tell  their  parents  that  they  hate  the 
required  courses  in  English  and  many  of  the  elective  ones.  The 
trouble  is  that  only  a  minority  of  Ph.D.’s  in  literature  have  the  lit¬ 
erary  temperament.  The  rest  are  grammarians,  linguists,  and  sci¬ 
entists.  If  this  seems  a  hard  saying,  let  someone  write  a  reply  to  my 
inadequate  presentation  of  the  case  for  humanism.  It  is  a  case 
which  is  based  chiefly  on  conversations  with  Ph.D.’s  who  have  been 
converted  from  their  sins  and  have  come  to  see  the  light. 

I  shall  anticipate  one  objection  to  my  remarks  by  admitting 
that  English  remains  a  popular  department  in  most  colleges.  I  at¬ 
tribute  this  to  the  inherent  interest  of  the  subject  itself  rather  than 
to  excellent  teaching.  In  only  one  college  for  men,  Harvard,  does  it 
stand  at  the  head  of  the  list.  It  is  generally  eclipsed  by  economics 
and  by  social  science.  The  great  manly  course  in  most  men’s  col¬ 
leges  is  money  and  banking.  And  I  shall  merely  say  that  this  is  true 
to  the  note  of  our  American  life.  The  university  is  ioo  per  cent  ac¬ 
curate  in  registering  American  interests. 


TRAINING  IN  ENGLISH  LANGUAGE  FOR 
ENGLISH  TEACHERS 

A  First  Report  of  the  National  Council’s  Committee  on 
English  Language  Courses  in  Colleges  and  Universities 

PREFACE 

For  more  than  a  century  good  English  has  been  one  of  the  ma¬ 
jor  concerns  of  our  educational  system.  Only  in  comparatively  re¬ 
cent  times,  however,  have  administrators  and  English  teachers  at¬ 
tempted  by  means  of  careful  measurements  to  study  the  problems 
of  the  so-called  “language  errors”  of  school  children  and  to  adopt 
vigorous  means  for  remedying  what  seems  to  them  the  serious  sit¬ 
uation  thus  revealed.  Many  such  studies  are  at  hand,1  and  they 
have  been  made  the  basis  of  curriculum  changes  and  English  pro¬ 
grams  in  certain  school  systems. 

Unfortunately,  most  of  these  studies  are  based  upon  common 
assumptions  concerning  the  English  language  which  perpetuate  an 
eighteenth-century  point  of  view  and  which  have  long  been  discard¬ 
ed  by  linguistic  scholarship.  “Even  after  more  than  a  hundred 
years  of  linguistic  scholarship  based  upon  the  historical  method, 
the  fundamental  principles  upon  which  the  modern  scientific  view 
of  language  rests  and  the  results  of  scholarly  investigations  in  the 
English  language  have  not  reached  the  schools.”2  As  a  result,  eager 
school  administrators  and  earnest,  conscientious  English  teachers 
often  labor  vigorously  in  attempting  not  only  to  accomplish  impos¬ 
sible  things  in  respect  to  the  language  of  their  pupils  but  to  accom¬ 
plish  things  which  are  in  themselves  harmful  to  the  language  habits 
and  abilities  of  pupils  and  are  rendered  doubly  so  by  the  methods 
employed. 

1  Typical  studies  of  the  “language  errors”  of  school  children  are :  (a)  Con- 
nersville,  Indiana,  Study,  1908;  ( b )  First  Kansas  City  Study,  1915;  (c)  Northern 
Illinois  Study,  1915;  (d)  Boise,  Idaho,  Study,  1915;  (e)  Second  Kansas  City  Study, 
1916;  (/)  Cincinnati  Study,  1916;  (g)  Speyer  School  Study,  unpublished;  ( h )  Bon¬ 
ham,  Texas,  Study;  (i)  Detroit  Study. 

*  C.  C.  Fries,  The  Teaching  of  the  English  Language,  Preface. 
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A  serious  aspect  of  this  general  lack  of  knowledge  of  the  simplest  facts  of 
our  own  language,  is  that  many  school-teachers  have  wrong  habits  of  speech, 
usually  artificially  acquired,  and  they  unintentionally  mislead  their  pupils  in 
pronunciations.3 

This  condition  is  not  entirely,  or  even  largely,  the  fault  of  the  Eng¬ 
lish  teachers  in  the  schools.  Many  of  these  teachers  have  had  our 
regular  college  courses  in  Old  English,  in  Chaucer,  in  Historical 
Grammar;  and,  despite  the  fact  that  there  is  considerable  impa¬ 
tience  on  the  part  of  prospective  teachers  of  English  with  the  pre¬ 
liminary  drudgery  necessary  to  master  the  essential  language  facts, 
the  burden  for  the  failure  of  our  students  to  attain  a  satisfactory 
language  training  rests  in  large  measure  upon  those  who  have 
taught  these  courses. 

My  experience  leads  me  to  suspect  that  no  courses  in  English  are  more 
formalized  and  curriculum-inherited  than  the  average  course  in  the  language  of 
the  older  stages  of  our  speech.  They  [the  students]  generally  get  no  farther 
than  the  learning  (sometimes  not  even  that)  of  the  forms  and  vocabulary  of 

the  older  language,  with  some  parallels  between  modem  and  older  forms . 

A  broad  language  experience  is  seldom  obtained  from  these  sources.4 

In  order  to  obtain  some  practical  guidance  in  the  present  situa¬ 
tion,  the  National  Council  of  Teachers  of  English  appointed  the 
following  as  a  committee  to  study  the  problems  of  the  English  lan¬ 
guage  courses  in  our  universities  and  colleges:  Samuel  Moore,  Uni¬ 
versity  of  Michigan,  chairman;  Leo  L.  Rockwell,  Bucknell  Uni¬ 
versity,  secretary;  W.  F.  Bryan,  Northwestern  University;  C.  C. 
Fries,  University  of  Michigan;  J.  S.  Kenyon,  Hiram  College;  T.  A. 
Knott,  formerly  of  University  of  Iowa;  R.  L.  Ramsay,  University 
of  Missouri;  and  J.  F.  Royster,  University  of  North  Carolina. 
This  committee  met  in  Chicago  on  March  31,  1928,  and  after  a 
day’s  conference  delegated  the  undersigned  to  draw  up  a  first  re¬ 
port  which  should  express  the  consensus  of  opinion  that  had  devel¬ 
oped  in  the  course  of  discussion  and  state  the  conclusions  agreed 
upon.  This  report  was  sent  to  the  members  of  the  committee  for 
their  criticism  and  approval  or  disapproval.  It  was  unanimously 
approved  and  is  printed  below  with  a  few  slight  changes  suggested 

3  J.  S.  Kenyon,  American  Pronunciation,  p.  4. 

4J-  F.  Royster,  “The  Preparation  of  the  English  Teacher,”  in  The  English 
Journal,  XII,  402. 
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by  members  of  the  committee.  The  Appendix  contains  some  reser-  , 
vations  which  Professor  Ramsay  wishes  to  make  and  which  the 
committee,  we  believe,  will  welcome  as  a  valuable  individual  inter¬ 
pretation  of  the  spirit  of  their  report  and  will  not  regard  as  in  any 
way  conflicting  with  it. 

Samuel  Moore 
C.  C.  Fries 

REPORT 

It  is  clear  that  the  training  of  teachers  of  English  is  deficient 
unless  it  includes  adequate  study  of  the  historical  development  of 
English  pronunciation,  grammar,  and  vocabulary.  To  acquire  a 
scientific  point  of  view  toward  language  and  a  true  conception  of 
the  real  nature  of  language  is  of  course  far  more  important  than 
learning  any  particular  facts.  A  knowledge  of  the  principles  of 
general  linguistics  is  of  greater  value  to  the  teacher  of  English  than 
a  knowledge  of  the  details  of  the  history  of  the  language.  But  gen¬ 
eral  linguistics  cannot  be  studied  in  vacuo,  and  a  knowledge  of  the 
principles  of  general  linguistics  can  only  be  acquired  through  the 
detailed  study  of  linguistic  facts.  Accordingly  it  is  agreed  that  ade¬ 
quate  training  in  the  English  language  must  include  the  following 
specific  subjects:  the  elements  of  phonetics  and  practice  in  the  use 
of  phonetic  notation;  the  elements  of  Old  English;  the  elements  of 
late  Middle  English  (i.e.,  the  language  of  Chaucer). 

A  knowledge  of  the  elements  of  phonetics  is  a  necessary  means 
of  teaching  students  to  realize  that  language  is  fundamentally  what 
is  spoken  and  not  what  is  written,  and  that  written  English  is  a  con¬ 
ventional  representation  of  a  specialized  modification  of  spoken 
English.  Only  by  the  use  of  phonetic  notation  can  one  learn  that 
even  the  inflections  of  Modern  English  are  not  what  the  conven¬ 
tional  spelling  makes  them  seem  to  be.  A  knowledge  of  phonetics 
and  of  the  use  of  phonetic  notation  is  of  great  value  in  teaching  the 
pronunciation  of  Old  English  and  Middle  English  and  is  indispen¬ 
sable  for  the  study  of  the  historical  changes  in  English  pronuncia¬ 
tion;  in  fact,  without  some  knowledge  of  how  speech  sounds  are 
produced  the  processes  of  linguistic  change  and  development  are 
not  really  intelligible.  Finally,  a  knowledge  of  practical  phonetics 
enables  students  to  perceive  clearly  differences  of  pronunciation 
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which  they  would  perceive  vaguely,  with  difficulty,  or  not  at  all 
without  such  knowledge;  and  it  furnishes  them  with  a  technique 
that  makes  possible  the  clear  and  unambiguous  discussion  of  dif¬ 
ferences  of  pronunciation. 

Some  knowledge  of  Old  English  is  indispensable  for  the  study 
of  the  historical  development  of  the  pronunciation,  grammar,  and 
vocabulary  of  English.  The  historical  study  of  Modem  English 
presupposes  some  point  of  departure  from  which  the  development 
is  to  be  traced.  For  the  study  of  some  features  of  this  development 
the  language  of  Chaucer  furnishes  an  excellent  point  of  departure 
and  basis  of  comparison.  But  for  the  study  of  Chaucer’s  language 
itself,  frequent  and  systematic  reference  to  Old  English  is  neces¬ 
sary,  even  for  students  who  have  not  studied  Old  English.  One  may 
acquire  a  considerable  knowledge  of  the  history  of  English  without 
studying  Old  English  as  such,  but  not  without  learning  a  great  deal 
about  Old  English.  One  who  studies  Old  English  as  a  language,  even 
in  the  very  elementary  way  recommended  here,  acquires  knowledge 
that  differs  not  merely  in  degree  but  in  kind  from  that  acquired  by 
the  person  who  merely  learns  about  Old  English,  for  the  indispensa¬ 
ble  facts  studied  in  their  context  have  a  reality  and  meaning  that 
they  do  not  have  in  isolation.  And  even  a  very  elementary  knowl¬ 
edge  of  Old  English  makes  possible  the  use  of  standard  diction¬ 
aries,  histories  of  the  English  language,  and  works  on  historical 
grammar  which,  because  they  presuppose  a  knowledge  of  Old  Eng¬ 
lish  on  the  part  of  the  reader,  can  be  used  only  with  difficulty  or  not 
at  all  by  one  who  has  no  such  knowledge.  It  is  highly  important,  of 
course,  that  the  elementary  study  of  Old  English  which  we  recom¬ 
mend  be  adapted  to  the  purpose  for  which  it  is  undertaken.  Many 
details  of  inflection  should  be  omitted  which  are  indispensable  to 
the  student  preparing  for  graduate  work  in  Old  and  Middle  Eng¬ 
lish,  and  the  emphasis  should  be  placed  on  those  features  of  Old 
English  that  survive  in  Modern  English  and  not  on  those  that  show 
the  kinship  between  Old  English  and  the  other  Germanic  dialects. 

Middle  English  is  quite  as  indispensable  a  part  of  the  student’s 
training  in  the  English  language  as  Old  English.  Old  English  is  the 
ultimate  basis  and  point  of  departure  for  studying  the  historical 
development  of  English  pronunciation,  grammar,  and  vocabulary, 
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but  the  complexities  of  this  development  are  such  that  a  direct  com¬ 
parison  of  Old  English  with  Modern  English  is  frequently  imprac¬ 
ticable  and  often  impossible.  The  study  of  the  development  of 
Modern  English  out  of  Old  English  is  greatly  facilitated,  from  the 
practical  as  well  as  the  scientific  point  of  view,  by  comparing  Old 
English  with  Middle  English,  and  Modern  English  with  Middle 
English.  It  is  a  fortunate  fact  for  the  student  of  the  English  lan¬ 
guage  that  the  language  of  Chaucer  is  the  form  of  Middle  English 
that  has  been  most  thoroughly  investigated  and  is  most  generally 
known.  For  Chaucer’s  language  was  the  dialect  of  London,  which 
was  the  source  of  both  the  written  and  the  spoken  form  of  stand¬ 
ard  Modern  English,  and  is  therefore  highly  suitable  to  serve  as 
the  norm  of  Middle  English  in  a  comparison  of  Middle  English  and 
Modern  English. 

It  should  be  understood,  however,  that  training  in  the  English 
language  implies  much  more  than  the  study  of  phonetics,  Old  Eng¬ 
lish,  and  Middle  English.  The  study  of  these  subjects  must  be  di¬ 
rected  to  the  particular  purpose  of  enabling  students  to  analyze 
more  intelligently  the  structure  of  Modern  English  and  to  under¬ 
stand  that  structure  in  the  light  of  its  historical  development.  It  is 
necessary  that  the  study  of  phonetics,  Old  English,  and  Middle 
English  be  organized  and  correlated  in  a  unified  course  of  study  in 
which  these  materials  and  much  else  shall  be  applied  to  the  partic¬ 
ular  purpose  at  which  we  aim. 

The  course  of  study  outlined  above  cannot  be  completed  in  any¬ 
thing  less  than  a  year’s  course  of  three  hours  a  week.  We  therefore 
recommend  this  amount  of  time  as  the  desirable  minimum  of  train¬ 
ing  in  the  English  language  for  undergraduates  who  are  preparing 
to  teach  English  in  the  secondary  schools.  As  an  absolute  minimum 
of  training  we  recommend  a  semester’s  course  of  three  (but  prefer¬ 
ably  four)  hours  a  week.  If  only  a  single  semester  is  available  for 
training,  the  course  of  study  outlined  above  must  necessarily  be 
abridged.  It  is  highly  desirable,  however,  that  if  a  single  semester’s 
work  must  be  accepted  as  the  minimum  of  training,  there  shall  be 
available  for  students  who  can  or  will  take  more  than  the  minimum 
a  second  course,  to  which  the  first  shall  if  possible  be  a  prerequisite 
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and  which  shall  supply  the  more  adequate  training  that  is  really 
needed. 

In  the  year’s  course  of  three  hours  a  week  it  would  seem  logical 
to  take  up  the  three  subjects  of  phonetics,  Old  English,  and  Middle 
English  in  the  order  named.  According  to  this  plan  the  course 
would  begin  and  end  with  Modern  English.  It  would  begin  with  a 
descriptive  analysis  of  the  structure  of  Modem  English  made  in 
phonetic  terms  and  would  develop  into  the  study  of  that  structure 
made  in  the  light  of  its  historical  development  out  of  Old  English 
and  Middle  English.  The  distribution  of  time  would  of  course  de¬ 
pend  on  the  relative  emphasis  that  is  to  be  placed  on  the  study  of 
pronunciation,  grammar,  and  vocabulary. 

The  content  and  organization  of  the  semester’s  course  of  three 
(or  four)  hours  a  week,  in  institutions  where  that  is  the  maximum 
time  available  for  training,  must  necessarily  be  different  from  that 
of  the  year’s  course  outlined  above.  Some  teachers  may  find  it  best 
to  deal  chiefly  or  wholly  with  those  features  of  Modern  English  that 
can  be  fairly  well  understood  without  a  knowledge  of  Old  English 
or  Middle  English.  Others  may  prefer  to  provide  some  historical 
background  by  including  in  the  course  a  study  of  the  language  of 
Chaucer.  Others  again  may  consider  that  Old  English  is  so  funda¬ 
mental  to  training  in  the  English  language  that  it  must  be  included 
even  in  the  single  semester’s  course.  Various  considerations  are 
relevant  to  deciding  what  to  omit  and  what  to  include.  We  strong¬ 
ly  urge,  however,  that  whatever  may  be  omitted  the  semester’s 
course  include  at  least  four  weeks’  training  in  phonetics  and  the  use 
of  phonetic  notation.  For  a  knowledge  of  the  elements  of  phonetics 
is  indispensable  to  training  in  the  English  language,  and  it  cannot 
be  acquired  without  the  help  of  a  teacher. 

Whatever  be  the  exact  content  of  either  the  year’s  course  or  the 
semester’s  course,  it  should  involve  mastery  of  significant  details 
in  carefully  selected  parts  of  the  field  to  be  covered.  Emphasis 
should  be  placed,  however,  on  the  student’s  intelligent  use  of  de¬ 
tails  for  the  solution  of  definite,  concrete  problems  rather  than  on 
his  mere  ability  to  recall  details  with  little  or  no  reference  to  their 
application.  The  written  work  of  the  course  should  include  fre¬ 
quent  exercises  and  reports  in  addition  to  the  usual  quizzes.  The 
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best  results  will  be  attained  if  the  class  work  resembles  that  of  a 
laboratory  section  rather  than  that  of  a  lecture  course.  Much  of  the 
work  in  phonetics  must  be  individual.  It  is  necessary  to  discover 
the  student  brought  up  in  Maine  or  Texas  whose  dialect  is  different 
from  that  of  the  rest  of  the  class,  the  student  of  foreign  parentage 
whose  speech  is  not  that  of  one  brought  up  in  the  usual  linguistic 
environment,  and  others  whose  speech  varies  more  or  less  from  the 
norm.  Allowance  must  be  made  also  for  differences  between  the 
speech  of  the  instructor  and  that  of  members  of  the  class. 

Such  a  method  of  conducting  the  course  necessarily  implies 
that  the  sections  shall  be  small.  For  the  course  to  be  really  efficient, 
the  sections  should  not  be  larger  than  twenty.  Twenty-five  is  the 
maximum  number  that  can  be  handled  in  one  section  without  very 
serious  loss  in  efficiency. 

Since  the  course  is  intended  as  the  introduction  to  the  scientific 
study  of  the  English  language,  there  can  be  no  prerequisites  of  the 
usual  type.  A  student  must  know  at  least  the  elements  of  grammar 
to  be  successful  in  the  course,  and  one  who  has  not  acquired  that 
knowledge  before  entering  the  course  will  probably  be  deficient  to 
the  end.  Some  knowledge  of  at  least  one  foreign  language  (prefer¬ 
ably  Latin,  Greek,  or  German)  is  indispensable.  It  is  highly  de¬ 
sirable  that  the  student  shall  have  studied  at  least  two  foreign  lan¬ 
guages. 

Samuel  Moore,  Chairman 
Leo  T.  Rockwell,  Secretary 
W.  F.  Bryan 
C.  C.  Fries 
J.  S.  Kenyon 
T.  A.  Knott 
R.  L.  Ramsay 
J.  F.  Royster 

APPENDIX 

Although  I  agree  heartily  with  the  separate  items  of  this  care¬ 
fully  framed  report,  and  am  quite  sure  that  if  generally  accepted  as 
an  indispensable  minimum  in  the  language  training  of  prospective 
English  teachers  it  will  appreciably  raise  the  level  of  their  efficien- 
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cy,  I  cannot  sign  it  without  suggesting  one  addition  and  two  modi¬ 
fications  that  seem  to  me  important. 

To  the  three  constituent  parts  outlined  as  essential  for  an  ade¬ 
quate  training  in  the  English  language,  namely  the  elements  of  pho¬ 
netics,  the  elements  of  Old  English,  and  the  elements  of  Middle 
English,  I  should  like  to  add  a  fourth:  the  elements  of  Modem 
English,  studied  specifically  from  a  linguistic  point  of  view. 

It  is  true  that  an  application  to  Modern  English  of  the  princi¬ 
ples  of  language  revealed  in  the  study  of  phonetics,  Old  English, 
and  Middle  English  will  be  made  by  the  best  students  for  them¬ 
selves  without  specific  instruction,  and  will  be  given  by  the  best 
teachers,  incidentally  but  effectively,  in  connection  with  the  other 
three  fundamental  branches.  But  for  many  teachers  and  for  most 
students,  I  believe  it  desirable  that  Modern  English,  in  its  linguistic 
aspects,  be  studied  distinctly  and  separately.  The  recognition  of 
Modern  English  as  a  distinct  field  for  language  study,  and  its  addi¬ 
tion  as  an  essential  supplement  to  the  traditional  scheme  which  has 
so  long  confined  the  formal  study  of  the  English  language  to  its  two 
earlier  periods,  is  in  accordance  with  the  most  progressive  tenden¬ 
cies  of  modern  linguistic  scholarship,  and  its  insertion  in  the  cur¬ 
riculum  is  long  overdue. 

The  content  of  such  a  separate  section  devoted  to  the  study  of 
Modern  English  must  naturally  be  more  fluid  and  unsettled  than 
in  the  sections  devoted  to  the  older  periods,  which  have  been  taught 
so  much  longer.  It  will  of  course  include  phonetics,  which,  as  the 
report  makes  clear,  can  be  approached  intelligently  only  on  the 
basis  of  the  living  speech;  but  it  should  include  much  more.  The 
vocabulary  of  Modern  English  should  be  studied,  so  that  our  pros¬ 
pective  English  teachers  may  know  how  to  use  the  treasures  of  the 
Oxford  Dictionary  and  the  other  great  dictionaries  which  recent 
scholarship  has  put  into  their  hands.  The  place  of  the  English  lan¬ 
guage  in  the  modern  world,  its  kinships,  and  its  debts  to  other 
world-languages,  modern  and  ancient,  should  be  presented  with  the 
aid  of  maps  and  histories  such  as  those  of  Jespersen,  so  as  to  make 
students  realize  the  vital  connection  of  language  with  modern  his¬ 
tory  and  present-day  geography;  and  the  living  dialects  and  varie¬ 
ties  of  English  actually  used  by  the  students  themselves  and  by 
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other  English  speakers  with  whom  they  come  in  contact,  should  be 
discussed  and  discriminated,  as  the  best  means  of  realizing  how 
English  was  born  and  how  it  developed  in  former  ages.  Perhaps 
most  important  of  all  is  the  study  of  Modern  English  grammar;  a 
selection  of  some  living  grammatical  problems,  studied  in  the  spirit 
of  Professor  Fries’s  Teaching  of  the  English  Language,  and  other 
grammarians  of  the  modern  school,  will  give  our  future  teachers 
an  inkling  of  the  revolution  which  has  taken  place  in  our  whole  at¬ 
titude  toward  grammar,  and  may  persuade  them  to  adopt  the  mod¬ 
ern  viewpoint  toward  the  issues  with  which  they  will  be  brought  in 
daily  contact  in  their  classrooms.  These  and  other  important  as¬ 
pects  of  Modern  English  cannot  be  adequately  taught  by  lectures 
or  by  outside  reading,  although  the  lecture  method  may  be  usefully 
employed  to  a  certain  extent,  with  somewhat  larger  sections  than  is 
desirable  in  the  study  of  Old  or  Middle  English;  but  the  amount  of 
real  understanding  of  the  nature  of  Modern  English  which  stu¬ 
dents  will  acquire  will  be  pretty  much  in  proportion  to  the  number 
and  size  of  the  concrete  and  definite  problems  which  they  can  be 
assigned  to  work  out  for  themselves. 

Although  Modern  English  has  a  right,  I  feel,  to  a  position  of 
equality  with  the  other  subjects  listed  in  the  report  as  essential,  I 
should  by  no  means  rank  it  as  superior  or  as  sufficient  by  itself. 
No  introduction  to  the  English  language  can  be  conceived  as  ade¬ 
quate  which  dispenses  with  any  one  of  them.  Yet  in  the  very  unde¬ 
sirable  contingency  of  the  student’s  language  training  being  limit¬ 
ed  to  a  single  semester,  it  is  perhaps  less  disastrous  for  him  to  throw 
overboard  the  introduction  to  Old  and  Middle  English  and  to  pre¬ 
serve  the  introduction  to  Modern  English  alone,  including  phonet¬ 
ics,  than  to  pursue  the  opposite  course.  For  this  and  other  reasons, 
I  am  disposed  to  question  that  part  of  the  report  which  deals  with 
the  arrangement  of  subjects.  The  logical  order,  it  is  stated  with 
obvious  truth,  is  to  take  up  first  phonetics  and  then  Old  and  Mid¬ 
dle  English,  ending  with  Modern  English.  But  what  is  good  logi¬ 
cally  is  not  always  good  pedagogically,  and  few  subjects  have  suf¬ 
fered  more  in  the  past  from  what  may  be  called  the  “curse  of  logic” 
than  the  teaching  of  English.  I  think  much  may  be  said  in  favor  of 
beginning  with  Modern  English  and  proceeding  backward.  It  is 
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perfectly  true  that  a  student  who  has  already  studied  Old  and  Mid¬ 
dle  English  will  be  better  prepared  to  understand  the  problems  of 
Modern  English;  but  it  is  also  true  that  a  student  who  has  first 
gained  some  insight  into  the  nature  of  a  living  language  will  be 
more  ready  to  realize  that  Old  and  Middle  English  were  once  living 
too.  The  four  aspects  of  Modern  English  which  I  have  listed  as 
specially  important,  namely,  phonetics,  vocabulary,  dialects  and 
language  kinships,  and  grammar,  can  be  fairly  well  approached 
without  any  previous  study  of  Old  or  Middle  English ;  and  there  is 
always  a  certain  value  in  proceeding  from  the  known  to  the  un¬ 
known. 

In  one  further  point,  I  should  like  to  modify  just  a  little  the 
language  of  the  report.  A  knowledge  of  but  one  foreign  language 
is  surely  not  enough,  even  as  a  minimum,  for  one  w’ho  intends  to 
become  a  teacher  of  English.  Some  acquaintance  with  two  foreign 
languages  should,  I  believe,  be  considered  not  only  “highly  desira¬ 
ble”  but  absolutely  essential.  Perhaps  it  would  be  unparliamentary 
to  say  that  anyone  who  professes  to  teach  the  English  language 
without  ever  having  studied  Latin  is  committing  a  fraud  on  the  pu¬ 
pils,  but  I  wish  some  one  would  say  it,  for  it  is  perfectly  true.  And 
no  one  can  know  his  own  language  without  some  acquaintance  with 
at  least  one  other  living,  modem  language,  preferably  German  if 
he  has  already  had  Latin,  but  certainly  either  German  or  French. 
Any  improvement  which  we  are  able  to  effect  in  the  teaching  of  the 
English  language  courses  will  be  dearly  bought  if  they  should  come 
to  be  regarded  as  in  any  degree  substitutes  for  the  study  of  foreign 
languages.  It  would  be  better  for  the  prospective  teacher  of  Eng¬ 
lish  to  omit  the  courses  in  the  English  language  altogether,  if  ab¬ 
solutely  necessary  in  order  to  take  one  of  these  essential  foreign 
languages;  for  with  them  there  is  a  chance  that  his  language  sense 
will  be  awakened  anyway,  and  without  them  there  is  little  hope 
that  he  will  ever  really  understand  what  the  study  of  the  English 
language  is  all  about. 

These  modifications  do  not,  I  sincerely  trust,  suggest  any  lack 
of  sympathy  with  the  report  as  drafted;  for  I  regard  it  as  admira¬ 
ble  both  in  spirit  and  in  phrasing.  In  prescribing  the  conduct  of  a 
course  that  has  been,  comparatively,  so  much  neglected  as  the 
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study  of  the  English  language,  there  are  naturally  a  good  many 
matters  that  we  must  still  leave  to  the  judgment  and  experience  of 
the  individual  teacher.  The  report  will  accomplish  its  best  results, 
not  by  providing  a  stereotyped  plan,  but  by  provoking  discussion 
and  disagreement,  and  thereby  thought,  about  a  subject  that  badly 
needs  more  thought  than  our  profession  has  yet  given  it. 

R.  L.  Ramsay 


A  STUDY  IN  DREAMS  AND  FRESHMAN  COMPOSITION 

RICHARD  REEVE 

“You  are  to  write  a  theme  based  on  a  dream  you  have  had,”  I 
told  the  class  that  morning.  “Hand  in  on  one  sheet  of  paper  the  de¬ 
tail  of  the  dream  as  you  remember  it,  and  on  another  paper  the 
theme  which  you  have  built  up  out  of  the  dream.  The  dream  may 
call  to  your  mind  a  memorable  scene  from  your  early  life,  which  is 
worth  describing  from  the  point  of  view  of  singleness  of  impres¬ 
sion;  then  you  can  describe  this  scene,  filling  in  the  vague  and 
sketchy  outline  of  the  dream  with  specific  detail  which  will  build 
up  for  the  reader  this  impression  which  the  picture  has  given  you. 
Or  you  may  develop  from  the  incidents  of  the  dream  a  story  which 
you  think  will  carry  out  the  expression  of  the  dream  to  your  own 
satisfaction,  and  at  the  same  time  be  of  interest  to  those  who  read 
the  story  after  it  has  been  worked  out.  Or  you  may  criticize  the 
dream — say  whether  you  think  it  has  any  sensible  meaning,  or  try 
to  puzzle  out  what  caused  you  to  dream  in  this  particular  way — and 
put  your  criticism  in  such  a  form  that  it  will  mean  something  to  the 
reader.” 

I  was  deluged  with  questions.  “Suppose  one  never  dreams?” 
“How  can  we  make  ourselves  dream?”  “Maybe  we  won’t  want  to 
tell  some  of  the  dreams  we  have.  What  then?”  “Why  is  it  neces¬ 
sary  to  hand  in  two  papers?”  “Can  you  give  us  an  example  of  what 
you  mean?” 

“This  is  the  first  time  we  have  tried  this,”  I  explained.  “So  I 
can’t  be  so  explicit  as  might  otherwise  be  possible.  You  are  helping 
me  to  experiment  to  find  out  whether  such  a  method  is  of  value  in 
supplying  you  with  material  to  write  about  and  in  making  your 
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themes  more  personally  expressive.  We  are  reading  more  and  more 
nowadays  about  the  close  connection  between  the  dream  life  of 
literary  men  and  their  artistic  creations.  Writers  like  Coleridge 
and  Stevenson  are  being  studied  from  this  standpoint.  Now  we  are 
trying  to  see  whether  we  can’t  make  use  of  our  dreams  in  the  same 
way  that  they  did;  we  will  take  our  own  dreams  and  shape  them 
according  to  the  laws  of  artistic  writing  which  we  have  been  study¬ 
ing  for  the  last  few  months. 

“As  far  as  the  dreaming  is  concerned,  the  psychologists  who 
specialize  on  dreams  say  that  everyone  dreams  during  his  sleeping 
hours.  The  only  difficulty  is  that  we  tend  to  forget  our  dreams  as 
soon  as  we  awaken.  William  Hazlitt  away  back  in  1826  claimed 
that  dreaming  is  common  to  everyone.  And  he  said  that  all  we  have 
to  do  is  watch  ourselves  carefully,  and  make  up  our  minds  that  as 
soon  as  we  wake  up  in  the  morning  we  will  remember  and  write 
down  the  dream  we  have  just  been  having,  or  at  least  as  much  of 
the  detail  as  we  can  remember;  and  there  will  always  be  a  dream 
there,  somewhere  in  the  offing.  You  can  experiment  on  it  if  you 
want  to,  by  having  a  friend  wake  you  up  at  different  hours  of  the 
night,  and  see  if  you  haven’t  been  dreaming,  no  matter  what  the 
hour  is. 

“William  Hazlitt  was  no  psychologist  in  the  modern  sense,  but 
there  are  modern  psychologists  who  bear  him  out  in  this.  So  just 
try  it;  and  if  you  can’t  possibly  remember  a  dream  in  this  way,  try 
to  reconstruct  one  of  your  past  dreams  that  stands  out  in  your 
mind.  But  try  more  than  once,  for  you  will  have  several  days  to  do 
it  in.  Be  as  personal  as  you  care  to  be;  but  if  you  think  one  dream 
is  too  personal,  try  for  another  which  satisfies  you  in  this  respect. 
You  are  handing  in  the  original  dream  for  my  sake,  so  I  can  see 
just  what  the  basis  of  your  theme  has  been  and  how  one  developed 
from  the  other.” 

The  results  of  this  class  exercise  are  worth  noting  at  some 
length;  for  the  responses  were  so  various,  and  the  students  seemed 
to  enjoy  the  work  so  much,  that  the  experiment  might  point  to  a 
widespread  use  of  this  method,  as  well  for  stimulus  to  creative 
writing  as  for  objective  study  of  the  psychological  processes  at 
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work  in  making  a  finished  literary  product  from  snatches  of  the 
dream  mind. 

In  arranging  the  themes  to  be  read  aloud  for  classroom  discus¬ 
sion,  I  chose,  to  begin  with,  one  by  a  girl  who  rejected  the  whole 
idea  right  from  the  start  but  who  for  my  sake  was  willing  to  try  out 
the  dream  “stunt.”  She  wrote: 

There  are  people  who  believe  in  dreams,  and  then  again  there  are  those 
who  do  not.  For  my  own  part,  I  believe  dreams  are  the  results  of  last  night’s 
creamed  lobster,  or  perhaps  it  was  anchovies  on  toast.  I  very  rarely  dream, 
but  when  I  do  it  is  because  I  have  eaten  something  that  disagrees  with  me. 
Dreams  are  rather  annoying  things  anyway;  they  are  invariably  disjointed 
and  incoherent.  If  you  try  to  remember  them— ptsh!  they  are  gone.  Then 
again,  if  you  try  to  concentrate  on  something  else — pop!  they  jump  right  into 
your  mind  and  then  you’re  gone.  Last  night  for  the  special  benefit  of  Mr. 
Reeve,  I  ordered  for  dessert  English  plum  pudding  with  a  rich  hard  sauce,  hop¬ 
ing  I  might  induce  a  visitation  of  Hypnos.  Before  I  turned  out  the  light  I 
solemnly  said  to  myself,  “I  will  remember  what  I  dream.”  This  morning  I 
woke  up  conscious  of  the  fact  that  I  had  succeeded  in  doing  what  I  had  started 
out  to  do.  However,  my  momentary  triumph  was  soon  to  vanish.  Who  can 
write  a  theme  on  counting  the  bones  of  the  Stegosaurus  Ungulatus  specimen  in 
Bacon  Hall?  Who  believes  in  dreams  anyway? 

Not  entirely  logical  perhaps,  but  the  members  of  the  class  en¬ 
joyed  listening  to  this  zestful,  and  at  the  same  time  sincere,  para¬ 
graph  of  original  thought  on  the  part  of  the  student.  After  such  a 
blow  I  had  to  read  one  that  would  serve  as  an  antidote  to  the  poison 
of  this  deadly  opposition;  so  I  chose  one  by  a  young  man  who  evi¬ 
dently  does  “believe  in  dreams.” 

A  DREAM 

Last  Christmas  vacation  I  was  showing  a  small  picture  album  which  con¬ 
tained  every  picture  that  I  had  taken  during  my  grammar  and  high  school  days, 
and  which  I  valued  highly,  to  some  of  my  friends.  This  took  place  in  Oakland. 
In  July  of  this  last  summer,  six  months  later,  I  wanted  my  picture  album  again 
and  I  couldn’t  find  it  anywhere  in  the  house.  This  was  in  my  home  in  Sebas¬ 
topol.  I  went  down  to  Oakland  and  made  a  careful  search  of  Grandmother’s 
home  where  I  last  remembered  having  had  it.  I  failed  to  locate  my  cherished 
possession  and  felt  quite  blue  about  it  because  it  was  something  absolutely  im¬ 
possible  to  replace.  Not  long  after  discovering  this  loss  I  dreamt  that  it  was 
upstairs  in  our  library  in  the  third  bookcase  from  the  left,  and  that  it  was  lying 
on  the  bottom  shelf,  under  the  works  of  Balzac.  I  woke  up  with  a  start,  and  the 
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dream  was  so  vivid  that  I  jumped  up  immediately  and  hastened  upstairs  to  find 
my  greatly  desired  picture  album  safely  tucked  away  exactly  as  I  had  pictured 
it  in  my  dream.  What  caused  me  to  have  this  dream  is  a  matter  I  am  unable 
to  explain.  It  is  certainly  a  most  unusual  phenomenon,  and  perhaps  would  be 
worth  while  being  analyzed. 

This  little  anecdote  was  welcomed  by  close  attention,  but  also 
by  a  few  muffled  hoots  from  some  skeptical  members  of  the  class. 
(Walter  assured  me  afterward  that  he  had  recorded  the  facts  ex¬ 
actly.  He  has  become  so  interested  in  dreams  that  he  stops  me 
every  once  in  a  while  in  the  corridor,  or  after  class,  to  tell  me  his 
latest  dream.)  After  some  discussion  as  to  the  value  of  dreams  for 
recalling  thoughts  hidden  in  the  lower  recesses  of  the  memory,  I 
picked  up  another  dream  criticism,  which  not  only  indicated  real 
insight  into  the  motive  of  dreams  but  tacked  on  a  little  moral  les¬ 
son  at  the  end.  As  I  had  suggested,  the  student  gave  the  dream 
first,  and  the  theme  below. 

THE  DREAM 

I  dreamt  that  I  was  giving  a  bridge  party  and  there  were  quite  a  number 
of  girl  friends  present.  It  was  in  the  afternoon.  The  door  bell  rang  and  I  went 
to  the  door.  There  stood  two  large  negroes,  one  a  young  girl.  The  young  girl 
rushed  in  and  insisted  that  she  stay  at  my  party.  She  talked  in  a  loud  voice, 
said  coarse  things  and  acted  roughly.  When  refreshments  were  served,  she 
asked  for  three  and  four  helpings.  Then  she  wouldn’t  go  home.  She  kept  say¬ 
ing  she  had  something  to  tell  me.  Gradually  she  merged  into  a  friend.  Then  I 
woke  up. 

THE  EXPLANATION 

This  dream  can  be  explained  as  follows:  I  was  planning  to  give  a  bridge 
party  in  honor  of  a  friend.  That  evening  I  was  making  out  the  list  of  those  to 
whom  I’d  send  invitations.  I  couldn’t  decide  whether  to  send  one  to  a  girl  with 
whom  I  was  acquainted.  She  was  entirely  different  from  any  of  my  other 
friends — of  a  socially  inferior  class,  uneducated  and  rough.  But  she  had  been 
good  to  me  and  I  liked  her  for  herself.  I  knew  she  wasn’t  like  my  other  friends, 
and  because  of  priggishness,  I  wasn’t  going  to  invite  her.  My  mother  wanted 
to  know  what  I’d  do  if  she  found  out  I  was  giving  a  party,  or  if  she  happened 
in  that  afternoon,  as  she  commonly  did.  I  still  didn’t  want  her,  and  went  to 
bed  having  sent  the  invitations  without  hers. 

Because  of  my  indecision  and  my  real  desire  to  do  right  by  this  girl,  I  was 
worried  and  it  resulted  in  this  dream.  The  next  morning  I  sent  her  an  invita¬ 
tion,  and  haven’t  regretted  it  one  moment. 

There  were  several  others  who  tried  to  delve  into  the  underly¬ 
ing  motives  of  their  dreams,  and  presented  the  facts,  and  their  own 
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opinions,  not  exactly  in  a  literary,  but  in  a  straightforward,  co¬ 
herent,  and  intelligent,  way.  One  girl,  who  believes  that  “what  you 
dream  about  is  often  in  your  subconscious  mind,”  told  of  a  dream 
that  expressed  longing  for  an  absent  friend,  and  discussed  the  de¬ 
tails  from  this  standpoint.  Another  told  us  that  she  has  always 
analyzed  her  dreams  and  has  found  that  each  and  every  incident 
dreamed  “is  made  up  of  three  or  four  parts  or  incidents  which  I 
have  read  about,  seen  in  pictures,  or  which  have  happened  to  me.” 

Here  are  several  themes,  then,  which  showed  a  definite  reaction 
to  the  phenomena  of  the  dream  world,  and  which  not  only  present¬ 
ed  the  personal  detail  but  at  the  same  time  showed  a  genuine  curi¬ 
osity  to  account  for  these  phenomena  and  relate  them  to  waking 
experience. 

However,  it  was  our  primary  interest  at  this  time,  in  a  course 
in  Freshman  composition,  to  emphasize  the  literary  use  made  of 
the  dream  rather  than  the  dream  for  its  own  sake.  And  I  came  to 
a  different  type  of  exposition,  which,  using  the  individual  dream  as 
a  starting  point,  gives  a  discussion  of  some  ethical  or  social  prob¬ 
lem.  One  student  dreamt  of  having  his  back  broken  in  a  football 
game  and  of  vivid  experiences  in  the  hospital  afterward.  Instead 
of  developing  a  football  hero  story  or  a  hospital  story,  he  wrote  an 
essay  condemning  the  lax  attitude  toward  football  accidents  and 
the  effect  of  injuries  on  the  future  of  football. 

Dreaming  of  passing  the  Sacramento  High-School  Building, 
called  up  a  host  of  memories  and  started  one  girl  on  a  discussion  of 
the  thrill  of  high-school  days  and  of  a  comparison  of  this  feeling 
with  the  impressions  of  college  life.  All  this  was  exemplified  with 
personal  detail  which  the  dream  had  called  up. 

It  is  not  because  of  any  golden  halo  around  the  past  that  I  think  my  high 
school  days  were  happiest,  nor  because  I  have  lost  my  thrill  for  new  things; 
but  in  high  school  I  was  friends  with  everyone;  I  became  acquainted  with  all 
my  teachers  and  loved  them  all.  In  college  one  can  know  only  a  few,  and  one 
can  only  admire  and  respect  his  professors  at  a  distance.  I  miss  that  spark  of 
kinship  between  fellow  students,  and  between  students  and  professors,  that 
was  so  evident  in  my  high  school. 

Such  a  discussion  may  easily  come  forth  without  the  dream  stimu¬ 
lus  perhaps,  but  in  this  case  at  least  it  was  prompted  by  dreaming 
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of  a  walk  past  the  old  school  grounds  in  company  with  other  girls 
and  of  a  talk  with  the  school  janitor.  All  the  illustrative  material 
was  taken  from  the  dream  memories. 

Another  dream  of  this  type  is  worth  quoting  more  completely. 
The  student  in  this  case  has  viewed  a  vivid  climbing  experience  as 
a  kind  of  parable. 

MY  DREAM 

I  was  climbing  a  vertical,  grass-covered  hill  with  a  great  many  people. 
Some  of  their  faces  were  familiar,  and  some  were  not,  but  they  were  all  ex¬ 
pressionless.  They  were  nearly  all  ahead  of  me,  and  I  was  striving  desperately 
to  gain  the  top,  which  I  felt  would  mean  happiness  and  safety  to  me.  I  slipped 
and  fell  back  several  times,  just  preventing  a  fall  by  digging  my  nails  into  roots 
of  the  grass.  There  was,  also,  a  tree  on  the  side  of  the  hill.  Others  had  grasped 
its  trunk  to  help  pull  themselves  up,  but  I  made  a  long  and  difficult  circle 
around  it,  ignoring  the  aid  it  might  have  given  me. 

When  I  reached  the  top  there  was  no  one  around  me.  I  ran  across  a  flat, 
grass-covered  meadow,  and  into  a  large  old-fashioned  house,  where  I  saw  some 
of  the  people  that  had  been  climbing  with  me,  and  also  a  great  many  small 
children.  I  remember  one  little  boy  especially,  who  held  his  arms  out  to  me 
just  before  I  woke  up. 

FROM  MY  DREAM 

Nearly  every  man  or  woman  has  a  goal  he  strives  for  during  youth.  If  he 
attains  his  ambitions,  he  has  yet  a  higher  goal  ahead,  and  so  on,  until  old  age. 
One  never  in  this  life  reaches  the  end  of  all  ambitions. 

There  are  two  ways  of  working  towards  a  goal  or  ambition — the  easy  way 
and  the  hard  way.  A  man  may  accept  all  the  help  offered  him  and  tread  an 
easy  road  to  success;  or  he  may  work  each  step  of  the  way,  and  unaided,  reach 
his  goal.  The  harder  way  to  climb  upwards  is,  finally,  the  most  satisfactory. 
The  man  who  works  for  what  he  achieves  is  the  happiest  in  his  achievements. 
He  will  not,  like  the  man  who  treads  an  easy  road,  stop  after  his  first  success. 
He  will  work  on  and  on  until  he  is  physically  unable  to  work  any  longer.  It  is 
only  by  shunning  the  easy  way  of  success,  and  by  striving  upwards  alone,  that 
a  man  may  really  reach  near  to  his  final  goal,  in  the  land  of  his  heart’s  desire. 

One  criticism  of  this  theme,  as  presented  to  the  class,  held  that 
the  dream  is  more  interesting  in  its  simplicity  and  vivid  detail  than 
the  moral  generalization  which  is  its  outgrowth.  Dreams  never 
preach,  but  relate  facts  and  present  pictures.  The  moral  touch  is 
superimposed.  And  some  of  the  more  imaginative  members  of  the 
class  seemed  to  sense  this,  for  in  several  cases  their  themes  resolved 
into  rearrangements  or  elaborations  of  the  dreams  themselves.  The 
facts  were  allowed  to  paint  their  own  pictures,  to  tell  their  own 
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stories.  One  girl  dreamed  of  her  grandmother’s  farm  in  Denmark. 
Her  sketch  was  made  up  of  the  dream  picture,  prompted  no  doubt 
by  her  father’s  stories,  plus  specific  details  afterward  added  by  her 
— details  which  smacked  very  much  of  California  topography. 
This  farm  description  was  a  revision  of  the  dream,  then,  with  many 
details  added.  The  following,  however,  is  merely  a  faithful  tran¬ 
scription  of  the  significant  details  of  the  dream  as  remembered,  all 
of  which  taken  together  help  to  instill  in  the  reader’s  mind  a  sense 
of  that  eerie  world  across  the  border,  and  to  make  the  unnatural 
seem  real. 

A  DREAM 

I  was  in  a  big  room.  The  walls  were  very  high,  and  at  each  end  there  were 
big  windows.  In  the  center  of  the  room  was  an  immense  table.  The  room  was 
filled  with  people,  some  that  I  knew  and  some  that  I  had  never  seen  before.  All 
of  the  men  were  silent,  and  all  of  the  women  were  crying.  I  don’t  know  how 
long  I  staid  in  this  room,  but  finally  someone  took  me  by  the  hand  and  led  me 
into  the  next  room.  This  was  also  a  large  room,  with  high  paneled  walls  and 
large  windows.  But  all  around  the  room  there  were  beautiful  floral  pieces,  and 
then  off  in  one  corner,  covered  with  flowers  stood  a  casket.  Every  one  in  this 
room  was  crying  except  one  woman.  This  woman  was  dead,  so  someone  said. 
She  was  dressed  all  in  white.  At  times  she  looked  quite  familiar  to  me  and  at 
times  a  total  stranger.  She  rushed  about  the  room,  arranging  the  flowers,  mov¬ 
ing  things  about,  and  could  not  be  persuaded  to  get  into  the  casket.  Finally 
everything  suited  her,  I  suppose,  as  she  gave  one  look  around  her  and  then 
walked  over  to  the  casket.  She  started  to  get  in,  and  then  I  awoke  from  the 
most  gruesome  dream  I  have  ever  had. 

While  this  shows  an  almost  complete  dependence  on  the  dream  it¬ 
self  for  any  dramatic  or  emotional  effect,  there  were  other  themes 
which  showed  the  results  of  the  waking  imagination  and  the  con¬ 
scious  artistry  of  phrasing  applied  to  the  dream  nucleus  to  bring 
about  the  same  results.  One  young  man  dreamed  that  he  sailed  a 
Viking  ship  through  the  stormy  trough  of  the  ocean. 

THE  VIKINGS 

The  thunder  groaned,  the  pointed  lightning  streaked  the  sky,  the  rain  fell 
in  beating  torrents.  The  skies  were  black  chaos  with  a  thin  slice  of  the  silver 
moon  peering  through  the  bank  of  cloud.  The  sea  was  a  mass  of  green,  rolling 
watery  mountains.  The  wind  howled.  The  gale  swept  across  the  waters  like  a 
blast  rushing  savagely  from  outer  space.  The  tempest  whined  and  roared  in  its 
fury. 
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The  boat  was  having  a  wild  time  of  it.  The  mast  bent  before  the  wind. 
The  prow  would  sink  down  into  a  deep  cavern  of  waves,  and  then  glide  on  the 
crest  of  one  of  the  green  mountains.  Only  quick  and  sudden  movements  from 
the  tiller  saved  her  from  capsizing.  The  sea  rolled  over  the  deck.  The  fury  of 
the  storm  increased,  but  the  Vikings  had  no  fear.  This  was  pleasure  for  them. 
The  wind  blew  in  their  faces,  the  rain  poured  down  on  their  backs,  the  waves 
washed  over  their  legs,  but  still  they  sailed.  The  boat  rose  and  sank  on  the 
heaving  plains  of  water,  and  in  accompaniment  to  the  wild  tune  of  the  wind,  the 
Vikings  began  to  sing.  This  was  their  life. 

Suddenly  a  bolt  of  lightning  ripped  off  the  sail  and  ran  down  the  mast.  The 
boat  began  to  burn.  The  men  stopped  rowing.  The  Viking  chief  rose  up  above 
them,  and  shouted  to  them  to  take  to  their  oars.  “No  matter  what  happens  on 
the  sea,  a  Viking  must  go  on  and  on,”  he  shouted.  “Why  fear  death?  ’Tis  but 
the  end  of  life.  Say  not  that  death’s  the  end  of  all,  ’tis  but  the  beginning. 
We’ve  lived  on  the  sea,  we’ll  die  on  the  sea,  and  in  the  sea  we’ll  live  this  life 
over  again.  Comrades,  fear  not  but  row  on.”  And  so  the  Vikings  rowed  on. 
Their  boat  was  aflame  but  the  Vikings  held  their  places,  and  rowed  and  sang  in 
the  storm.  Like  a  flame  with  a  singing  soul  the  boat  sped  over  the  tempestuous 
sea.  Death  laughed  at  them  from  the  raging  water,  but  the  Vikings  rowed  on 
and  on.  Suddenly  there  was  nothing  to  see  but  the  night,  and  nothing  to  hear 
but  the  storm. 

The  reader  is  carried  along  with  such  a  rush  of  extravagant  enthu¬ 
siasm  here  that  he  refrains  from  a  too  careful  analysis  of  the  parts. 
Read  aloud  in  class,  the  theme  scored  a  success,  and  the  writer  as¬ 
sured  me  afterward  that  it  was  the  dream  that  had  started  him  off. 

I  had  reserved  some  of  the  more  imaginative  efforts,  such  as 
this  one,  until  last.  For  there  were  several  students  who  found  the 
incidents  of  a  dream  sufficient  stimulus  for  the  writing  of  short 
sketches  and  stories.  The  shift  in  thought  in  many  cases,  however, 
was  a  wide  one.  For  instance,  I  could  only  marvel  at  a  girl  who 
transformed  a  dream  of  being  caught  in  a  narrow  canyon  under  a 
storm  of  books,  cards,  pieces  of  cloth,  and  other  flying  objects,  into 
a  story  of  Mamie  the  counter  girl  at  Hetzler’s  Emporium  on  a  bar¬ 
gain  day.  But  it  was  well  done,  and  the  dream  and  the  story  both 
held  the  class  in  enjoyment.  Another  student  turned  a  dream  of 
watching  someone  kiss  a  lamp-post,  into  a  college  hazing  episode. 
A  third  wrote  of  a  stage  hold-up,  elaborating  a  dream  experience  of 
this  kind.  The  most  carefully  worked-out  story  was  written  by  a 
girl  who  had  showed  but  little  expressive  power  up  to  this  time.  She 
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dreamed  of  stumbling  on  a  brief  case  full  of  scarcely  legible  stories. 
She  wrote  a  story  of  the  old  man  who  had  lost  these  and  of  the  girl 
who  took  them  home,  typed  them,  signed  them  with  the  initials  of 
faded  gold  on  the  brief  case,  had  them  printed,  and  finally  shared 
the  returns  with  the  rehabilitated  old  man.  In  this  case  the  story 
seemed  to  grow  quite  naturally  out  of  the  scanty  detail  of  the 
dream. 

It  is  needless  to  point  out  the  amateurish  quality  of  these 
papers.  The  significance  of  such  an  experiment  is  not  to  be  found 
in  increased  power  of  literary  expression  so  much  as  in  the  opening 
up  of  a  new  reservoir  of  material  for  writing.  The  variety  of  sub¬ 
jects  depends  indeed  on  the  experience  of  the  various  students  as 
separate  individuals.  But  such  an  exercise  as  this  holds  the  student 
down  to  such  experience,  and  in  an  indirect  way,  through  an  intro¬ 
spection  into  dream  life,  makes  these  personal  experiences  seem 
less  trivial  and  more  worth  while  writing  about.  Even  where  the 
student  is  patently  inventing,  there  is  seen  a  greater  zest  and  spon¬ 
taneity  than  in  the  ordinary  hammering  out  of  a  weekly  theme. 
And  the  shift  from  the  dream  to  the  theme  is  itself  a  mental  effort 
that  stirs  the  imagination  and  adds  a  sense  of  creativeness  to  the 
student’s  work.  The  actual  writing  of  the  theme  depends,  of  course, 
upon  the  individual  student’s  training  in  the  handling  of  words  as 
well  as  upon  his  variety  of  experience. 

Early  memories  are  revived  through  dreams  and  made  to  serve 
as  material  which  is  recombined  in  the  student’s  essay;  this  is  per¬ 
haps,  the  primary  value  of  the  exercise  as  we  have  outlined  it.  But 
the  secondary  value,  as  indicated  by  the  first  few  essays  quoted,  is 
not  slight.  To  have  the  attention  called  to  the  whole  fascinating 
subject  of  dream  life;  to  be  drawn  out  in  discussion  as  to  the  sig¬ 
nificance  of  dreams  as  they  impinge  upon  man’s  waking  activity,  as 
they  reflect  desires  and  moral  conflicts  in  the  mind  of  the  student — 
such  exercise  proves  not  only  of  vital  interest  to  the  student  but  as 
a  stimulus  to  individual  thinking  which  would  be  welcomed  by  pro¬ 
fessors  in  other  courses  as  well  as  by  the  teachers  of  English  com¬ 
position.  For,  after  all,  we  are  made  to  realize  more  and  more  that 
teaching  expression  is  dependent  upon  ability  on  the  part  of  the 
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student  to  think;  and  teaching  a  student  to  think  resolves  itself  into 
putting  facts  and  problems  before  his  mind  which  can  be  made 
personal  and  vital. 

The  subject  of  dreams  and  life  becomes  vital  to  the  student 
when  it  is  presented  to  him  not  as  a  general  topic  but  as  a  personal 
study  in  introspection.  And  whether  he  sees  himself  using  dreams 
as  a  means  of  finding  lost  articles  or  considers  them  the  expressions 
of  desire  from  the  subconscious;  whether  he  accepts  dreams  as 
help  in  the  solving  of  moral  problems  or  dismisses  them  as  the  re¬ 
sults  of  last-night’s  creamed  lobster,  if  he  arrives  at  these  opinions 
through  individual  thought  and  experience,  and  attempts  to  ex¬ 
press  his  opinions  in  clearly  written  English,  he  has  profited  con¬ 
siderably  by  the  exercise. 

And  the  subject  of  dreams  and  literature  becomes  vital,  not  so 
much  by  reading  about  the  way  in  which  Coleridge  composed  his 
“Kubla  Khan,”  nor  by  reading  Stevenson’s  “Chapter  on  Dreams” 
(wherein  he  credits  the  Little  People  of  his  own  dreams  for  so  much 
of  his  literary  output),  but  by  the  actual  work  of  the  student  him¬ 
self,  who  is  made  to  connect  the  two  and  to  try  to  get  the  Little 
People  of  his  dream  world  to  help  him  in  writing  his  compositions. 


PEACE 

FRANCES  R.  ANGUS 

Up  on  the  high  hill- f  arm 
Where  sheep  and  cattle  graze 
In  peace 

1  lie  upon  the  ground 
At  peace. 

With  head  on  arm  and  body  curled 
I  face 
The  sea 

That  weaves  unweariedly 
New  glory  from  the  color  strands 
Of  passing  cloud 
Or  moving  tide, 

Of  setting  sun 
Or  gentlest  breeze 
That  ripples  water. 

And  there  I  lie 
At  peace 

Until  on  waves  of  mauve  and  rose 
Day  goes. 
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TEACHING  VARIETY  IN  SENTENCE  BEGINNING 

Do  some  of  your  pupils,  even  in  third-year  high  school  classes,  begin 
every  sentence  in  their  themes  with  the  subject?  Do  you  feel  overcome 
by  literary  anaesthesia,  not  to  mention  complete  boredom,  when  you  read, 
“Ellen  was  a  beautiful  maid.  Her  cheeks  were  tinged  by  the  sun.  She 
lived  on  an  island.  This  island  was  in  Loch  Katrine.”  Unconsciously, 
perhaps,  these  business  women  and  teachers  of  the  future  are  reverting  to 
their  first-grade  attempts  at  English:  “My  little  kitty  sees  me.  My  little 
kitty  runs  to  me.”  Of  course,  it  is  too  much  to  expect  that  the  five-year- 
old  will  combine  these  two  simple  statements  into  one  complex  sentence, 
“When  my  litle  kitty  sees  me,  she  runs  to  me.”  But  somewhere  between 
the  primary  school  and  the  high  school  could  not  this  facility  of  expres¬ 
sion  be  acquired,  at  least  in  part? 

In  presenting  this  subject  to  my  high  school  classes  in  September,  I 
first  ask  the  pupils  to  analyze  paragraphs  from  standard  authors  to  find 
what  percentage  of  sentences  has  the  subject  first,  and  what  other  begin¬ 
nings  are  used.  For  this  purpose  I  write  on  the  blackboard  a  short  selec¬ 
tion  from  Irving’s  Rip  Van  Winkle : 

In  a  long  ramble  of  the  kind  on  a  fine  autumnal  day,  Rip  had  unconscious¬ 
ly  scrambled  to  one  of  the  highest  parts  of  the  Catskill  Mountains.  He  was 
after  his  favorite  sport  of  squirrel  shooting,  and  the  still  solitudes  had  echoed 
and  reechoed  with  the  reports  of  his  gun.  Panting  and  fatigued,  he  threw  him¬ 
self,  late  in  the  afternoon,  on  a  green  knoll,  covered  with  mountain  herbage, 
that  crowned  the  brow  of  a  precipice.  From  an  opening  between  the  trees  he 
could  overlook  all  the  lower  country  for  many  a  mile  of  rich  woodland.  He  saw 
at  a  distance  the  lordly  Hudson,  far,  far  below  him,  moving  on  its  silent  but 
majestic  course,  with  the  reflection  of  a  purple  cloud,  or  the  sail  of  a  lagging 
bark,  here  and  there  sleeping  on  its  glassy  bosom,  and  at  last  losing  itself  in  the 
blue  highlands. 

When  the  analysis  has  been  made,  it  shows  that  only  two  of  the  five 
sentences  begin  with  subjects.  Of  the  other  three  sentences  two  begin 
with  prepositions,  and  one  with  a  participle.  The  mathematically  inclined 
members  of  the  class  will  figure  that  the  subject-first  sentences  number 
40  per  cent. 
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Making  a  similar  study  of  a  paragraph  from  Stevenson’s  The  Bottle 
Imp,  we  find  that  the  proportion  of  subject-first  sentences  is  five  to 
twelve,  with  two  sentences  using  clauses  first,  four  using  adverbs,  and  one 
a  conjunction.  The  selection  in  question  begins,  “I  have  told  you  already 
why  I  sigh,”  and  ends,  “Only  remember  it  must  be  coined  money  that  you 
sell  it  for.” 

From  Macaulay’s  Life  of  Johnson  the  paragraph  is  studied  that  be¬ 
gins  with  the  topic  sentence,  “While  leading  this  vagrant  and  miserable 
life,  Johnson  fell  in  love.”  Of  the  nine  sentences,  only  four  are  of  the  sub¬ 
ject-first  type. 

At  this  point,  occasionally,  a  pupil  may  remonstrate  that  these  au¬ 
thors  wrote  many  years  ago.  If  she  doesn’t  say  so,  she  insinuates  that, 
anyway,  these  men  were  all  right  in  their  literary  niches,  but  that  their 
respective  styles  would  be  old-fashioned  in  these  modern  days. 

To  answer  such  arguments  I  keep  any  well-written  business  letters 
that  I  receive.  Here  is  a  carefully  constructed  short  letter: 

Dear  Madam:  On  February  11  at  the  request  of  Miss  L.  J.  Smith  we  sent  you 
a  two-pound  package  of  confectionery. 

Recently  we  were  sorry  to  learn  that  it  was  not  delivered  to  you.  A  dupli¬ 
cate  parcel  has  been  forwarded  to  you  and  the  postal  authorities  have  been  re¬ 
quested  to  trace  the  package  of  February  n.  If  you  have  since  received  both 
packages,  kindly  let  us  know  in  the  inclosed  stamped  envelope. 

Next,  I  suggest  advertisements  as  examples  of  clever  modern  writing. 
An  examination  of  the  selling  appeal  of  a  new  tooth  paste  showed  that 
only  seven  out  of  twenty  sentences  began  with  the  subject.  And  we  had 
to  pause  a  moment  here  to  admire  the  technique  of  these  sentences:  clear- 
cut,  flawless,  abruptly  short  at  the  crucial  point,  smoothly-flowing  when 
long. 

As  a  third  modern  example  I  read  a  few  sentences  from  a  fairy  story 
edited  by  Katherine  Lee  Bates.  The  class  can  now  find  other  selections  in 
magazines  or  in  newspaper  editorials. 

Having  convinced  themselves  that  Irving,  Stevenson,  and  Macaulay 
were  not  antiquated  craftsmen,  the  pupils  are  willing  to  imitate.  Black¬ 
board  work  may  be  done  at  first,  in  which  various  liberties  are  taken  with 
our  old  friend,  the  plowman,  who  trudged  wearily  homeward  one  night  to 
his  humble  abode  near  Stoke  Poges.  The  sentence,  “The  plowman  home¬ 
ward  plods  his  weary  way”  lends  itself  readily  to  this  practice  of  express¬ 
ing  the  same  thought  with  different  beginnings,  as,  “Wearily  the  plowman 
plods  his  way  homeward,”  etc.  From  the  previous  statistical  research,  the 
class  will  have  found  seven  other-than-subject  beginnings  for  sentences: 
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clause,  participle,  infinitive,  preposition,  adjective,  adverb,  and  conjunc¬ 
tion.  A  word  of  caution  is  needed,  of  course,  against  the  dangling  parti¬ 
ciple. 

For  additional  work,  sentences  based  on  classics  being  studied  at  the 
time  may  be  recast:  “The  conspirators  met  at  Brutus’  house  in  the  early 
hours  of  the  morning  to  perfect  their  plans,”  or  “Thackeray,  dissatisfied 
with  the  fate  allotted  to  Rebecca  by  Scott,  wrote  another  ending  for 
Ivanhoe.” 

Next  may  come  oral  reproduction  of  poems  or  short  stories,  with  a 
brief  interlude  for  review  of  the  principles  of  narration.  Gray’s  “On  a 
Favorite  Cat  Drowned  in  a  Tub  of  Gold  Fishes”  or  Tennyson’s  “Lady 
Clara  Vere  de  Vere”  is  especially  appropriate  for  this  purpose. 

By  this  time  the  class  is  anxious  to  write  in  this  new  fashion.  Usually 
I  base  the  first  task,  to  be  done  in  class,  on  a  painting,  “The  Gulf  Stream,” 
by  Winslow  Homer.  A  copy  of  this  appeared  in  the  March,  1926,  number 
of  the  Ladies’  Home  Journal.  Among  other  things,  this  picture  shows  fly¬ 
ing  fish,  sharks,  a  typhoon,  and  a  stoical  Negro  in  a  dismantled  boat: 
enough  to  enliven  even  a  rainy  day.  Some  instruction  in  descriptive  writ¬ 
ing  should  accompany  this  sugar-coated  pill. 

After  this,  a  sentence  game  may  be  played.  A  different  picture  is 
used  for  each  row.  Starting  at  the  front  of  the  room,  the  pictures  are 
passed  back,  each  pupil  writing  one  sentence.  The  winner  is  the  row  that 
first  completes  the  best  description  of  its  picture,  with  no  sentence  having 
a  subject  beginning. 

Finally,  as  a  home  lesson,  assign  a  theme  describing  a  picture  of  “A 
House  You  Would  Like  to  Own”  (the  picture  to  be  cut  from  a  news¬ 
paper  or  magazine  and  fastened  to  the  theme).  In  this  work,  not  over  50 
per  cent  of  the  sentences  are  to  begin  with  subjects. 

This  50  per  cent  is  a  fair  enough  ratio  to  expect  in  all  future  written 
themes.  For  occasional  review,  a  summary  of  a  chapter  of  a  novel  or  an 
act  of  a  play  may  be  called  for,  in  which,  for  practice,  no  sentence  begins 
with  a  subject. 

Hope  H.  Moulton 

Dorchester  High  School  for  Girls 
Dorchester,  Massachusetts 


HASTE  THEE,  NYMPH 

The  class  was  “doing”  “L’Allegro”  and  “II  Penseroso,”  and  the  day 
for  memory  work  had  arrived.  There  was  variety  in  lines,  for  the  young¬ 
sters  were  privileged  to  choose  portions,  yet  their  conception  of  that 
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“privilege”  was  evident  in  the  monotony  of  tone  as  they  jumbled  words 
and  rattled  words.  I  stood  it  as  long  as  I  could,  then  said,  “For  tomorrow 
bring  pictures  of  what  you’ve  been  saying.” 

Eyes  opened.  Questions  shot  forth.  But  those  who  couldn’t  draw 
could  paste,  or  bring  something  symbolic. 

The  pen  sketches  illustrate  typical  results.  They  illustrate  the  lines 
beginning,  “Haste  thee,  Nymph,  and  bring  with  thee”  and  “Sometimes 
walking,  not  unseen.” 


Peekskill  High  School 
New  York 


Eunice  H.  Steele 


DO  PUPILS  REALLY  STUDY? 

We  are  talking  about  studying,  not  preparing  assigned  lessons.  Nine 
times  out  of  ten,  when  a  teacher  assigns  a  composition  to  be  written,  a 
book  to  be  read,  an  essay  to  be  conned,  or  some  poetry  to  be  absorbed, 
the  pupil  considers  it  a  sort  of  job  to  be  done,  a  thing  detached  from  his 
interests.  The  teacher  may  be  ever  so  skilful;  he  may  suggest  interesting 
questions  to  answer,  or  offer  helpful  aids ;  but  is  he  sure  that  the  pupil  has 
really  studied  the  matter? 

Pupils  have  the  unfortunate  habit  of  thinking  first  in  terms  of  the  as¬ 
signment.  They  make  notes  in  such  terms.  Often  they  do  not  get  the  dic¬ 
tation  correct,  and  then  find  that  they  have  garbled  versions  when  they 
phone  their  chums  in  the  evening  to  find  what  it  is  all  about.  When  they 
finally  settle  down  to  the  task  they  think  in  terms  of  the  teacher,  what  he 
wants,  what  he  has  said  they  should  do.  When  the  job  is  done,  they  are 
likely  to  say,  “Here  is  the  composition  you  asked  for,”  and  throw  it  on 
the  desk;  or,  if  it  is  an  oral  recitation,  the  response  is  a  painful  effort  to 
talk  in  terms  of  the  expected  and  the  approved.  Meanwhile,  where  has 
the  mind  and  the  personality  of  the  pupil  gone? 
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Recently  the  teachers  of  our  school  set  about  to  discover  what  actu¬ 
ally  was  in  the  minds  of  the  pupils  when  they  sat  down  to  a  given  task. 
All  of  them  were  asked  to  write  out,  honestly  and  simply,  just  what  they 
did,  and  what  was  in  their  minds  when  they  opened  their  books  to  study 
a  lesson.  The  results  were  a  revelation  of  poor  teaching.  We  at  once  gave 
ourselves  unreservedly  to  the  task  of  thinking  more  in  terms  of  the  learn¬ 
ing  rather  than  the  teaching  process.  We  stopped  asking  questions.  We 
invited  questions  from  the  pupils.  When  an  assignment  was  given,  we 
tried  to  avoid  the  name.  We  allowed  the  pupil  to  manufacture  his  own 
task,  to  follow  his  inclination,  to  establish  his  own  mode  of  procedure. 
And  we  were  grateful  for  what  he  brought  us,  meager  though  it  might  be, 
so  long  as  it  was  his  own,  the  product  of  his  own  impulse. 

In  English,  I  prepared  sets  of  questions  and  distributed  them  among 
the  pupils.  They  were  not  asked  to  answer  a  solitary  one  of  them.  If 
they  found  them  useful  in  studying  a  poem  or  an  essay,  or  in  writing  a 
composition,  well  and  good.  They  could  reject  all  of  them  if  they  chose. 
The  results  have  been  increasingly  reassuring  that  the  pupils  are  invad¬ 
ing  the  fields  of  literature  to  find  for  themselves  what  they  contain.  We 
find  that  they  are  freer  to  tell  why  they  like  a  poem  and  dislike  another ; 
why  they  find  one  essay  stimulating  and  the  other  sheer  rot. 

True,  the  teacher  is  not  left  entirely  out  of  the  picture.  He  has  to  be 
more  skilful  than  ever,  more  crafty  in  calling  to  their  attention  things 
they  have  overlooked,  points  of  technique  they  have  disregarded  but 
which  should  be  helpful.  But  he  has  put  himself  on  their  plane.  He  sees 
life  and  literature  through  their  eyes.  He  lets  them  see  that  their  inter¬ 
ests  are  as  valid  for  them  as  his  are  for  him,  and  he  is  now  getting  the  re¬ 
sults  the  English  teacher  dreams  about. 

These  sets  of  questions  were  prepared  for  written  composition,  read¬ 
ing  a  poem,  reading  an  essay,  reading  an  entire  book,  and  reading  a  play. 
In  no  case  were  the  questions  based  on  subject  matter,  or  solicitous  of 
information.  They  were  challenges  to  the  pupil  to  think,  and  to  think  for 
himself.  They  induced  him  to  examine  his  own  mind  as  he  addressed 
himself  to  the  assignment,  and  to  follow  his  own  intellectual  promptings 
as  he  studied.  By  virtue  of  this  character,  they  were  subtle  helps  to  his 
study,  ingratiating  sign  posts  as  he  went  along.  But  they  did  not  do  the 
work  for  him,  nor  did  they  imply  that  he  was  expected  to  reach  certain 
conclusions  because  his  teacher  would  approve. 

One  sample  set  follows. 
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SUGGESTIONS  FOR  STUDYING  A  POEM 

x.  What  is  a  poem  worth  to  you? 

2.  Can  you  approach  the  reading  of  a  poem  with  a  challenge  to  a  new  ex¬ 
perience,  or  are  you  prejudiced? 

3.  If  prejudiced,  can  you  analyze  that  prejudice? 

4.  If  prejudiced,  can  you  approach  it  with  an  open  mind? 

5.  If  so,  how  would  you  address  your  mind  to  the  reading? 

6.  Would  the  title  be  helpful?  Could  you  read  the  poem  without  letting 
the  title  impress  you,  and  then  see  if  your  reaction  fitted  what  the  poet  has  in 
mind? 

7.  Regardless  of  that,  what  would  you  expect  a  poem  to  give  you? 

8.  When  the  poem  is  read,  does  your  mind  have  a  single  definite  impres¬ 
sion?  Can  you  state  it  in  a  few  words? 

9.  If  it  is  vague,  can  you  tell  whether  it  is  due  to  the  difficulty  of  the 
poet’s  language,  or  to  his  own  vagueness  of  thought? 

10.  When  it  is  read,  and  the  idea  discerned,  can  you  classify  it  as  the 
poet’s  intent — merely  to  give  an  impression  or  picture,  or  to  awaken  some  emo¬ 
tion,  or  to  impinge  some  idea  on  your  mind? 

1 1 .  If  you  have  classified  it,  can  you  yourself  visualize  the  picture,  or  is 
your  emotion  awakened,  or  do  you  grasp  and  believe  the  idea? 

12.  If  any  or  all  of  those  are  true  with  you,  can  you  detect  any  flaws  in 
the  picture,  or  can  you  add  any  others  from  your  own  experience?  Is  the  emo¬ 
tion  awakened  real  to  you,  or  new?  If  new,  do  you  believe  it  worth  while  for 
you  to  cultivate?  If  an  idea,  is  the  idea  common  in  your  experience,  or  new? 
If  new,  is  it  important  for  you?  If  so,  in  what  way  can  you  make  use  of  it? 

13.  Do  you  think  that  the  substance  of  the  poem  can  be  better  expressed 
in  prose?  If  so,  in  what  form?  Could  you  express  it  in  prose?  Would  it  be 
possible  for  you  to  try  to  express  it  in  another  poem? 

14.  Do  you  know  of  any  other  poems  expressing  the  same  idea?  If  so,  bet¬ 
ter  or  less  effective  ?  (This  thought  can  apply  also  to  the  essay.) 

15.  The  style  of  a  poem  is  more  involved  than  prose.  Can  you  see  the 
need  of  a  knowledge  of  Grammar  to  aid  you  in  appreciating  the  poem?  How 
would  you  test  it  out?  (This  also  applies  to  the  essay.) 

16.  Do  you  read  the  poem  aloud  when  studying  it?  If  so,  what  values  do 
you  see  over  reading  it  silently?  What  do  those  values  mean  to  you? 

17.  What  does  the  pattern  of  a  poem  do  to  help  the  poet?  Does  it  help 
you  or  hinder  you?  Do  you  see  any  attractive  attributes  in  the  poem  which 
merely  the  pattern  gives?  Can  you  name  them? 

18.  Can  you  note  specific  words  and  their  purpose? 

19.  Does  the  reading  of  a  poem  give  you  any  new  experience?  If  so,  in 
what  way  does  it  give  that  which  prose  could  not  give?  If  preferable,  can  you 
show  why? 

20.  Does  a  poem  help  you  to  read  prose  better? 


The  Scarborough  School 
Scarborough,  New  York 


J.  Milnor  Dorey 
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IS  GRAMMAR  REVIVING? 

Following  a  rebellion,  some  years  ago,  against  the  formalities  of 
grammatical  rules  and  drill,  high  schools  throughout  the  country  have 
experienced,  or  are  experiencing,  a  period  of  composition  instruction  in 
which  formal  grammar  is  minimized  or  excluded.  Is  this  type  of  instruc¬ 
tion  to  continue?  Or  are  we  seeking  a  workable  mean  which  will  give  us 
the  best  of  both  the  “accuracy-first”  and  the  “self-expression”  theories 
of  composition?  To  answer  these  questions  in  part  (and  at  the  same  time 


Shaded  states  are  using  more  formal  grammar  than  three  or  four  years  ago.  Unshaded 

states  are  using  less. 

to  determine  broadly  the  tendency  in  twelfth-year  teaching  of  literature), 
a  questionnaire  was  submitted,  first,  to  each  of  the  state  high-school  su¬ 
pervisors  or  inspectors,  and  second,  to  superintendents  of  representative 
cities  in  all  states.  The  questionnaire  follows: 

1.  In  the  ninth  grade,  is  the  tendency  to  teach  more,  or  less,  formal  grammar? 

2.  In  teaching  grammar  in  the  high  school,  is  the  tendency  to  use  more,  or  less, 
diagramming? 

3.  What  is  the  composition  text  most  used  in  ninth-grade  English? 

4.  Is  American,  or  English,  literature  preferred  in  the  twelfth  grade?  Or  is  the 
tendency  toward  a  mixture  of  the  two? 

5.  What  biography  and  criticism  text  is  adopted,  or  most  widely  used,  for 
American  literature?  For  English  literature? 
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The  questionnaire  was  sent  to  one  hundred  sixteen  supervisors  and 
superintendents.  The  superintendent  of  at  least  one  representative  city  in 
each  state  received  the  questions,  and  two  or  three  city  superintendents 
in  such  states  as  New  York,  Ohio,  Texas,  and  California.  Seventy-four, 
or  sixty-four  per  cent,  of  the  recipients  returned  answers  to  the  ques¬ 
tionnaire. 

SUMMARY  OF  REPLIES 


Question  i 

More  formal  grammar . 38 

Less  formal  grammar . 29 

Less  formal,  but  more  functional  grammar  ...  4 

No  change . 2 

Total  answers . 72 

Question  2 

Less  diagramming . 42 

More  diagramming . 20 

No  diagramming . 2 

No  change  .  2 

Some  demand  for  diagramming . 2 

Varies  with  teacher . 1 

Probably  less . 1 

Total  answers . 70 

Question  4 

English  literature . 40 

Mixture . 23 

American  literature . 6 

f 

Total  answers . 69 


Replies  to  the  second  and  fifth  questions  indicate  such  a  wide  variety  of 
textbook  preference  that  the  results  are  relatively  indecisive.  In  general,  Ward, 
Hitchcock,  and  Lewis  and  Hosic  are  most  popular  for  ninth-year  composition, 
according  to  questionnaire  answers.  For  American  and  English  literature  the 
favorites  were  Long,  Halleck,  and  Pace. 

The  revival  of  grammar  arises  partly,  it  seems  to  me,  from  the  dis¬ 
satisfaction  created  by  relying  wholly  upon  the  teaching  of  informal 
grammar.  In  the  use  of  informal  grammar  we  were  teaching  for  the  three- 
fourths,  or  five-sixths,  of  ninth-year  students  who  would  not  enter  college, 
or  need  a  very  extensive  technical  knowledge  of  the  language.  But  stand- 
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ards  are  rising.  Both  college  and  business  demand  a  technical  knowledge 
of  English.  We  find  often  that  more  than  half  of  our  ninth-grade  students 
afterward  enrol  for  Freshman  English  in  college,  and  discover  themselves 
unable  to  translate  the  instructor’s  marginal  corrections.  For  these  cor¬ 
rections  are  made  in  grammatical  terms  which  for  them  are  frequently 
unrelated  and  scattered  rather  than  related  and  interwoven.  Formal 
grammar  involves  a  step-by-step  realization  of  word  relationships,  none 
of  which  is  possible  without  a  complete  understanding  of  the  preceding 
principle.  The  student’s  knowledge  of  grammar  should  compare  favor¬ 
ably  with  his  knowledge  of  arithmetic;  it  should  be  orderly,  reasonable, 
easily  classified.  It  is  difficult,  I  think,  to  build  such  a  knowledge  for 
ninth-year  students  by  the  informal,  or  deductive,  method. 

Years  ago  we  taught  a  great  deal  of  formal  grammar  and  little  para¬ 
graph  writing  with  the  hope  that  grammatical  knowledge  would  eventual¬ 
ly  enable  the  student  to  write  rhetorically  as  well  as  grammatically  accu¬ 
rate  sentences  and  paragraphs.  When  we  found  that  this  method  not  only 
failed  of  its  object  but  prohibited  the  pupil’s  acquiring  a  language  accent 
of  his  own,  we  began  to  teach  a  great  deal  of  composition  and  little  gram¬ 
mar.  Of  the  two  extremes  the  latter,  most  teachers  believe,  is  more  com¬ 
patible  with  writing  efficiency.  We  may  now,  however,  begin  to  combine 
more  widely  the  two  methods,  deductive  correction  of  written  paragraphs, 
and  sure  construction  for  the  student  of  a  workable  grammatical  science. 

D.  M.  Wolfe 

Bellevue  High  School 


ON  THE  VALUE  OF  SIDE-SHOWS  IN  THE 
CLASS-ROOM  CIRCUS 

It  is  a  circus!  I  know  it,  and  so  do  you;  so  do  all  wide-awake  teach¬ 
ers,  English  ones  especially.  “Something  doing”  in  the  ring  every  minute, 
and  there  may  be  two  rings  or  even  three.  The  ringmaster  of  course  is 
practically  obsolete  in  all  circuses  nowadays,  and  you  and  I  are  ordinary 
performers,  taking  our  turn  among  the  rest.  We  still  have  in  our  ring, 
however,  the  daring  riders  who  leap  with  the  greatest  ease  through  hoops 
fairly  blazing  with  difficulties;  the  skilled  trapeze  performers  and  tight¬ 
rope  walkers  who  seem  to  you  and  me  always  on  the  verge  of  an  ignomin¬ 
ious  fall,  but  who  are  never  afraid  to  take  a  chance;  and  always,  always 
the  clowns.  What  dear  fellows  they  are!  And  really,  you  know,  it  takes 
true  skill  to  be  a  clever  clown. 

So  much,  briefly,  for  the  main  circus,  but  what  about  the  side-shows, 
and  how  do  they  help?  Well,  for  side-shows  I  have  in  mind  lesser  activi- 
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ties,  which  may  have  little  or  no  relation  to  the  “big  show,”  but  which  are 
to  be  encouraged  because  each  one  is  a  special  source  of  interest  or  en¬ 
tertainment,  and  sometimes  lures  within  the  circus  ground  those  who  may 
feel  that  after  a  time  the  big  shows  grows  tiresome. 

A  girl  or  boy  may  have  some  special  interest  and  would  like  to  share 
it  with  others,  even  though  it  does  not  touch  upon  English  at  all.  Give 
him  a  chance,  and  see  how  much  more  unconstrained  and  homelike  the 
atmosphere  of  the  schoolroom  will  become.  I  knew  a  teacher  who  helped 
a  boy  to  bring  his  work  from  D  up  to  A,  simply  because  when  she  found 
that  his  principal  interest  was  in  “stones,”  as  he  called  them,  she  opened 
up  a  neglected  cabinet  of  dusty  minerals  in  the  school  building,  and  en¬ 
couraged  him  to  bring  his  own  specimens  for  comparison  and  classifica¬ 
tion. 

In  my  own  experience  I  have  found  that,  as  a  result  of  allowing  all 
sorts  of  objects  to  be  brought  into  my  classroom,  and  even  of  bringing 
them  in  myself,  the  boys  and  girls  who  do  not  naturally  care  for  English, 
the  big  show,  come  to  feel  that  here  is  a  place  where  side-shows  are  not 
despised,  and  they  not  only  come  themselves,  but  bring  their  friends. 

For  example,  the  pictures  placed  on  the  bulletin  board  are  not,  as  a 
whole,  those  relating  to  our  literature  study  (those  are  usually  passed 
about  the  class  from  hand  to  hand) ,  but  rather  are  they  attractive  colored 
prints  of  out-of-doors  during  the  various  seasons,  or  newspaper  pictures 
of  popular  heroes,  or  of  some  beautiful  building  recently  erected,  and 
so  on. 

One  year  the  room  was  a  popular  rendezvous  for  pupils  from  all  over 
the  school,  because  a  Senior,  who  after  months  of  happy  effort  in  the 
woodworking  department,  had  completed  a  five-foot  model  yacht,  had 
brought  it  to  Room  124,  and  put  it  “on  the  ways”  on  the  reading  table. 

But  the  really  special  side-show  is  the  famous  menagerie,  consist¬ 
ing  at  present  of  one  hundred  fifty  small  animals,  arranged  eight  or  ten 
abreast  in  a  Big  Parade  across  all  the  front  of  the  large  flat-topped  desk, 
and  just  a  bit  down  one  side.  Parents,  publishers’  agents,  and  other  visi¬ 
tors  upon  first  sight  usually  come  to  a  standstill  rather  suddenly  and  in¬ 
quire:  “This  is  the  high  school,  isn’t  it?” 

“Yes,  indeed.” 

“Oh!  And  what  do  you  teach?” 

“English.” 

“Oh!  And  may  I  ask  how  you  correlate  all  those  animals  with  your 
work?” 

And  then  comes  the  explanation,  always  the  same,  but  never,  ap- 
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parently,  without  interest  to  the  visitor:  “You  see,  it  all  came  about  in 
this  way:  Several  years  ago,  when  I  received  at  Christmas  a  pen-wiper 
on  which  was  mounted  a  tiny  china  dog,  I  decided  to  take  it  to  school, 
thinking  that  in  this  way  I  might  seem  a  little  more  human  to  my  pupils. 
I  introduced  the  pup  as  Fido,  because  he  looked  the  part.  Within  a  day 
or  two,  a  girl  appeared  with  a  small  black  cat,  'to  keep  Fido  company.’ 
We  decided,  from  sheer  contrariness,  to  name  pussy  Snowball.  Next  a 
boy  (now  doing  well  at  college)  brought  a  wooden  goat  from  a  once- 
treasured  Noah’s  ark,  and  after  that  the  game  went  merrily  on,  until 
now,  as  you  see,  I  have  in  the  menagerie  one  hundred  fifty  animals.” 

This  explanation  usually  satisfies.  The  visitors  can  see  for  themselves 
what  I  must  explain  to  you,  that  the  beasties  are  made  of  many  substances, 
come  from  many  lands,  and  vary  in  size  from  a  tin  rabbit  one  quarter- 
inch  long  (found  in  a  package  of  Cracker -Jack)  to  a  wriggling  snake  of 
eight  or  ten  inches  and  a  wooden  duck — contributed  by  one  of  the  jani¬ 
tors — which  is  about  four  inches  tall  to  the  top  of  the  head.  This  is  really 
the  largest  creature  in  the  collection.  The  janitor  found  it  in  a  mudhole 
behind  the  school,  scraped  it,  painted  it  a  nice  clean  brown  and  yellow, 
and  presented  it  with  pride  as  the  latest  addition  to  the  group. 

Not  only  pupils  and  janitors  but  teaching  staff  and  parents  have  be¬ 
come  interested,  and  remember  the  menagerie  when  on  their  travels. 
There  are  two  wooden  bears  from  Switzerland,  a  papier  mache  pig  from 
Mexico,  a  brass  pig  from  Ireland,  a  bird  from  France,  and  another  from 
China.  One  of  the  town  florists  contributed  an  odd  animal  made  of  eu¬ 
calyptus  buds,  with  stem  for  tail  and  cloves  for  legs,  and  also  a  butterfly 
taken  from  his  shop  mirror,  which  clings  to  any  surface  when  pressed. 

All  these  creatures  have  names,  and  a  favorite  pastime  with  some  of 
my  pupils,  is  to  come  in  after  school  and  see  if  I  can  give  all  the  list — 
not  so  easy  a  task  as  it  used  to  be.  No  animals  are  refused  nor  any  pro¬ 
posed  names  scorned,  for  no  donor’s  feelings  must  be  hurt.  One  day  a 
girl  brought  an  infinitesimal  black  kitten,  with  raised  tail  and  arched 
back,  and  I  announced  to  my  class:  “Girls,  Snowball  has  had  a  kitten  in 
the  night.  What  shall  we  name  it?”  Instantly  a  tall  scout  in  the  corner 
called  out,  “Mothball!”  So  Snowball  and  Mothball  they  will  remain, 
until  this  particular  side-show  has  moved  on.  Biological  influence  is 
shown  in  giving  the  name  of  Adam  to  an  upright  monkey  clad  in  man’s 
clothes.  Two  amusing  wooden  birds,  with  heads  turned  toward  each  other, 
are  Toots  and  Casper.  But  our  literary  allusions  are  not  always  on  that 
low  level,  for  a  belligerent-looking  china  rooster  is  named  by  a  Longfel- 
low-reading  Freshman,  Myles  Standish — “because  he’s  a  Plymouth  Rock 
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and  a  good  fighter;”  while  a  dog  who  stands  on  his  hind  feet  and  shakes 
his  head  vigorously  receives  from  the  Junior  class  the  appellation  of 
Shakespeare. 

The  pupils  thoroughly  enjoyed  picking  up  the  little  beasts  and  I  re¬ 
gretted  to  interfere  but,  after  there  had  been  several  accidents,  I  had  to 
request  hands  off.  On  the  following  day,  when  I  entered  my  room  to  meet 
a  jolly  class  of  sophomore  boys,  the  usual  interested  group  was  about  the 
desk,  but  with  hands  at  sides,  and  gaze  centered  upon  a  small,  very  neatly 
lettered  placard,  conspicuously  placed  and  bearing  this  legend : 

PLEASE 
DO  NOT  FEED 
THE  ANIMALS 
OR 

HANDLE  THEM 

So  much  for  the  side-shows !  Logical?  No,  indeed!  Instructive?  Not 
as  a  rule.  But  if  your  classroom  needs  a  little  more  friendliness,  a  trifle 
less  restraint,  a  bit  more  joy — try  running  a  side-show. 

Ethel  G.  Reed 

Wakefield  High  School 
Massachusetts 


MY  CLASSES 

They  come  and  go 
They  come  and  go 
Each  year  they  come  and  go — 
Fair  youth  and  fine. 

They  pause  awhile 
Before  my  desk 
And  look  with  quiet  eyes; 
They  weigh  and  weigh 
My  little  words, 

And  then  they  go. 

I  watch  them  pass 
With  troubled  heart 
And  hope  I’ve  said  aright. 


Chattanooga,  Tennessee 


Bonnie  Gilbert 


EDITORIAL 


Away  back  in  the  nineteen  hundred  and  teens  the  National 
Council  of  Teachers  of  English  led  in  the  establishment  of  Better 
Better  American  Speech  Week.  The  Council’s  Committee  on 
Speech  American  speech,  of  which  Miss  Claudia  Crumpton  was 
then  the  enthusiastic  and  clever  chairman,  secured  quite  general 
observance  of  the  Week. 

Later,  when  other  “movements”  and  “causes”  seized  upon  the 
idea  of  “weeks,”  criticism  arose.  Teachers  and  especially  super¬ 
visors,  complained  that  the  regular  school  work  was  being  inter¬ 
fered  with.  Some  Council  leaders  condemned  the  revivalistic  meth¬ 
od  of  the  usual  celebrations  of  Speech  Week,  declaring  that  the 
reaction  and  backsliding  which  followed  left  speech  worse  than 
ever.  Others  objected  to  the  tendency  toward  centering  of  atten¬ 
tion  upon  comparatively  petty  faults  in  pronunciation  and  gram¬ 
mar,  a  tendency  which  the  committee  unsuccessfully  opposed. 
Some  scholars  among  us  even  asserted  that  many  of  the  supposed 
errors  were  correct  forms  long  accepted. 

So  Speech  Week  fell  into  a  decline,  and,  in  spite  of  an  amazing 
display  of  vitality,  is  now  clearly  past  recovery.  To  debate  whether 
this  neglect  was  wise  would  waste  time — valuable  time  which 
should  be  given  to  the  consideration  of  the  major  purpose  of  the 
plan,  and  how  that  purpose  may  yet  be  carried  out. 

The  educational  statesmen  who  inaugurated  Better  Speech 
Week  are  to  be  strongly  commended  for  their  attempt,  at  least  part¬ 
ly  successful,  to  interest  people  in  their  own  speech.  These  leaders 
abandoned  teacher  nagging  and  school  requirement  for  the  building 
of  pupil  opinion.  They  sought  to  replace  temporary  and  ineffec¬ 
tive  compulsion  from  above  with  permanent  compulsion  from 
around  and  impulsion  from  within  the  speaker.  They  realized  the 
essential  superficiality  of  the  too-much-repeated  maxims  “The  Eng¬ 
lish  teacher  can  get  the  degree  of  correctness  she  demands”  and 
“Pupils  will  write  and  speak  correctly  only  if  all  teachers  in  other 
departments  insist  upon  it.”  They  remembered  that  “Out  of  the 
heart  are  the  issues  of  life,”  and  knew  that  without  a  “conversion” 
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of  the  speaker,  no  considerable  permanent  improvement  will  ever 
be  secured. 

How  are  language  consciousness  and  conscience  to  be  aroused? 
Not,  perhaps,  by  any  methods  in  seven  days;  but  certainly  not  in 
any  length  of  time  by  the  conservative  methods  of  teacher  precept 
and  teacher  criticism. 

The  slogans  and  posters  of  Speech  Week  should  never  have 
been  abandoned.  Teachers  of  health  in  the  elementary  school  have 
learned  the  solid  wisdom  of  the  business  men  who  advertise  their 
products  with  attractive  pictures  and  brief  monition  or  suggestion. 
There  is  no  reason  to  regard  these  methods  as  babyish  just  because 
they  are  applied  to  non-commercial  objectives. 

Some  little  history  of  our  language  such  as  is  presented  in  Miss 
Thoma’s  Language  in  the  Making  or  is  included  in  Leonard  and 
Cox’s  General  Language  should  prove  useful. 

Stimulation  and  even  requirement  to  observe  forms  of  speech 
used  by  the  cultivated  and  the  cruder  people  in  the  community  is 
desirable.  This  would  furnish  a  sound  approach  to  the  dictionary, 
not  as  a  mere  highbrow  pronouncement,  but  as  a  record  of  wide 
observation  of  usage.  Reverence  and  neglect  of  it  might  be  replaced 
by  respect  and  use. 

Most  important  of  all  is  the  nature  of  the  composition  assign¬ 
ments.  Veracious  teachers  very  frequently  report  the  development 
of  an  interest  in  composition  itself  as  a  result  of  one  or  a  few  occa¬ 
sions  on  which  pupils  had  something  they  earnestly  wanted  to  say 
to  certain  hearers  or  readers.  The  English  Journal  has  so  long  and 
so  vociferously  advocated  the  “social  method”  that  further  insist¬ 
ence  upon  it  here  might  be  tiresome. 

All  the  suggestions  above  are  general,  and  probably  inadequate. 
The  National  Council  of  Teachers  of  English  should  make  a  thor¬ 
ough  study  of  this  problem,  either  by  reviving  its  committee  on 
American  Speech  or  by  means  of  a  new  committee  for  the  specific 
purpose.  And  while  awaiting  guidance  from  such  a  committee 
each  individual  teacher  should  constantly  re-examine  and  readjust 
his  own  teaching  of  composition  to  attain  this  central  objective. 
The  Journal  will  welcome  accounts  of  workable  plans  for  the  pur¬ 
pose. 


NEWS  AND  NOTES 


POPULAR  GUIDES  TO  READING 
Vital  helps  for  students  and  growing  teachers  in  making  their  read¬ 
ing  time  effective  are  to  be  found  in  the  series  of  pamphlets,  “Reading 
with  a  purpose,”  issued  by  the  American  Library  Association,  Chicago. 
No.  ii  of  the  series,  a  late  issue,  is  Psychology  and  Its  Use,  by  Everett 
Dean  Martin,  noted  director  of  the  Peoples  Institute  of  New  York  City. 
It  is  a  brief,  clear  guide  to  the  interesting  books  prepared  to  give  accurate 
useful  information  to  the  popular  audience.  Cloth  50  cents,  paper  35 
cents. 

STUDENT  VERSE 

Among  the  past  year’s  student-poets  are  to  be  counted  the  pupils  of 
Lodi  Union  High  School,  Lodi,  California.  They  have  issued  an  Anthol¬ 
ogy  of  Student  Verse  for  1926-27  in  pamphlet  form. 


PERIODICALS 

The  Teacher  as  a  Book  Agent.  By  H.  G.  Paul,  Bulletin  of  the  Illi¬ 
nois  Association  of  Teachers  of  English,  October  1,  1928.  Every  teacher 
of  English  is  a  book  agent.  His  primary  purpose  in  teaching  literature 
is  to  arouse  in  pupils  the  love  of  reading  and  to  establish  and  foster  hab¬ 
its  of  reading  widely.  Why  have  we  failed  to  stimulate  our  pupils  to  be¬ 
come  habitual  readers  of  good  books?  Primarily,  perhaps,  because  we 
ourselves  do  not  read  widely.  We  lack  that  intimate  knowledge  which 
comes  from  continued  adventures  in  bookland.  We  do  not  know  our 
wares.  To  do  so  requires  wide  and  systematic  reading,  and  thorough¬ 
going  and  economical  use  of  large  areas  of  our  days.  To  these  long  pe¬ 
riods  must  be  added  the  profitable  use  of  those  scraps  of  time,  the  spare 
ten  or  fifteen  minute  spaces  which  mark  most  of  our  days.  We  must  be 
economical,  too,  not  only  in  the  use  of  time  but  in  the  selection  of  ma¬ 
terial.  The  newspaper  should  receive  but  a  few  minutes  a  day  purposely 
and  systematically  directed.  Time  saved  from  the  newspaper  may  be 
spent  in  extensive  reading  of  biography  and  in  keeping  ourselves  on  the 
alert  for  new  books  which  will  interest  our  pupils.  Notice  of  these  may 
be  found  in  the  review  section  of  the  English  Journal  and  in  other  critical 
magazines.  Pupils  will  be  helped,  too,  in  reading,  if  English  teachers  are 
persistent  in  building  up  the  lists  on  the  library  shelves.  An  untiring  cam¬ 
paign  must  be  waged  in  behalf  of  the  school  library,  enlisting  the  board 
of  education  and  the  principal,  and  obtaining  agreements  ahead  of  time 
that  the  funds  obtained  from  the  school  plays  shall  be  used,  in  part  at 

860 


NEWS  AND  NOTES 


861 


least,  for  building  up  the  library.  Once  the  books  are  in  the  library,  pu¬ 
pils  should  be  provided  with  a  suitable  bibliography,  such  as  the  book 
list  prepared  by  the  National  Council  of  Teachers  of  English  or  the  Guide 
to  Reading,  published  by  the  Illinois  Association  of  Teachers  of  English. 
These  lists  will  enable  him  to  read  within  his  interest  levels;  and  exten¬ 
sively  rather  than  intensively.  The  book  report  and  the  informal  drama 
may  both  inform  and  stimulate  to  further  reading  if  the  appreciation  end 
of  literature  is  frankly  recognized.  Other  effective  devices  are  the  infor¬ 
mal  reading  hour,  such  as  the  Tuesday  evening  readings  carried  on  for  the 
last  twenty  years  at  the  University  of  Illinois,  pictures  and  advertisements 
placed  on  the  bulletin  board,  and  the  use  of  lantern  slides  and  film  slides. 
More  difficult,  but  often  of  great  value,  is  the  strategic  move  of  enlisting 
the  aid  of  other  teachers  throughout  the  school  and  the  head  of  the 
school.  With  an  effective  program  well  planned  and  carried  out,  we  book 
agents  can  hope  to  persuade  our  customers  to  buy  for  life. 

Literary  Words  in  the  Ozarks.  By.  Vance  Randolph.  American 
Speech,  October,  1928.  It  is  an  impressive  fact  that  the  illiterate  hill¬ 
billies  speaking  the  Ozark  dialect  often  use  perfectly  good  English  words 
not  found  in  other  sections  of  the  country  except  in  literary  circles.  An 
unlettered  woodcutter  said,  for  example,  “Them  fool  women  is  alius 
a-cavillin’  ’bout  somethin’.”  A  mountain  woman  complained,  “My  hus¬ 
band  is  mighty  dilatory  ’bout  writin’  letters.”  Her  neighbor  volunteered, 
“Th’  ol’  woman  she  proffered  fer  t’  git  me  a  bait  0’  vittles.”  Partake  is 
very  commonly  used,  as  “I  don’t  never  partake  of  no  whiskey  ’cept  if  I’m 
a-ailin’.”  One  man  described  his  wife  as  a  “docile  critter,”  and  another 
said,  “I  hates  a  feller  what’s  alius  a-bemeanin’  of  his  kin-folks.”  Fray, 
jaunt,  rectify,  discern,  tragedy,  delude,  comprehend,  clarify,  loiter,  pe¬ 
ruse,  withstand,  genteel,  betide,  reconcile,  exhort,  intoxicate,  and  gen¬ 
erate  may  be  found  at  times  in  the  vocabulary  of  our  college  graduates, 
but  outside  the  Ozarks  they  certainly  do  not  occur  in  the  speech  of  ordi¬ 
nary  American  workmen  in  most  sections  of  the  United  States. 

Pure  English.  By  Henry  Seidel  Canby.  Saturday  Review,  Septem¬ 
ber  27,  1928.  Purists  take  their  pleasures  sadly  and  seldom  delight  in 
style.  They  are  stirred  to  real  emotion  only  by  a  mistake  in  grammar  or 
a  rank  colloquialism.  Their  English  is  like  the  pronunciation  of  elocu¬ 
tionists,  whose  perfections  escape  the  understanding.  Correct  English 
may  be  very  bad  English,  such  as  the  formal  diction  concrete  walk  Eng¬ 
lish  which  children  must  endure  in  their  textbooks.  The  worst  slang  is 
often  more  expressive  than  what  they  have  to  read.  We  have,  too,  the 
empty  suavity  of  sales-letter  English  and  the  oratorically  woven  editorial 
and  political  English,  seasoned  with  literature,  but  every  sentence  hand¬ 
made  and  as  tasteless  as  a  mail-order  cake.  The  writer  of  genuine  pure 
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English  chooses  his  words  with  a  consciousness  of  life  in  every  syllable. 
He  does  not  imitate  the  mechanism  of  the  style  of  a  master  like  Ma¬ 
caulay  or  George  Eliot,  capturing  the  manner  but  possessing  no  vital 
spirit.  He  does  not  prefer  Everett’s  rhetoric  to  Lincoln’s  great  prose  in 
the  “Gettysburg  Address.”  In  America  we  need  to  listen  to  Emerson’s 
fine  prose,  Thoreau’s  terseness,  Poe’s  whiplike  sentences,  Mark  Twain’s 
expressive  colloquialism,  and  adapt  them  to  the  staccato  of  a  new  prose, 
the  rise  and  fall  of  vital  human  living.  The  essential  of  good  English  for 
an  American,  a  Scotchman,  or  a  Londoner  is  that  his  English  shall  be 
true  to  his  great  inheritance,  to  the  taste  and  sense  and  flood  and  rhythm 
of  life  that  are  his  own. 

Relating  English  and  Art  in  a  Large  City  High  School.  By  John  M. 
Foley.  Progressive  Education,  January,  1928.  The  Lantern  of  the  George 
Washington  High  School  of  New  York  City  is  a  successful  project  in  the 
development  of  creative  ability  in  English  and  art.  In  both  these  fields 
co-operative  interest  has  been  fostered  until  now  every  English  class  and 
every  art  class  submits  its  worthiest  efforts  to  the  editors  of  the  Lantern. 
Each  instructor  recommends  able  students  for  a  special  course,  Journal¬ 
ism  II.  Those  who  take  it  are  given  credit  for  English  IV,  V,  or  VI  accord¬ 
ing  to  their  need.  They  make  up  their  work  in  literature  by  going  each 
fortnight  to  a  special  class.  The  experience  younger  students  get  in  the 
same  class  with  those  older  and  abler,  and  the  standard  of  achievement 
are  unique. 

OUR  OWN  WHO’S  WHO 

Gerald  Bullett,  who  is  now  thirty-four,  published  his  first  novel  in 
1916,  when  he  was  on  active  service.  He  has  contributed  largely  to  the 
London  literary  weeklies,  especially  the  Times  Literary  Supplement,  and 
has  written  ten  other  books,  three  being  critical  works.  For  a  period  he 
reviewed  novels  in  a  weekly  article  for  the  Saturday  Review  (London). 
As  a  novelist  he  was  best  known  as  the  author  of  Mr.  Godly  Beside  Him¬ 
self,  until  the  success  in  England  this  year,  of  his  latest  and  longest  work, 
The  History  of  Egg  Pandcrvil.  His  book  for  children,  The  Spanish  Cara¬ 
vel,  has  just  been  issued  here  by  Doran. 

H.  Y.  Moffett,  who  contributes  the  article,  “Grammar  and  Power,” 
is  associate  professor  of  English  in  the  University  of  Missouri  in  charge 
of  methods  courses.  For  several  years  at  Missouri,  and  previously  at  the 
University  of  Iowa,  he  has  taught  the  junior  high  school  classes  in  which 
his  students  observe.  He  is  co-author  of  the  composition  text,  Junior 
Highway  to  English. 

Jean  Thomas  has  been  for  many  years  a  court  reporter  in  the  Ken¬ 
tucky  mountains.  She  has  collected  a  great  many  ballads  from  the  iso- 
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lated  sections  of  the  most  colorful  of  back-country  districts,  and  her  paper 
is  sketched  directly  from  the  warm,  moving  life  about  her. 

Lucia  B.  Mirrielees  (Ph.D.  Leland  Stanford  University)  has  had 
wide  experience  in  secondary  teaching  and  is  now  associate  professor  of 
English  at  the  University  of  Montana.  A  few  years  ago  she  made  a  care¬ 
ful  study  of  teacher  training  and  high-school  teaching  in  England  as  a 
basis  for  a  more  exhaustive  investigation  of  secondary  English  work  and 
teacher  training  for  teachers  of  English  in  our  state  universities.  Three 
of  her  summers  have  been  spent  in  conducting  courses  in  the  teaching 
of  English  at  the  now  famous  Breadloaf  School  of  English  of  Middlebury 
College,  Vermont. 

Helen  H.  Richardson  (A.B.  Bates  College)  taught  English  in  Red 
Hook,  New  York,  and  is  now  on  the  English  faculty  at  Pascoag,  Rhode 
Island.  She  is  working  for  her  Master’s  degree  at  Boston  University. 

Evaline  Harrington  (M.A.  Ohio  State  University)  is  a  member  of 
the  English  faculty  of  West  High  School,  Columbus,  Ohio.  She  has  con¬ 
tributed  to  the  English  Journal  and  other  educational  magazines  and  is 
co-author  of  The  Newspaper  Club. 

Marjorie  MacCreary  (A.B.  Western  Reserve  University)  is  one  of 
the  promising  writer-teachers  now  developing  in  the  United  States.  Her 
articles  have  appeared  in  the  Ohio  Teacher,  Popular  Educator,  Progres¬ 
sive  Teacher,  and  the  Journal  of  Home  Economics.  She  is  the  author  of 
a  number  of  plays  for  children,  worked  for  a  while  on  the  staff  of  the 
Cleveland  News,  and  did  musical  publicity  for  the  Chicago  and  Metro¬ 
politan  Opera  Companies. 

Frances  R.  Angus,  whose  verse  is  now  well  known  to  Journal  read¬ 
ers,  resigned  several  years  ago  from  the  faculty  of  the  School  of  Educa¬ 
tion  of  the  University  of  Chicago  to  devote  herself  to  writing.  She  is  the 
author  of  Fundamentals  of  French ;  and  her  poetry  has  appeared  in  a 
number  of  magazines,  including  Scribner’s,  Harpers,  World’s  Work,  and 
the  English  Journal. 

COLLEGE  EDITION 

Harry  T.  Baker  has  had  a  variety  of  teaching  experiences,  at  Har¬ 
vard,  Wesleyan  (of  which  university  he  is  a  graduate),  Beloit,  the  Uni¬ 
versity  of  Illinois,  and  Goucher  College,  where  he  now  is.  He  has  also 
had  three  years  of  magazine  editorship.  He  is  the  author  of  one  book, 
The  Contemporary  Short  Story,  and  of  numerous  articles  which  have  ap¬ 
peared  in  the  Outlook,  the  North  American  Review,  and  Modern  Lan¬ 
guage  Notes. 

Richard  Reeve  (M.A.)  is  on  the  faculty  of  the  University  of  Cal¬ 
ifornia. 
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THE  “LIBERALIZING”  OF  WOOLLEY 

“The  attitude  of  this  advanced  handbook  toward  students  is  a  new 
one,”  says  the  circular  accompanying  the  new  Woolley  and  Scott  College 
Handbook  of  Composition }  “They  are  not  to  be  treated  as  sentence  ex¬ 
ercisers,  paragraph  trouble-shooters,  and  theme-grinders.  They  are  writ¬ 
ers,  with  a  message,  not  for  the  instructor’s  grade  book,  but  for  a  real 
public  they  are  trying  to  reach.”  That  is  an  excellent  attitude,  fully  de¬ 
serving  the  term  “liberal”  used  in  another  part  of  the  advertisement.  A 
handbook  actually  written  with  that  ideal  in  mind  would  be  a  heaven¬ 
sent  blessing  to  every  teacher  of  English  composition;  it  would  even,  I 
predict,  make  a  favorable  impression  upon  St.  Peter,  whom  the  celebrated 
Mr.  Lindbergh,  by  the  subtle  use  of  irony,  has  made  a  severe  critic  of  the 
older  Woolley.  Such  a  book  would  teach  students  that  writing  is  the  art 
of  communicating  ideas  to  somebody  else,  that  the  audience  must  be  kept 
always  in  mind,  that  the  secret  of  rhetoric  is  so  to  use  words,  sentences, 
and  paragraphs  that  the  particular  readers  addressed  will  understand  and 
listen  with  interest,  and  consequently  will  be  instructed  or  persuaded.  It 
would  also  teach,  perhaps,  that  writing  and  speaking  are  simply  different 
phases  of  the  same  art,  and  recognize  that  much  of  the  finest  prose  is,  in 
essence,  written  talk. 

If  one  examines  the  College  Handbook  of  Composition  expecting  to 
find  these  ideas  advanced,  he  will  be  sadly  disappointed.  I  do  not  mean 
that  this  book  is  poorer  than  other  handbooks  on  the  market;  I  mean 
simply  that,  except  for  several  extra  sections  such  as  “The  Use  of  the 
Library,”  “Preparation  of  Copy  for  the  Printer,”  and  an  appendix  on 
“Connectives,”  it  is  very  much  like  them.  The  ideal  set  before  the  stu¬ 
dent  is  “formal  writing,”  whatever  that  may  be.  I  suspect  it  means  the 
type  of  writing  done  by  instructors  for  doctoral  dissertations,  especially 
since  the  first  chapter  gives  copious  advice  on  footnotes.  One  standard 
for  words,  for  instance,  is  “reputable  usage,”  concerning  which  the  au¬ 
thors  remark,  “The  right  of  an  author  to  rank  among  the  best  English 
and  American  authors  can  be  determined  only  by  the  general  judgment 
of  scholars  and  critics,  as  well  as  of  the  reading  public,  and  only  after  that 

1The  College  Handbook  of  Composition.  By  E.  C.  Woolley  and  F.  W.  Scott. 
New  York:  D.  C.  Heath  and  Co.,  1928. 
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judgment  has  endured  long  enough  to  become  established.”  Our  diction, 
therefore,  cannot,  I  assume,  be  derived  from  any  source  later  than  the 
works  of  Emerson.  George  Jean  Nathan  can  say  “boloney”  without  re¬ 
ferring  to  sausage  if  he  pleases,  but  we  must  wait  a  hundred  years  or  so 
before  taking  a  similar  liberty.  The  handbook,  in  short,  gives  the  student 
the  idea  that  he  is  writing  not  for  the  present,  not  for  a  particular  au¬ 
dience,  but  for  all  time  and  for  everybody.  He  must  not  use  slang,  he 
must  not  use  colloquialisms,  he  must  not  use  provincialisms,  and  he  may 
not  coin  words  “without  ascertaining  from  a  dictionary  whether  they  are 
authorized.”  The  actual  aim  of  the  book,  as  stated  in  the  Preface,  is  not 
to  teach  the  student  to  communicate,  but  “to  get  his  ideas  decently  in 
order  on  the  printed  page.” 

The  latter  aim  is  not  devoid  of  merit;  on  the  other  hand,  it  is  not 
new.  It  has  been  applied  for  many  years  to  beginning  students  on  the 
supposition  that  most  of  them  have  no  talent  for  writing  anyhow  and 
that  the  few  who  do  will  later  break  away  from  stereotyped  formulas  of 
their  own  accord.  As  another  handbook  of  the  old  school,  Woolley  and 
Scott’s  is  satisfactory.  It  is  even,  in  some  minor  details,  less  rigid  than 
its  predecessors.  The  split  infinitive,  for  instance,  is  allowed  to  have 
some  merit,  and  the  fragment  is  not  frowned  upon  so  severely  as  of  yore. 
But  it  does  not  mark  a  new  departure  in  the  theory  or  practice  of  teach¬ 
ing  composition,  as  its  press  agent  would  have  one  believe.  It  may  be 
“liberalized,”  but  it  is  not  liberal,  and  I  fear  that  the  good  St.  Peter  will 
still  have  cause  to  reject  the  application  of  the  average  Woolleyite,  even 
though  the  applicant  knows,  in  addition  to  the  rules  of  grammar,  how  to 
use  footnotes,  how  to  make  an  outline,  how  to  employ  connectives,  and 
how  to  fold  a  6X8  inch  letter  into  a  3XX6X  inch  envelope. 

Raymond  F.  Howes 

Washington  University 
St.  Louis,  Missouri 


A  LATE  WORD  ON  MILTON1 
Although  verging  at  times  upon  the  tone  of  pulpit  eloquence  and  re¬ 
peating  many  familiar  facts  and  estimates,  this  is  a  readable  summary  of 
recent  revaluations  of  Milton’s  thought.  The  author’s  “point  of  view 
.  ...  is  that  the  vital  thing  in  Milton  is  neither  pretty  imagery  nor 
mere  organ  music;  it  assumes  that  the  essential  Milton  can  be  compre¬ 
hended  only  by  one  who  has  some  knowledge  of  his  ...  .  thought.” 

1The  Modernity  of  Milton:  A  Theological  and  Philosophical  Interpretation. 
By  Martin  A.  Larson.  Chicago:  University  of  Chicago  Press,  1927.  Pp.  277.  $2.75. 
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To  Professor  Larson,  Milton  was  “first,  an  emancipated  student  of  the 
past;  second,  a  last  exponent  of  the  Renaissance  and  a  partial  expressor 
of  Puritanism;  and  third,  the  herald  of  an  age  that  was  just  about  to 
dawn.”  He  does  well  to  point  out  that  “Milton’s  theory  that  all  men  are 
born  free,  that  all  government  is  delegated,  that  power  always  remains 
in  the  body-politic,  and  that  all  governors  are  responsible  to  the  governed 
only,  but  to  them  wholly,  were  extraordinary  opinions  among  Englishmen 
in  1648.”  Such  an  illustration  will  indicate  how  useful  this  volume  will 
be  to  many  teachers  both  in  school  and  college,  who  desire  an  authorita¬ 
tive  orientation  in  the  many-sided  thought  of  the  poet. 

Paul  Kaufman 

American  University 
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LITERATURE  IN  GENERAL 

Francois  Villon.  By  David  Vevan  Wnydham  Lewis.  New  York:  Coward-Mc- 
Cann,  1928.  Pp.  407.  $5.00. 

France  could  not  be  France  nor  Paris,  Paris,  without  Frangois  Villon.  Scholar, 
liar,  thief,  murderer,  incomparable  and  unparalleled  poet,  he  ravaged  life  as  it  tore  at 
his  vitals.  Down  through  the  ages  no  other  man  trod  so  lightly,  loved  with  such  gay- 
ety  and  abandon,  walked  daily  with  such  elan  and  courageous  beauty  in  the  shad¬ 
ow  of  the  gallows.  His  life  and  his  work  are  a  shining  multicolored  thread  woven  into 
the  fabric  of  great  continental  literature,  and  it  is  one  of  the  marvelous,  inevitable 
beauties  of  life  that  such  an  artist  as  Wyndham  Lewis  should  have  found  him  and 
created  this  brilliant,  magical  biography  as  his  memorial. 

The  Lost  Sail.  By  Alfred  Kreymborg.  New  York:  Coward-McCann,  1928. 
Pp.  89.  $2.10. 

In  conception  and  sequence  this  Cape  Cod  Diary  written  in  reflective  and  ges- 
tating  mood  is  beautiful  poetry  of  the  undiscovered  cadences  of  life — a  remarkable 
supplement  of  spear  points  to  that  unparalleled  biography,  Troubadour. 

Women  Who  Make  Our  Novels.  By  Grant  Overton.  New  York:  Dodd,  Mead 
&  Co.,  1928.  Pp.  352.  $2.50. 

In  this  new,  completely  revised  edition  only  the  name  of  the  volume  is  un¬ 
changed.  In  addition  to  the  thirty-two  sections  on  novelists  contained  in  the  first 
edition,  there  are  thirty-two  new  names,  featuring  among  others  Elizabeth  Mad¬ 
dox  Roberts,  Martha  Ostenso,  Elinor  Wylie,  and  Julia  Peterkin.  It  is  a  valuable  bio¬ 
graphical  series  for  all  who  find  it  important  to  be  informed  on  current  literature. 
There  is  a  short,  descriptive  bibliography  for  each  author,  with  notes  on  the  plots  of 
all  important  pieces  of  fiction. 
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The  Mountain.  By  St.  John  Ervine.  New  York:  Macmillan  Co.,  1928.  Pp. 
237.  $2.00. 

Twenty  moving  short  stories  and  sketches  of  the  side  lights  of  human  beings  as 
the  shadows  lengthen.  First  and  last  we  must  remember  wistful  little  old  Mr.  Sef- 
ton  of  the  title  piece  who  longed  all  of  his  life  to  see  Mt.  Everest  and  who  found 
content  at  last  on  the  icy  bosom  of  the  Jungfrau. 

Long  Lance.  By  Chief  Long  Lance.  New  York:  Cosmopolitan  Book  Corpora¬ 
tion,  1928.  Pp.  278.  $2.50. 

Speeding,  tense  narrative  of  life  among  the  primitive  Indians  is  in  every  line 
and  fibre  of  this  remarkable  autobiography.  To  all  humans  living  may  always  be 
adventure  but  the  opportunity  to  read  the  record  of  Indian  Life  among  the  Black- 
foot  Indians  from  the  viewpoint  of  one  of  them — now  a  college  graduate,  cultivated 
citizen  of  the  world,  and  a  first-rank  story-teller— is  not  often  duplicated. 

This  Side  Idolatry.  By  C.  E.  Bechhofer.  Indianapolis,  Indiana:  Bobbs-Mer- 
rill  Co.,  1928. 

Have  you  ever  tried  to  re-read  your  Dickens?  I  have,  and  what  I  could  have 
done  cheerfully  to  that  terrible  bore,  Little  Nell,  had  better  not  be  set  down  here. 
Let  me  cherish  five  Dickens  stories;  to  the  furnace  with  the  others.  A  British  friend 
of  mine  once  said  of  Dickens  and  a  famous  present  politico-scientific  tale-teller, 
“Bounders  they  both  were  at  the  beginning,  and  bounders  they  remained.” 

A  Britisher  has  examined  the  Dickens  fact  and  legend.  In  a  carefully  wrought, 
serious  study  in  narrative,  This  Side  Idolatry,  C.  E.  Bechhofer  has  effectually  “de¬ 
bunked”  some  of  the  extravagancies  of  fame.  Nothing  is  set  down  in  malice.  The 
popular  novelist — more  than  slightly  warped  by  his  phenomenal  success — is  displayed 
as  the  exhibitionist  he  essentially  was.  His  histrionic  desire  to  shine  before  audiences 
— he  was  continually  acting — is  only  one  indication  of  a  pecular  flaunting  disposition. 
Dickens  should  have  been  saved  from  advertisers  and  friends.  He  wrote  some  im¬ 
mortal  pages;  no  more  should  have  been  claimed  for  him.  This  saner  view  of  the 
man  is  welcome,  though  it  will  divide  families  and  disrupt  bridge  tables. 

Will  the  son  of  Dickens  bring  suit  against  author  and  publisher  as  he  has 
threatened  ? 

Clarence  Stratton 

Cleveland 

Lenin.  By  Valeriu  Marcu.  New  York:  Macmillan  Co.,  1928.  Pp.  412.  $5.00. 

A  splendid  biography  of  one  of  the  world’s  great  leaders. 

Extraordinary  Women.  By  Compton  Mackenzie.  New  York:  Macy-Masius, 
1928. 

If  you  think  that  dull  book,  South  Wind,  by  Norman  Douglas,  is  interesting  or 
amusing,  skip  this.  No  amount  of  recollected  affection  for  the  island  of  Capri  with 
its  Blue  Grotto  and  old  artists  could  make  me  forget  the  tedium  of  that  screed.  But 
—and  here  is  the  recommendation — do  you  know  Vestal  Fires  by  Compton  Macken¬ 
zie?  Yes,  I’ll  grant  you  that  Mackenzie  wrote  some  silly  smart-alec  tales  several  years 
back;  but  he  has  deepened  and  broadened.  And  he  knows  his  Capri  from  the  ocean 
up  as  Norman  Douglas  knows  it  not.  Mackenzie’s  persons  are  inherently  funny, 
never  knowing  it  themselves.  I  believe  I  can  recognize  the  eccentric  but  capable  old 
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Elihu  Vedder  in  his  situations.  Never  before  have  the  introverted  activities  of 
worthless  expatriates  been  so  skilfully  and  glitteringly  displayed.  Who  cares  about 
the  relationships  of  classic  antiquity  revived  by  present  practice?  The  plot  of  Ves¬ 
tal  Fires  slumps  at  the  end,  but  you  can  finish  the  volume  quickly  when  you  get  to 
the  old  age  of  the  Italian  count.  Paralleling  the  path  of  this  volume  is  the  road  of 
the  latest  Mackenzie  story,  Extraordinary  Women.  Of  course,  the  story  dodges  the 
inevitable  paradox  that  all  women  are — you  finish  it.  The  author  deals  with  only 

one  aspect  of  the  extraordinary.  Clarence  Stratton 

Cleveland 

Thomas  Bailey  Aldrich.  By  Ferris  Greenslet.  “American  Men  of  Letters  Se¬ 
ries.”  Boston:  Houghton  Mifflin  Co.,  1928.  Pp.  303.  $2.50. 

An  authorized  biography  of  the  man  as  well  of  the  man  of  letters  based  on  a 
very  thorough  study  of  all  the  documents.  Aldrich’s  many  letters  woven  into  the 
text  furnish  a  vivid  key  to  the  literary  life  of  his  time.  There  is  a  very  full  bib¬ 
liography. 

The  Life  and  Times  of  Colley  Cibber.  By  F.  Dorothy  Senior.  With  Illustra¬ 
tions.  New  York:  Rae  D.  Henkle  Co.,  Inc.,  1928.  Pp.  285.  $5.00. 

A  whimsical  biography  that  recaptures  the  quaint,  charming  spirit  of  the  fa¬ 
mous  actor  manager,  playwright,  and  poet  laureate.  About  him  are  arranged  some 
of  the  greatest  figures  of  his  age:  Pope  and  Dryden,  Dr.  Johnson,  Horace  Walpole, 
Congreve,  Fielding,  and  Richard  Steele.  In  addition  to  the  biography  is  the  full  text 
of  his  well-known  comedy,  T he  Careless  Husband. 

TEACHING 

Standardization  of  American  Poetry  for  School  Purposes.  By  L.  V.  Cavins. 
Chicago:  The  University  of  Chicago  Press,  1928.  Pp.  134.  $1.50. 

How  can  we  find  the  relative  difficulty  of  poems  taught  children  in  our  public 
schools?  Our  answers  have  been  based  on  prejudice  and  on  personal  revaluations. 
In  Mr.  Cavins’  doctoral  study  based  on  the  actual  responses  of  the  school  children 
themselves  he  has  found  a  sufficiently  large  percentage  of  agreement  to  conclude  that 
the  placement  of  a  particular  poem  can  be  made  on  a  scientific  basis.  A  method  and 
conclusions,  with  a  considerable  body  of  supporting  evidence,  are  given  here. 

Manual  and  Models  for  College  Composition.  By  H.  Robinson  Shepherd.  Bos¬ 
ton:  Ginn  and  Company,  1928.  Pp.  642. 

This  college  composition  text  is  a  combination  manual  and  collection  of  models, 
organized  under  numerous  fresh  headings  and  provided  with  detailed  analytical 
notes  for  the  benefit  of  the  instructor  and  students.  The  keys  to  the  manual  and 
models  furnished  on  the  inside  cover  will  result  in  economy  of  time  for  instructor 
and  students. 

Folklore  in  the  English  and  Scottish  Ballads.  By  Lowry  C.  Wimberly.  Chi¬ 
cago:  University  of  Chicago  Press,  1928.  Pp.  465.  $5.00. 

A  well-documented  statement  of  the  thesis  that  British  ballads  are  the  accept¬ 
ed  folic  thoughts  of  the  period,  fundamentally  pagan  in  conception  and  imbedded  in 
primitive  religious  practices  and  magic. 
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Individual  Instruction  in  English  Composition.  By  Stephen  DeWitt  Stephens. 
“Harvard  Studies  in  Education,”  Vol.  II.  Cambridge,  Massachusetts: 
Harvard  University  Press,  1928.  Pp.  150. 

In  this  monograph  may  be  found  a  clear,  vigorous  statement  of  the  aims,  meth¬ 
ods,  and  tendencies  of  individual  instruction  in  English  composition  in  the  United 
States,  with  sufficient  historical  and  philosophical  background.  Brief  statements  of 
the  twenty-one  experiments  in  individual  instruction  are  given  in  Section  II,  includ¬ 
ing  among  others  the  St.  Louis  plan,  the  Seattle  plan,  the  Dalton  plan,  and  the  Win- 
netka  technique. 

To  College  Teachers  of  English  Composition.  By  LeBaron  R.  Briggs.  Boston: 
Houghton  Mifflin  Company,  1928.  Pp.  50.  $.80. 

A  brief  personal  essay  on  procedure  and  viewpoint. 

Teaching  of  Speech  in  the  Elementary  School.  By  Emma  Grant  Meader.  New 
York:  Bureau  of  Publications,  Teachers  College,  Columbia  University, 
1928.  Pp.  129. 

A  comparative  study  of  speech  education  in  the  elementary  schools  of  England 
and  the  United  States,  followed  by  rather  complete  suggestions  for  a  constructive 
program  in  our  own  country  based  upon  our  best  practice. 

Good  American  Speech.  By  Margaret  Prendergast  McLean.  New  York:  E.  P. 
Dutton  &  Co.,  1928.  Pp.  301.  $2.00. 

A  handbook  on  phonetics  for  teachers  of  dramatics  and  speech. 

Our  Oral  Word  as  Social  and  Economic  Factor.  By  M.  E.  DeWitt.  New  York: 
E.  P.  Dutton  &  Co.,  1928.  Pp.  329.  $2.25. 

An  able  study  of  euphonetics  for  national  and  international  use,  arranged  for 
business  and  cultural  situations.  A  comprehensive  group  of  Old  World  euphonet*- 
graphs  accompany  this.  Teachers  of  speech  and  workers  in  the  field  of  language  will 
find  it  a  valuable  handbook. 

Modern  English  in  the  Making.  By  George  M.  McKnight.  New  York:  D.  Ap¬ 
pleton  &  Co.,  1928.  Pp.  590.  $4.00. 

A  vigorous  answer  to  the  question,  What  are  the  principal  changes  that  have 
taken  place  in  the  English  language  since  the  adoption  of  the  East  Midland  dialect 
as  the  standard  form  of  English  ?  A  readable  history  of  the  development  of  language 
from  Chaucer  to  the  present  day  for  teachers  of  English. 

A  Short  History  of  English,  with  a  Bibliography  of  Recent  Books  on  the  Sub¬ 
ject,  and  Lists  of  Texts  and  Editions.  Revised  and  enlarged  edition.  By 
Henry  Cecil  Wyld.  New  York:  E.  P.  Dutton  &  Co.,  1927.  Pp.  294. 
$2.50. 

The  Laws  of  Verse.  By  J.  C.  Anderson.  Cambridge:  Macmillan  Co.,  1928.  Pp. 
224. 

The  principles  of  versification  briefly  stated  with  definitions  of  the  stress-unit, 
the  verse-unit,  the  heroic  couplet,  blank  verse,  and  the  stanza-unit. 
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Explication  de  Textes.  By  Robert  Vigneron.  Chicago :  University  of  Chicago 
Press,  1928.  Pp.  25.  $.40. 

A  brief  pamphlet  statement  of  the  French  school  man’s  method  of  scientific  re¬ 
search  in  literary  interpretation  apropos  of  a  text  chosen  for  its  significance  or  its 
duty  or  both. 

Markham  Vocabulary  Test  for  High  School  and  College  Students.  Blooming¬ 
ton,  Illinois:  Public  School  Publishing  Co.,  1928. 

Biblical  Allusions  in  Poe.  By  W.  M.  Forrest.  New  York:  The  Macmillan  Co., 
1928.  Pp.  208.  $2.50. 

A  scholarly  study  proving  that  Poe  was  an  apt  student  of  the  Bible  and  can 
be  listed  among  the  prophets. 

S.P.E.  Tract  No.  XXX — American  Pronunciation.  By  H.  Kurath.  Words 
from  the  French, — E,  EE.  By  Matthew  Barnes.  Pronunciation  of  Clothes, 
etc.  By  Robert  Bridges.  New  York:  Oxford  University  Press,  1928.  Pp. 
309.  $0.85. 

TEXT  AND  READINGS 

Reaching  Other  Minds.  By  Davida  McCaslin.  New  York:  Alfred  A.  Knopf, 
1928.  Pp.  296. 

This  out-of-the-ordinary  manual  for  Freshman  college  English  is  an  honest, 
intelligent  attempt  to  help  students  communicate  their  ideas.  It  is  evident  that  this 
teacher  has  blazed  a  trail  and  broken  new  ground  in  an  effort  to  escape  from  the 
hackneyed  procedure  of  standard  course  in  Freshman  English.  This  is  an  answer  to 
Bernard  DeVoto’s  scorching  attack,  “English  A,”  published  in  the  American  Mer¬ 
cury  a  short  time  ago.  Alert  college  teachers  who  are  eager  to  escape  from  the  dry 
bones  of  formalism  will  examine  this  book  with  a  searching  eye  and  enthusiasm. 

On  Writing  Essays.  By  Helen  Laura  Paddock  and  Sarah  Augusta  Taintor. 
New  York:  The  Macmillan  Co.,  1928.  Pp.  266.  $1.10. 

This  text  for  the  composition  class  in  essay  writing  is  adapted  to  many  types 
of  procedure.  There  is  a  brief  historical  sketch  followed  by  fifteen  directive  chap¬ 
ters.  Part  II  of  the  book  is  made  up  of  selections  from  modern  essays,  representing 
all  possible  types,  including  the  editorial,  character  sketch,  critical  essay,  and  nature 
study.  Among  other  well-known  names  are  Joyce  Kilmer,  Agnes  Repplier,  E.  V.  Lu¬ 
cas,  William  Dean  Howells,  Henry  James. 

The  High  School  Library.  By  Hannah  Logasa.  New  York:  D.  Appleton  and 
Co.,  1928.  Pp.  283. 

The  underlying  educational  principles  upon  which  the  high-school  library  serv¬ 
ice  is  based.  Designed  to  provide  material  for  courses  in  education  for  use  in  library 
training  courses.  Throughout  the  text  emphasis  is  laid  on  the  functional  side  of  li¬ 
brary  service  rather  than  the  technical  or  experimental  phases. 

Correct  English.  By  William  M.  Tanner.  Boston:  Ginn  and  Company,  1928. 
Pp.  152. 

In  this  text  for  the  high  school  composition  class  the  sentence  is  the  chief  unit 
of  study  and  about  it  the  work  in  grammar,  vocabulary  building,  and  spelling  is  or- 
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ganized.  Much  test  exercise  material  is  here  in  a  separate  section.  The  paragraph, 
letters,  word  study,  and  oral  English  are  each  given  distinct  attention.  Throughout 
an  effort  is  made  in  the  composition  assignments  to  base  the  work  on  major  inter¬ 
ests  and  actual  situations  in  the  lives  of  the  pupils. 

Public  Discussion  and  Debate.  By  A.  Craig  Baird.  Boston :  Ginn  and  Com¬ 
pany,  1928.  Pp.  370. 

The  illustrations  are  drawn  from  the  contemporary  life  of  the  campus  of  the 
present-day  world,  reflecting  the  public  thought  and  controversy  of  our  own  time 
and  encouraging  students  to  grapple  with  vital  problems. 

The  Short  Speech:  A  Hatidbook  on  the  Various  Types.  By  James  Thompson 
Baker.  New  York:  Prentice-Hall,  Inc.,  1928.  Pp.  315. 

Few  of  us  make  orations  or  give  lectures,  but  nearly  everyone  makes  short 
speeches  constantly.  This  book  has  grown  out  of  courses  given  in  response  to  the 
demand  for  concrete  direct  training  that  will  help  men  and  women  make  their  short 
semi-formal  and  formal  talks  more  effectively.  It  is  a  lucid,  clean-cut  manual. 

English  Grammar:  Correct  and  Effective  Use.  By  Kate  Smith,  Ethel  B.  Ma¬ 
gee,  and  S.  S.  Seward,  Jr.  Boston:  Ginn  and  Company,  1928.  Pp.  357. 

A  statement  of  grammatical  principles  and  definitions  with  very  full  exercises 
for  every  point  considered.  Brief  but  adequate  attention  is  given  diagramming  and 
sentence  analysis.  Throughout  the  book  there  is  frequent,  varied  review. 


The  Teaching  of  English 
in  the  Secondary  School 

<By  CHARLES  SWAIN  THOMAS 
-  '•  Revised  and  Enlarged  Edition  — .  ' 

THIS  valuable  text  has  been  largely  rewritten  to  give  it  the  newer  point 
of  view  in  the  teaching  of  English.  It  contains  the  latest  and  most 
authoritative  material  in  the  field.  Some  of  the  outstanding  changes  are  the 
new  sections  on  scales  and  measurement  in  English,  on  precis  writing,  on 
spelling,  and  the  list  of  study  questions  for  each  chapter. 

“It  interests  me  to  see  how  skillfully  the  static  is  combined  with  the  dynamic  in  this 
treatment,  and  I  do  not  know  which  to  admire  more,  the  sensitive  presentation  of 
the  selected  appreciation  material,  or  the  insight  shown  in  preparing  material  and 
suggesting  modes  of  treatment.”  Sir  John  Adams ,  University  of  London. 

In  the  Riverside  Textbooks  in  Education  xxii  604  pages  $2.40 
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*  Abbott,  Allan,  What  the  English  Teach¬ 

er  Should  Know,  315 
*Ability  Grouping  Plus,  Norman  J.  Whit¬ 
ney,  559 

fAdventure  in  Teaching  Language,  An, 
Mary  J.  Ainsworth,  156 

*  Adventures  with  Collateral,  Donald  M. 

Alexander,  566 

Adverbs,  Troublesome,  George  Philip 
Krapp,  31 

Advertising  World,  This,  Mary  Sylvester 
Cline,  446 

Aims  and  Methods  in  Oral  English,  Al¬ 
bert  Benjamin  Cunningham,  205 
fAinsworth,  Mary  J.,  An  Adventure  in 
Teaching  Language,  150 
*Alexander,  Donald  M.,  Adventures  with 
Collateral,  566 

Altar  Lace  (Poem),  Bonnie  Gilbert,  271 
f Angus,  Frances,  Peace  (Poem),  845;  The 
Spider  Spins  (Poem),  756 
Anthologies,  Miniature,  Marion  Say- 
ward  (Round  Table),  581 
Applied  Tactics  in  Teaching  Literature 
(by  H.  Y.  Moffett) :  “The  Faff  of  the 
House  of  Usher,”  556;  f“Greencastle 
Jenny,”  194;  f“The  Monkey’s  Paw,” 
402;  fPilgrim  Fathers,  751 
fAppreciation  through  Creation,  Betty 
M.  Goodwyn,  157 

Armistice  Day,  What  Shall  We  Do  for? 
(Round  Table),  757 

Ashbaugh,  E.  J.,  The  High  School  Stu¬ 
dent’s  Standard  of  English,  630 
*Assignments,  Freshman,  Raymond  F. 
Howes,  154 

t Audience,  Finding  an  (Round  Table), 
Dorothy  Parker,  575 

*Audience  Vote,  The,  Edwin  H.  Page,  320 
Austin,  Dorothy,  Presenting  Poetry  to 
Reluctant  Juniors  (Round  Table),  241 

Baker,  Antoinette,  Results  of  One  Silas 
Marner  Contract,  294 
*Baker,  Harry  T.,  English  and  the  Ph.D., 
820 

f Ballard,  Charles,  Of  the  Moon  (Poem), 
666 

jBanishing  the  Make-Believe,  Ethel  E. 
Holmes,  33 

Beech,  Mary  Louise,  While  the  Char-a- 
banc  Waited  at  Stoke  Poges  (Round 
Table),  760 

Belgion,  Montgomery,  British  and 
American  Taste,  185 


*Bembaum,  Ernest,  Graduate  Work  in 
English  Literature,  33 
Better  Speech  (editorial),  W.  Wilbur 
Hatfield,  860 

Bibliography  for  High  School  English, 
Ruth  Mary  Weeks,  128 
Big  Pay  in  the  Contracting  Business 
(Round  Table),  Louise  H.  Fowler,  415 
Bing,  Ada  M.,  A  Question  in  Dietetics 
(Round  Table),  505 

Biography,  A  Brochure  Approach  to 
(Round  Table),  H.  D.  Roberts,  332 
fBiography  in  the  High  School,  Helen  M. 
Phillips,  303 

Biography,  The  New,  John  Macy,  355 
Book  Report,  Passing  of  the,  Flora  W. 
Snyder,  24 

Bookkeeping  in  English  Composition 
(Round  Table),  Artemisia  B.  Bryson, 
240 

fBooks,  Uncle  Bob  Chooses,  Evaline  Har¬ 
rington,  836 

British  and  American  Taste,  Montgom¬ 
ery  Belgion,  185 

Brochure  Approach  to  Modem  Biogra¬ 
phy,  A  (Round  Table),  H.  D.  Roberts, 
332 

*Brown,  C.  A.,  Prolegomena  to  a  New 
Spelling  List,  651 

Bryson,  Artemisia  B.,  Bookkeeping  in 
English  Composition  (Round  Table), 
240 

Bulletin  Board  in  English,  The  (Round 
Table),  Ruth  Bynum,  246 
Bullett,  Gerald,  Virginia  Woolf,  793 
*Bullock,  Helene  B.,  The  Denial  of  Our 
Teaching,  750 

Business  Letters  Survive  (Round  Table), 
Helen  E.  Mish,  675 

Bynum,  Ruth,  The  Bulletin  Board  in 
English  (Round  Table),  246 

^Campbell,  0.  J.,  Introductory  Course  in 
Literature,  740 

Carpenter,  Helen  S.,  and  Elder,  Vera, 
Objective  Teaching  in  the  Library,  1 2 1 
Carter,  Jean,  Contracts  Socialized,  544 
f  Checking  Outside  Reading,  Alice  Jou- 
veau  DuBreuil,  559 

Classroom  Library,  A.  (Round  Table), 
Marie  E.  Staib,  762 

f Clearness,  Teaching  the  Social  Value  of, 
Edward  Harlan  Webster,  137 
Cline,  Mary  Sylvester,  This  Advertising 
World,  446 
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Cole,  Blanche  G.,  An  Experiment  with 
Uniform  Tests  (Round  Table),  583 
*College  Course  in  Advanced  Composi¬ 
tion,  A,  Ralph  L.  Henry,  137 
*College  Spelling,  J.  H.  McKee,  and  R.  J. 
Conklin,  43 

Collester,  Clinton  H.,  A  Modern  Cos¬ 
tume  Venture  into  Shakespeare 
(Round  Table),  669 

fCollins,  Lillian,  The  Little  Theater  in 
School,  143 

Comment  on  Halfway  English,  E.  B. 
Setzler,  249 

Committee  of  the  Wisconsin  English 
Teachers’  Association,  Report  on  a 
Minimum  Grammar,  213 
fCommunal  Verse  Writing,  Miriam 
Gabriel,  394 

Coney,  Charlotte,  A  Student-Edited 
Handbook  (Round  Table),  f4ii;  *416 
*Conklin,  R.  J.,  and  McKee,  J.  H.,  Col¬ 
lege  Spelling,  43 

Conserve  the  Teacher  (editorial),  W. 
Wilbur  Hatfield,  682 

*Constance,  Jennie  M.,  Learners,  Teach¬ 
ers,  498 

Contract,  Results  of  One  Silas  Marner, 
294 

Contracts  Socialized,  Jean  Carter,  544 
Cook,  Alice  Rice,  The  Exhibition  Table 
(Round  Table),  672 

*Coulter,  V.  C.,  Teaching  the  Nature  of 
Language,  658 

Council  and  the  Classroom  Teacher, 
The,  Dudley  Miles,  1 
Council,  The  1927,  57 
*Course  in  Literature,  Introductory,  O. 
J.  Campbell,  740 

fCreation,  Appreciation  through  (Round 
Table),  Betty  M.  Goodwyn,  157 
■[Creative  Urge,  The,  Marjorie  Mac- 
Creary,  841 

Crocker,  Lionel,  The  Impact  of  English 
on  Japanese,  288;  The  One-Acter  and 
the  Short  Story  (Round  Table),  674 
Cultivated  Speech,  Wallace  Rice,  284 
Cunningham,  Albert  B.,  Aims  and  Meth¬ 
ods  in  Oral  English,  205 
[Currier,  Maurice  E.,  Devices  for  Junior 
High  School  Composition,  566 

Dalton  Plan  in  Practice,  Mary  Har¬ 
grave,  372 

Danger!  (editorial),  W.  Wibur  Hat¬ 
field,  421 

Davidson,  Levette  J.,  What’s  In  a 
Name?  197 

*Davis,  Arthur  Kyle,  Jr.,  English  at  Ox¬ 
ford,  387 

DeCoverley  Papers,  Defending  the 
(Round  Table),  Irene  Hill  Fitzgerald, 
237 


DeCoverley  Papers,  Those  Dry  Old, 
Hazel  B.  MacDaniel,  480 
Defending  the  DeCoverley  Papers 
(Round  Table),  Irene  Hill  Fitzgerald, 
237 

*Denial  of  Our  Teaching,  The,  Helene  B. 
Bullock,  750 

[Devices:  For  Junior  High  School 
Composition,  Maurice  E.  Currier,  566 

[Devices,  Junior  Composition,  Ruth 
Flowerree,  487 

[Directed  Reading  in  Social  Adjustment, 
Mabel  C.  Hermans,  219 
Do  Pupils  Really  Study?  (Round 
Table),  J.  Milnor  Dorey,  849 

*Dolbee,  Cora,  What  Can  We  Teach 
Freshmen?  220 

Dorey,  J.  Milnor,  Do  Pupils  Really 
Study?  (Round  Table),  849 
Drama,  The  Late  Development  of  Irish, 
Andrew  E.  Malone,  466 
Dramatic  Art,  The  Teaching  of  Litera¬ 
ture  a,  Norma  D.  Solve,  536 
Dramatics,  The  Little  Theatre  and,  in 
the  High  School,  Regina  N.  Madden, 
729 

[Dramatization  and  the  Group  Method, 
Edward  H.  Webster,  320 

[DuBreuil,  Alice  J.,  Checking  Outside 
Reading,  559 

Editorials:  Better  Speech,  W.  Wilbur 
Hatfield,  860;  Conserve  the  Teacher, 
W.  Wilbur  Hatfield,  682;  Danger!  W. 
Wilbur  Hatfield,  421;  Ends  in  Litera¬ 
ture,  IP.  D.  Roberts,  587;  Literature 
through  Life,  H.  S.  Roberts,  169;  Ob¬ 
jective  Tests  in  Literature,  W.  Wil¬ 
bur  Hatfield,  251 ;  Positively  Speaking, 
W.  Wilbur  Hatfield,  337;  Recommend 
It,  W.  Wilbur  Hatfield,  170;  Respon¬ 
sibility  Educates,  W.  Wilbur  Hatfield, 
766 

[Eighth-Grade  Book  Reports  (Round 
Table),  Harriet  H.  Shoen,  55 
Elder,  Vera,  and  Carpenter,  Helen  S., 
Objective  Teaching  in  the  Library, 

I2X 

Ellis,  Amanda  M.,  What  Does  Irving 
Say?  (Round  Table),  576 
End,  The  (Poem),  Wallace  Rice,  705 
Ends  in  Literature  (editorial),  H.  D. 
Roberts,  587 

*English  and  the  Ph.D.,  Harry  T.  Baker, 
820 

*English  at  Oxford,  Arthur  Kyle  Davis, 

Jr-.  387 

[English  in  a  Junior  High  School  Setting, 
A.  Laura  McGregor,  41 
English  Laboratory,  The  (Round  Table), 
Esther  Lolita  Holcomb,  50 
English,  More  Spoken,  Wallace  Rice,  201 
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English  Motivation  (Round  Table), 
Dorothy  V.  Foster,  579 
Essay  of  Today,  The,  Simeon  Strunsky, 
8 

Ethics,  Informal,  and  the  Study  of 
Comus  (Round  Table),  Gertrude  H. 
Rideout,  4x2 

Examination  Questions,  Interest-Pro¬ 
voking  (Round  Table),  E.  Louise 
Noyes,  52 

fExercises  and  writing,  Kate  W.  Smith, 
228 

Exhibition  Table,  The  (Round  Table), 
Alice  Rice  Cook,  672 
Experiment  with  Uniform  Tests,  An 
(Round  Table),  Blanche  G.  Cole,  583 

fFailures,  Reducing  in  Literature  and 
Composition  Classes,  Edith  C.  Jones, 
741 

Famous  Rut,  The  (Round  Table),  Dora 
McElwain,  158 

Fiddler,  The  (Poem),  G.  J.  Neumann, 
441 

Fiddlers  in  the  Fourth  Estate,  Edwin 
R.  Van  Kleeck,  16 

"(Finding  an  Audience  (Round  Table), 
Dorothy  Parker,  575 
Fitzgerald,  Irene,  Defending  the  De- 
Coverley  Papers  (Round  Table),  237 
Flanders,  Isadore  E.,  The  House  of 
Seven  Gables  (Poem),  501 
tFlowerree,  Ruth,  Junior  High  School 
Composition,  487 

Fohl,  Martha,  A  Statistical  Method  of 
Improving  Compositions  (Round 
Table),  164 

fFoley,  Louis,  A  Test  Case,  387 
Formula  for  Writing  a  Scottish  Novel 
(Round  Table),  Josephine  Lane,  507 
Foster,  Dorothy  V.,  English  Motivation 
(Round  Table),  579 

Foust,  Clement  E.,  Practical  Co-opera¬ 
tion  (Round  Table),  162 
fFowler,  Louise  H.,  Big  Pay  in  the  Con¬ 
tracting  Business  (Round  Table),  415; 
Life-Savers  in  Composition  (Round 
Table),  244 

*Freshman  Assignments,  Raymond  F. 
Howes,  154 

*Freshman  Composition,  A  Study  in 
Dreams  and,  Richard  Reeve,  835 
♦Freshman  Composition,  Grading,  Ralph 
L.  Henry,  53 

♦Freshman  English  in  the  Middle  West, 
Ralph  L.  Henry,  299 
Freshman  Stage  of  Punctuation,  In  the 
(Round  Table),  Helen  Rand,  160 
♦Freshmen,  What  Can  We  Teach?  Cora 
Dolbee,  220 

♦Function  of  Art  in  Education,  The,  Jean 
Barsam  Temple,  230 


fGabriel,  Miriam,  Communal  Verse  Writ¬ 
ing,  394  . 

Gilbert,  Bonnie,  Altar  Lace  (Poem),  271 
Gilbert,  Bonnie,  My  Classes  (Poem; 
Round  Table),  857 

fGoodwyn,  Betty  M.,  Appreciation 
through  Creation  (Round  Table),  157 
Gott,  Charles,  Report  of  Committee  on 
Co-ordination,  646 

*Grading  Freshman  Composition  (Round 
Table),  Ralph  L.  Henry,  53 
*Graduate  Work  in  English  Literature, 
Ernest  Bembaum,  33 
Grammar  and  Power,  H.  Y.  Moffett,  800 
Grammar,  Is,  Reviving?  (Round  Table), 
D.  M.  Wolfe,  852 

tGrammar,  Report  on  a  Minimum,  Com¬ 
mittee  of  the  Wisconsin  English 
Teachers’  Association,  213 
Graves,  C.  Edward,  Measuring  Literary 
Merit  (Round  Table),  328 
fGroup  Method,  Dramatization  and  the, 
Edward  H.  Webster,  320 
*Grouping,  Ability,  Plus,  Norman  J. 
Whitney,  559 

Hammett,  Evelyn,  Vocabulary  (Poem), 

615 

Handbook,  A  Student  Edited  (Round 
Table),  Charlotte  Coney,  41 1 
Hargrave,  Mary,  Dalton  Plan  in  Prac¬ 
tice,  372 

Harloff,  Gladys  Louise,  Riley  Program 
(Round  Table),  249 

fHarrington,  Evaline,  Uncle  Bob  Chooses 
Books,  836;  Writing  with  a  Purpose, 
660 

t Has  the  Bell  Rang?  Jessie  B.  Souther, 
493 

Haste  Thee,  Nymph  (Round  Table), 
Eunice  H.  Steele,  848 
Hatfield,  W.  Wilbur,  Better  Speech  (edi¬ 
torial),  858;  Conserve  the  Teacher 
(editorial),  682;  Danger!  (editorial), 
421;  Objective  Tests  in  Literature 
(editorial),  251;  Positively  Speaking 
(editorial),  337;  Responsibility  Edu¬ 
cates  (editorial),  766 

*Henry,  Ralph  L.,  A  College  Course  in 
Advanced  Composition,  137;  Fresh¬ 
man  English  in  the  Middle  West,  299; 
Grading  Freshman  Composition 
(Round  Table),  53 

t  Hermans,  Mabel  C.,  Directed  Reading 
in  Social  Adjustment,  219 
Hessler,  L.  B.,  Why  Edit  Shakespeare? 
732 

High  School  Student’s  Standard  of  Eng¬ 
lish,  The,  E.  J.  Ashbaugh,  630 
♦Higher  Aims  for  Rhetoric,  Oakley  Calvin 
Johnson,  410 

Holcomb,  Esther  L.,  The  English  Lab- 
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oratory  (Round  Table),  50;  Whitman 
and  Sandberg,  549 

fHolmes,  Ethel  E.,  Banishing  the  Make- 
Believe,  33 

(Home  Reading,  What  (Round  Table), 
E.  E.  Sheldon,  667 

House  of  Seven  Gables,  The  (Poem), 
Isadore  Elizabeth  Flanders,  501 
*Howes,  Raymond  F.,  Freshman  Assign¬ 
ments,  154 

Hyde,  Grant  M.,  What  the  Teacher  of 
Journalism  Can  Do,  714 
Hyde,  Marietta,  The  Proper  Study  of 
Mankind,  640 

Impact  of  English  on  Japanese,  The, 
Lionel  Crocker,  288 

Importance  of  Listening  Ability,  Paul  T. 
Rankin,  623 

In  Brief  Review:  17,  92,  180,  261,  347, 
433,  522,  603,  694,  782,  866 
fin  Memory  of  Longfellow  (Round 
Table),  Louise  A.  Wilson,  53 
Informal  Ethics  and  the  Study  of  Comus 
(Round  Table),  Gertrude  H.  Rideout, 
f4i2;  *417 

Inglis,  R.  B.,  What  Shall  I  Study?  380 
Interest-Provoking  Examination  Ques¬ 
tions  (Round  Table),  E.  Louise  Noyes, 
52 

introducing  English  Teachers  to  the 
English  Language,  Robert  L.  Ram¬ 
say,  147 

introductory  Course  in  Literature,  O.  J. 
Campbell,  740 

Irving,  What  Does,  Say?  (Round 
Table),  Amanda  M.  Ellis,  576 
Is  Grammar  Reviving?  (Round  Table), 
D.  M.  Wolfe,  852 

Japanese,  The  Impact  of  English  on, 
Lionel  Crocker,  288 

*Johnson,  Oakley  Calvin,  Higher  Aims 
for  Rhetoric,  410 

fjones,  Edith  C.,  Reducing  Failures  in 
English,  741 

Journalism,  What  the  Teacher  of,  Can 
Do,  Grant  M.  Hyde,  714 
f  Junior  High  School  Composition,  Ruth 
Flowerree,  487 

fjunior  High  School,  English  in  a,  Set¬ 
ting,  A.  Laura  McGregor,  41 
Juniors,  Presenting  Poetry  to  Reluctant 
(Round  Table),  Dorothy  K.  Austin, 
241 

fKate  (Poem;  Round  Table),  Ethel 
Louise  Knox,  156 

*Keith,  A.  L.,  Personification  in  Milton’s 
Paradise  Lost,  399 

Kendall,  Paula,  Our  American  Language 
(Round  Table),  167 

Kenyon,  John  S.,  On  Teaching  Pronun¬ 


ciation,  368;  Pronouncing  American 
English,  4S4 

fKnox,  Ethel  Louise,  Kate  (Poem;  Round 
Table),  156 

Krapp,  George  Philip,  Troublesome  Ad¬ 
verbs,  31 

fLaBrant,  Lou  L.,  New  Uses  for  Stand¬ 
ardized  Tests,  299 

fLady  of  the  Lake  in  Pantomime,  The, 
Arthur  M.  Seybold,  316 
Lane,  Josephine,  Formula  for  Writing  a 
Scottish  Novel  (Round  Table),  507 
fLanguage,  An  Adventure  in  Teaching, 
Mary  J.  Ainsworth,  150 
*Language,  Introducing  English  Teach¬ 
ers  to  the  English,  Robert  L.  Ramsay, 
147 

Language,  Our  American  (Round 
Table),  Paula  Kendall,  167 
^Language,  Teaching  the  Nature  of,  V.  C. 
Coulter,  658 

Last  Minstrel,  The,  Jean  Thomas,  810 
Late  Development  of  Irish  Drama,  The, 
Andrew  E.  Malone,  466 
*Learners,  Teachers,  Jennie  M.  Con¬ 
stance,  498 

Lesson  Plans.  See  Harrington,  Moffett, 
and  Webster 

Letters,  Business,  Survive  (Round 
Table),  Helen  E.  Mish,  675 
Library,  A  Classroom  (Round  Table), 
Marie  E.  Staib,  762 

Library,  Objective  Teaching  in  the, 
Helen  S.  Carpenter  and  Vera  Elder, 
121 

Life-Savers  in  Composition  (Round 
Table),  Louise  H.  Fowler,  244 
Listening,  Importance  of,  Paul  T.  Rank¬ 
in,  623 

^Literary  Realism  and  Undergraduate 
Appreciation,  F.  S.  Stowell,  737 
Literature  through  Life,  H.  D.  Roberts, 
169 

Little  Theater  and  Dramatics  in  the 
High  School,  The,  Regina  N.  Madden, 

729 

fLittle  Theater  in  School,  The,  Lillian 
Foster  Collins,  143 

Logan,  Conrad  T.,  Rhythm  and  Rhyme 
Tests,  678 

('Longfellow,  In  Memory  of  (Round 
Table),  Louise  A.  Wilson,  53 
Lovett,  Robert  Morss, Upton  Sinclair,  706 

McCullough,  Marion,  Teaching  (Poem; 
Round  Table),  53 

McDaniel,  Hazel  B.,  Those  Dry  Old  De- 
Coverly  Papers,  480 

McElwain,  Dora,  The  Famous  Rut 
(Round  Table),  158 

(  McGregor,  A.  Laura,  English  in  a  Junior 
High  School  Setting,  41 
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*McKean,  Time  Out  for  Planning,  748 
*McKee,  J.  H.,  and  Conklin,  R.  J.,  Col¬ 
lege  Spelling,  43 

*McKee,  J.  H.,  Prolegomena  to  a  New 
Spelling  List,  651 

fMacCreary,  Marjorie,  The  Creative 
Urge,  841 

Macmillan,  Adelia,  The  Tight  Little  Isle 
(Round  Table),  326 

Macy,  John,  The  New  Biography,  355 
Madden,  Regina  N.,  The  Little  Theater 
in  the  High  School,  729 
Malone,  Andrew  E.,  The  Tardy  Devel¬ 
opment  of  Irish  Drama,  469 
*Malone,  Kemp,  Philology  and  Litera¬ 
ture,  31 1 

Mansfield,  Katherine,  Edward  Wagen- 
knecht,  272 

Measurement,  The  Objective,  of  Eng¬ 
lish  Composition,  Robert  Pooley,  462 
Measuring  Literary  Merit  (Round 
Table),  C.  Edward  Graves,  328 
Miles,  Dudley,  The  Council  and  the 
Classroom  Teacher,  1 
*Milton’s  Nymph:  Sabrina,  Clara  Ste¬ 
vens,  571 

Miniature  Anthologies  (Round  Table), 
Marion  Sayward,  581 
jMirrielees,  Lucia  B.,  Pot  Pourri,  820 
Mish,  Helen  E.,  Business  Letters  Survive 
(Round  Table),  675 

Modem  Costume  Venture  into  Shake¬ 
speare,  A  (Round  Table),  Clinton  H. 
Collester,  669 

Moffett,  H.  Y.,  Applied  Tactics  in 
Teaching  Literature:  “Fall  of  the 
House  of  Usher,”  556;  “Greencastle 
Jenny,”  194;  t“The  Monkey’s  Paw,” 
402;  f  Pilgrim  Fathers,  751;  Grammar 
and  Power,  800 

More  Spoken  English,  Wallace  Rice,  201 
Moulton,  Hope  H.,  Teaching  Variety  in 
Sentence  Beginning  (Round  Table), 
846 

My  Classes  (Poem;  Round  Table),  Bon¬ 
nie  Gilbert,  857 

fMyths  for  Moderns,  Alice  K.  Tupman, 
311 

Neumann,  G.  J.,  The  Fiddler  (Poem), 
441 

New  Biography,  The,  John  Macy,  355 
New  Use  for  Pictures  from  Magazines, 
A  (Round  Table),  Neva  Sloan,  586 
fNew  Uses  for  Standardized  Tests,  Lou 
L.  LaBrant,  299 

News  and  Notes:  Book  Week,  771; 
Books  of  Good  Will  for  Good  Will 
Day,  May  18,  255;  Collectors’  Items, 
254;  Correction,  254;  Council  Note, 
A,  424;  English  Club  of  Greater  Chi¬ 
cago,  The,  593;  Good  Will,  84;  Hardy 
Memorial,  A,  599;  High  School  Li¬ 


brary,  The,  684;  Illinois  Bulletin,  685 : 
Index  to  All  Magazines,  An,  685;  1928 
Session  of  the  Inland  Empire  Council, 
The,  513;  Junior  High  School  Clearing 
House,  A,  685;  May  Day  Materials, 
340;  Minneapolis  Council  Meeting, 
The,  589;  Motive  for  Composition,  A, 
684;  National  Contest  Winners,  171; 
National  Council  Program  Baltimore, 
768;  National  Council  of  Teachers  of 
English,  Minneapolis,  July  2  and  3, 
512;  National  Oratorical  and  Essay 
Contest,  83;  N.  E.  D.,  The,  424;  Note 
on  Current  Brochures,  A.  517;  Official 
Notice,  690;  Our  Own  Who’s  Who,  88, 
I7S,  257>  342,  428,  515,  595,  687,  776, 
862;  Paris  Library  School,  172;  Popu¬ 
lar  Guides  to  Reading,  860;  Prize  Con¬ 
tests,  253;  Scholastic  Awards,  595; 
Student  Verse,  860;  Survey  Report, 
424;  Teaching  Ph.D.,  The,  424; 
Tennessee  Council  of  Teachers,  512; 
Thanksgiving  Council  Meeting,  The, 
592;  Useful  Documents,  344,  519,  689, 
778;  Vacation  Drama  School,  A,  340; 
Who  Read  the  Classics?  594;  Wis¬ 
consin  Association,  The,  82 

Note  on  Texts  A,  (Round  Table), 
Clarence  Stratton,  f4is;  *420 

Noyes,  E.  Louise,  Interest-Provoking 
Examination  Questions  (Round 
Table),  52 

Obear,  Emily  H.,  To  Edgar  Allen  Poe 
(Poem),  *49;  fiss 

Objective  Measurement  of  English  Com¬ 
position,  The,  Robert  Pooley,  462 

Objective  Teaching  in  the  Library, 
Helen  S.  Carpenter  and  Vera  Elder, 
121 

Objective  Tests  in  Literature  (editorial), 
W.  Wilbur  Hatfield,  251 

fOf  the  Moon  (Poem),  Charles  Ballard, 
666 

On  the  Value  of  Side-Shows  in  the  Class¬ 
room  Circus  (Round  Table),  Ethel  G. 
Reed,  854 

One-Acter  and  the  Short  Story,  The 
(Round  Table),  Lionel  Crocker, 
674 

Oral  English,  Aims  and  Methods  in,  Al¬ 
bert  Benjamin  Cunningham,  205 

Our  American  Language  (Round  Table), 
Paula  Kendall,  167 

fOutside  Reading,  Checking,  Alice  Jou- 
veau  DuBreuil,  559 

*Paget,  Edwin  H.,  The  Audience  Vote, 
320 

fPantomime,  Lady  of  the  Lake  in,  Arthur 
M.  Seybold,  316 

fParker,  Dorothy,  Finding  an  Audience 
(Round  Table),  575 


INDEX 


Parks,  Carrie  Belle,  Read  It  and  Weep 
(Round  Table),  331;  Rhythm  and 
Rhyme  Tests  (Round  Table),  678 
Passing  of  the  Book  Report,  Flora  W. 
Snyder,  24 

Paul,  H.  G.,  What  Shall  I  Study?  383 

fPeace  (Poem),  Frances  R.  Angus,  845 
Periodicals,  The,  84,  172,  255,  340,  425, 
5i7,  597,  686,  773,  860 

^Personification  in  Milton’s  Paradise  Lost, 
A.  L.  Keith,  399 

*Ph.D.,  English  and  the,  Harry  T.  Baker, 
820 

*Ph.D.  Requirements  in  English,  George 
S.  Wykoff,  213 

fPhillips,  Helen  M.,  Biography  in  the 
High  School,  303 

*Philology  and  Literature,  Kemp  Malone, 

311 

*Philology  and  Undergraduates,  Marga¬ 
ret  Schlauch,  487 

Pictures,  A  New  Use  for,  from  Maga¬ 
zines  (Round  Table),  Neva  Sloan,  586 
Plans,  Lesson.  See  Harrington,  Moffett, 
and  Webster 

fPoetry,  Questing  in,  Bert  Roller,  108 
Pooley,  Robert,  The  Objective  Measure¬ 
ment  of  English  Composition,  462 
Positively  Speaking  (editorial),  W.  Wil¬ 
bur  Hatfield,  337 

fPot  Pourri,  Lucia  B.  Mirrielees,  820 
Practical  Co-operation  (Round  Table), 
Clement  E.  Foust,  162 
Presenting  Poetry  to  Reluctant  Juniors 
(Round  Table),  Dorothy  K.  Austin, 
241 

Priestley,  J.  B.,  Hugh  Walpole,  529 

*Prolegomena  to  a  New  Spelling  List,  C. 

A.  Brown  and  J.  H.  McKee,  651 
Pronouncing  American  English,  John  S. 
Kenyon,  454 

Pronunciation,  On  Teaching,  John  S. 
Kenyon,  368 

Proper  Study  of  Mankind,  The,  Mari¬ 
etta  Hyde,  640 

JPurpose,  Writing  with  a,  Evaline  Har¬ 
rington,  660 

tQuesting  in  Poetry,  Bert  Roller,  ro8 
Question  in  Dietetics,  A  (Round  Table), 
Ada  M.  Bing,  505 

Quimby,  Eunice  W.,  The  Tired  Teacher 
(Poem;  Round  Table),  511 

*Ramsay,  Robert  L.,  Introducting  Eng¬ 
lish  Teachers  to  the  English  Language, 
147 

Rand,  Helen,  In  the  Freshman  Stage  of 
Punctuation  (Round  Table),  160 
Rankin,  Paul,  Importance  of  Listening 
Ability,  623 

Read  It  and  Weep  (Round  Table), 
Carrie  Belle  Parks,  331 


877 

fReading,  Checking  Outside,  Alice  Jou- 
veau  DuBreuil,  559 

fReading,  Directed,  in  Social  Adjust¬ 
ment,  Mabel  C.  Hermans,  219 
Reading  for  Displeasure,  Bert  Roller, 
737 

fReading,  What  Home?  (Round  Table), 
E.  E.  Sheldon,  667 

*Realism,  Literary,  and  Undergraduate 
Appreciation,  F.  S.  Stowell,  737 

fReducing  Failures  in  English,  Edith 
C.  Jones,  741 

Reed,  Ethel  G.,  On  the  Value  of  Side- 
Shows  in  the  Classroom  Circus 
(Round  Table),  854 

*Reeve,  Richard,  A  Study  in  Dreams  and 
Freshman  Composition,  835 
Report  of  Committee  on  Coordination, 
The,  Charles  Gott,  646 

fReport  on  a  Minimum  Grammar,  Com¬ 
mittee  of  the  Wisconsin  English 
Teachers’  Association,  2T3 
Repudiation  of  the  Pioneer,  The,  Mark 
Van  Doren,  616 

Responsibility  Educates  (editorial),  W. 

Wilbur  Hatfield,  766 
Results  of  One  Silas  Marner  Contract, 
Antoinette  Baker,  294 
Reviews:  Book  of  Long  Stories,  A 
(Nethercot),  Paul  Fulcher,  521;  Book 
of  Stories,  A  (Obear),  Claudia  E. 
Crumpton,  520;  College  Handbook  of 
Composition,  The  (Woolley),  Ray¬ 
mond  F.  Howes,  864;  Comprehensive 
Guide  to  Good  English,  A  (Krapp), 
Helen  Rand,  259;  Later  American 
Writers  (Payne),  Mignon  Wright,  431 ; 
Course  of  Study  for  Junior  High 
Schools  (Carpenter),  Rewey  Belle 
Inglis,  345;  Enriched  Teaching  of  Eng¬ 
lish  in  the  High  School  (Woodring  and 
Benson),  Max  J.  Herzberg,  691 ;  Guide 
to  Literature  for  Character  Training 
(Starbuck  and  Shuttleworth),  Mabel 

C.  Hermans,  780;  History  of  the 
American  Drama  from  the  Civil  War 
to  the  Present  Day,  A  (Quinn), 
Clarence  Stratton,  601;  Juniors’  Own 
Composition  Book  (Leonard),  W. 
Wilbur  Hatfield,  779;  Literature  in  the 
Junior  High  School  (Bolenius) ,  Norma 

D.  Solve,  780;  Katherine  E.  Wheeling, 
178;  Main  Currents  in  American 
Thought:  An  Interpretation  of  Amer¬ 
ican  Literature  from  the  Beginnings  to 
1920  (Parrington),  Paul  Kaufman, 
260;  Main  Currents  in  the  History  of 
American  Journalism  (Bleyer),  Con¬ 
rad  T.  Logan,  693 ;  Modernity  of  Mil- 
ton,  The:  A  Theological  and  Philo¬ 
sophical  Interpretation  (Larson),  Paul 
Kaufman,  865;  Reading  and  Litera- 


878 


THE  ENGLISH  JOURNAL 


ture  (Haggerty),  Mabel  C.  Hermans, 
600;  Readings  (De  la  Mare),  Jean 
Barsam  Temple,  432;  Road  to  Xana¬ 
du,  The  (Lowes)  Paul  Kaufman,  347; 
Shakespeare:  Actor-Poet  (deCham- 
brun),  Hardin  Craig,  430;  Teaching 
of  English  in  the  Secondary  School, 
The  (Thomas),  J.  M.  Spinning,  178; 
Teaching  of  the  English  Language, 
The  (Fries),  Walter  Barnes,  91; 
Thinking,  Speaking,  and  Writing 
(Clark  and  Veit),  Eleanor  Tourison,  91 
Rhythm  and  Rhyme  Tests  (Round 
Table),  Carrie  Belle  Parks,  678 
Rice,  Margaret  F.,  What  Shall  We  Do 
for  Armistice  Day?  (Round  Table), 
757 

Rice,  Wallace,  Cultivated  Speech,  284; 
The  End  (Poem),  70s;  More  Spoken 
English,  201;  Spoken  English,  117 
{Richardson,  Helen  H.,  The  Way  I  Teach 
The  Virginian,  828 

Rideout,  Gertrude  H.,  Informal  Ethics 
and  the  Study  of  Comus  (Round 
Table),  f4i2;  *417 

Riley  Program  (Round  Table),  Gladys 
Louise  Harloff,  249 

Roberts,  H.  D.,  Brochure  Approach  to 
Mpdern  Biography,  A  (Round  Table), 
332;  Ends  in  Literature  (editorial), 
587;  Literature  Through  Life,  169 
fRoller,  Bert,  Questing  in  Poetry,  108; 
Reading  for  Displeasure,  737 

Sandberg,  Whitman  and,  Esther  Lolita 
Holcomb,  549 

Sawyer,  Marjorie,  What  Should  Trade 
School  English  Be?  (Round  Table), 

509 

Sayward,  Marion,  Miniature  Anthol¬ 
ogies  (Round  Table),  581 
*Schlauch,  Margaret,  Philology  and  Un¬ 
dergraduates,  487 

Sea  Haven  (Poem),  Fred  G.  Walcott, 
I-410;  *415 

Selling  Ideas — and  Something  More,  E. 
H.  Webster,  458 

Sentence  Beginning,  Teaching  Variety 
in  (Round  Table),  Hope  H.  Moulton, 
846 

Setzler,  E.  B.,  Comment  on  Halfway 
English  (Round  Table),  249 
{Seybold,  Arthur  M.,  The  Lady  of  the 
Lake  in  Pantomime,  316;  Writing  for 
Print  in  Junior  High  School,  570 
Shakespeare,  A  Modern  Costume  Ven¬ 
ture  into  (Round  Table),  Clinton  H. 
Collester,  669 

Shakespeare,  Why  Edit?  L.  B.  Hessler, 

732 

I'Sheldon,  E.  E.,  What  Home  Reading? 
(Round  Table),  667 


fShoen,  Harriet  H.,  Eighth-Grade  Book 
Reports  (Round  Table),  55 
Short  Story,  The  One-Acter  and  the 
(Round  Table),  Lionel  Crocker,  674 
{Shylock,  Timothy  J.  Stevenson,  651 
Sinclair,  Upton,  Robert  Morss  Lovett, 
706 

Sloan,  Neva,  A  Use  for  Pictures  from 
Magazines  (Round  Table),  586 
{Smith,  Kate  W.,  Exercises  and  Writing, 
228 

Snyder,  Flora  W.,  Passing  of  the  Book 
Report,  24 

Solve,  Norma  D.,  The  Teaching  of  Lit¬ 
erature:  A  Dramatic  Art,  536 
*Some  Things  That  Are  Not  So  (Round 
Table),  A.  Stevenson,  56 
{Souther,  Jessie  B.,  Has  the  Bell  Rang? 
493 

Speech,  Cultivated,  Wallace  Rice,  284 
*Spelling,  College,  J.  H.  McKee  and  R. 
J.  Conklin,  43 

^Spelling  List,  Prolegomena  to  a  New,  C. 

A.  Brown  and  J.  H.  McKee,  651 
Spider  Spins,  The  (Poem),  Frances  R. 
Angus,  756 

Spoken  English,  Wallace  Rice,  1 1 7 
Staib,  Marie,  A  Classroom  Library 
(Round  Table),  762 

{Standardized  Tests,  A  New  Use  for,  Lou 
L.  LaBrant,  299 

Statistical  Method  of  Improving  Com¬ 
positions,  A  (Round  Table),  Martha 
Fohl,  164 

Steele,  Eunice  H.,  Haste  Thee,  Nymph 
(Round  Table),  848 

*Stevens,  Clara,  Milton’s  Nymph:  Sa¬ 
brina,  571 

*Stevenson,  A.,  Some  Things  That  Are 
Not  So  (Round  Table),  56 
jStevenson,  Timothy  J.,  Shylock,  651 
*Stowell,  F.  S.,  Literary  Realism  and  Un¬ 
dergraduate  Appreciation,  737 
Stratton,  Clarence,  A  Note  on  Texts 
(Round  Table),  {415;  *420 
Strunsky,  Simeon,  The  Essay  of  Today, 
8 

Student  Edited  Handbook,  A  (Round 
Table),  Charlotte  Coney,  41 1 
Study,  Do  Pupils  Really?  (Round 
Table,  J.  M.  Dorey,  849 
*  Study  in  Dreams  and  Freshman  Com¬ 
position,  A,  Richard  Reeve,  835 
Symbols  in  Literature,  Elinor  Wylie,  442 

Tactics,  Applied,  in  Teaching  Literature: 
“Pall  of  the  House  of  Usher,”  566; 
f“Greencastle  Jenny”  194;  {“The 
Monkey’s  Paw,”  402;  {Pilgrim 
Fathers,  751 

Teaching  (Poem;  Round  Table),  Marion 
E.  McCullough,  53 
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*Teaching  of  English  at  Harvard,  The, 
Charles  Swain  Thomas,  494 
Teaching  of  Literature,  A  Dramatic  Art, 
Norma  D.  Solve,  536 
Teaching  Pronunciation,  On,  John  S. 
Kenyon,  368 

““Teaching  the  Nature  of  Language,  V.  C. 
Coulter,  658 

fTeaching  the  Social  Value  of  Clearness, 
Edward  Harlan  Webster,  137 
Teaching  Variety  in  Sentence  Beginning 
(Round  Table),  Hope  H.  Moulton,  846 
“Temple,  Jean  B.,  The  Function  of  Art 
in  Education,  230 
fTest  Case,  A,  Louis  Foley,  387 
Tests,  An  Experiment  with  Uniform, 
Blanche  G.  Cole,  583 
Texts,  A  Note  on  (Round  Table), 
Clarence  Stratton,  415 
fTheater,  The  Little  in  School,  Lillian 
Foster  Collins,  143 

This  Advertising  World,  Mary  Sylvester 
Cline,  446 

This  Decade,  Mark  Van  Doren,  101 
“Thomas,  Charles  Swain,  The  Teaching 
of  English  at  Harvard,  494 
Thomas,  C.  S.,  What  Shall  I  Study?  384 
Thomas,  Jean,  The  Last  Minstrel,  810 
Those  Dry  Old  DeCoverly  Papers,  Hazel 
B.  McDaniel,  480 

Tight  Little  Isle,  The  (Round  Table), 
Adelia  MacMillan,  326 
“Time  Out  for  Planning,  Helen  McKean, 
748 

Tired  Teacher,  The  (Poem;  Round 
Table),  Eunice  W.  Quimby,  511 
To  Edgar  Allan  Poe  (Poem),  Emily  Han¬ 
son  Obear,  tIS55  *49 
Trade  School  English,  What  Should  Be? 

(Round  Table),  Marjorie  Sawyer,  509 
*Training  for  English  Teachers,  825 
Troublesome  Adverbs,  George  Philip 
Krapp,  31 

fTupman,  Alice  K.,  Myths  for  Moderns, 
3ii 

fUncle  Bob  Chooses  Books,  Evaline  Har¬ 
rington,  836 

Van  Doren,  Mark,  The  Repudiation  of 
the  Pioneer,  616 

Van  Doren,  Mark,  This  Decade,  101 
Van  Kleeck,  Edwin,  Fiddlers  in  the 
Fourth  Estate,  16 

Vocabulary  (Poem),  Evelyn  Hammett, 

615 

Wagenknecht,  Edward,  Katherine 
Mansfield,  272 


Walcott,  Fred  G.,  Sea  Haven  (Poem), 
t4io;  *4iS 

Walpole,  Hugh,  J.  B.  Priestley,  529 
fWay  I  Teach  The  Virginian ,  The,  Helen 
.  H.  Richardson,  828 
Webster,  Edward  H.,  fDramatization 
and  the  Group  Method,  320;  Selling 
Ideas — and  Something  More,  458; 
fTeaching  the  Social  Value  of  Clear¬ 
ness,  137 

Weeks,  Ruth  Mary,  Bibliography  for 
High  School  English,  128 
Weller,  Alanson,  Walt  Whitman,  School¬ 
master  (Round  Table),  503 
*What  Can  We  Teach  Freshmen?  Cora 
Dolbee,  220 

What  Does  Irving  Say?  (Round  Table) , 
Amanda  M.  Ellis,  576 
fWhat  Home  Reading?  (Round  Table), 
E.  E.  Sheldon,  667 

What  Shall  I  Study?  C.  H.  Woolbert, 
Rewey  Belle  Inglis,  C.  S.  Thomas,  H. 
G.  Paul,  380 

What  Shall  We  Do  for  Armistice  Day? 
(Round  Table),  Margaret  R.  Rice, 
757 

What  Should  Trade  School  English  Be? 

(Round  Table),  Marjorie  Sawyer,  509 
“What  the  English  Teacher  Should  Know, 
Allan  Abbott,  315 

What  the  Teacher  of  Journalism  Can 
and  Should  Do,  Grant  M.  Hyde,  714 
What’s  in  a  Name?  Levette  J.  David¬ 
son,  197 

While  the  Char-a-banc  Waited  at  Stoke 
Poges  (Round  Table),  Mary  Louise 
Beech,  760 

Whitman  and  Sandberg,  Esther  Lolita 
Holcomb,  549 

Whitman,  Walt,  Schoolmaster  (Round 
Table),  503 

“Whitney,  Norman  J.,  Ability  Grouping 
Plus,  559 

Why  Edit  Shakespeare?  L.  B.  Hessler, 
732 

fWilson,  Louise  A.,  In  Memory  of  Long¬ 
fellow  (Round  Table),  53 
Wolfe,  D.  M.,  Is  Grammar  Reviving? 
(Round  Table),  852 

Woolbert,  C.  H.,  What  Shall  I  Study? 

385 

Woolf,  Virginia,  Gerald  Bullett,  793 
Writing  for  Print  in  Junior  High  School, 
Arthur  M.  Seybold,  570 
fWriting  with  a  Purpose,  Evaline  Har¬ 
rington,  660 

“Wykoff,  George  S.,  Ph.D.  Requirements 
in  English,  213 

Wylie,  Elinor,  Symbols  in  Literature, 
442 
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Copies  of  the  new  edition  have  been  sold  besides  as  many  more  of  the  original  (1913)  edition. 

BOOKS  FOR  HOME  READING 

is  the  most  popular  because  the  best  home  reading  list. 

YOUR  PUPILS  SHOULD  HAVE  IT! 

$.15  each  Postpaid  $1.20  a  dozen 

NATIONAL  COUNCIL  OF  TEACHERS  OF  ENGLISH 


CORRECT  ENGLISH  USAGE 

c A  Study -and -‘Practice  ‘Book 

By  EVALIN  PRIBBLE 

This  concise  text  for  use  in  all  years  of  the  high  school  functions  more  com¬ 
pletely  than  a  handbook. 

Plan  of  Text 

Concise  units  for  study  are  directed  to  those  facts,  the  mastery  of  which  is 
essential  to  secure  automatic  use  of  the  correct  form.  These  study  units  are 
immediately  followed  by  practice  units.  The  same  forms  occur  again  and 
again  at  lengthening  intervals  in  order  that  habit  formation  may  be  secured. 

Brill  without  instruction  is  inadequate;  instruction  without  drill  doesn’t  function. 

For  additional  information,  write  the  publishers. 


Chicago  LYONS  &  CARNAHAN  new  york 


GERALDINE  P.  DILLA,  A.M. 

announces  her  eighth  series  of  summer 

EUROPEAN  TOURS 

England,  Scotland ,  Wales ,  France ,  Belgium , 
Holland,  Switzerland,  Italy,  Germany ;  includ¬ 
ing  Normandy,  Brittany,  Chateaux  of  Tour - 
aine,  Provence,  Alsace,  Monte  Carlo,  the  Rhine 

Itineraries  from  J310  up 
Dilla  tours  cost  the  least  in  the  end. 

All  prices  of  ocean  passages  are  available. 

Special  tour  is  arranged  to  allow  summer  study  abroad. 
Teachers  of  English  literature  and  history  note  Dilla  Tour 
ABC  with  the  most  comprehensive  and  enjoyable  itinerary  in 

Gref\*?uJtalJn^i-?cIuding  free  a  Poetry  Reading  by  the  English 
poet  Wilfred  Gibson. 

For  all  information  address  MISS  G.  P.  DILLA 
Hollins  College  HOLLINS,  VIRGINIA 


INDIVIDUAL  INSTRUCTION 
IN  ENGLISH  COMPOSITION 

By  STEPHEN  DeWITT  STEPHENS 

Heed  0/  the  English  Department 
New  Jersey  Law  School,  Newark,  N.J. 

An  interpretation  and  evaluation  of  present-day  in¬ 
dividual  tnethods  of  instruction  in  English  composition, 
under  which  the  progress  of  the  pupil  is  somewhat  re¬ 
lated  to  his  ability  and  effort.  A  study  sponsored  by  the 
Harvard  Graduate  School  of  Education. 

161  pages.  Cloth,  $2.50 

HARVARD  UNIVERSITY  PRESS 

Cambridge  38 

5  Randall  Hall  Massachusetts 


^Announcing 

The  Handy  Book 

of 

ENGLISH  COMPOSITION 


'Ey 

RUTH  M.  WHITFIELD 

Proviso  Township  High  School,  Maywood,  III. 

A  reference  book  for  students  of 
English  composition,  to  aid  them  in 
writing  clearly,  correctly,  and  effec¬ 
tively.  Especially  designed  for  high 
school  use. 


HENRY  HOLT  AND  COMPANY 

I  Park  Ave.  6  Park  St. 

NEW  YORK  BOSTON 


2626  Prairie  Ave. 
CHICAGO 


149  New  Montgomery  St. 
SAN  FRANCISCO 


is  the  title  of  a  new  booklet  written  to 
help  you  in  Teaching  the  Dictionary. 
Here  are  a  few  suggestions  of  the 
lessons  included: 

First  Dictionary  Lessons 
Relative  Position  of  Letters 
How  to  Find  Words 
What  You  Find 
Pronunciation 
How  to  Find  Meanings 
Parts  of  Speech  and  Meanings 
Unusual  Uses  of  Words 
Synonyms 

The  Hyphen,  Etc.,  Etc . 

Copies  of  this  new  booklet  will  be  sent  FREE 
to  teachers  upon  request. 


Where  to  Find  Help 

Fine’s  Outline  of  Three  Years 

English  Literature  -  70  cents 

Contains  a  concise  outline  of  Ancient  Mariner — Vision 
of  Sir  Launfal — Marmion — Selected  Old  English  Bal¬ 
lads  —  Ivanhoe  —  Treasure  Island  —  Midsummer’s 
Night’s  Dream — As  You  Like  It — Odyssey — Deserted 
Village — Elegy  in  a  Country  Churchyard — Poe’s  Tales 
— Sketchbook — Silas  Marner — Twice  Told  Tales — Tale 
of  Two  Cities — Franklin’s  Autobiography — Thoreau’s 
Walden — Merchant  of  Venice — Browning’s  Poems — 
Idylls  of  the  King — House  of  Seven  Gables — Abraham 
Lincoln’s  Speeches — De  Coverly  Papers — Henry  V — 
Julius  Caesar. 

Fine’s  Outline  of  Fourth  Year 

English  Literature  -  70  cents 

Contains  a  concise  outline  of  the  History  of  English 
Literature — Macbeth — L’ Allegro  and  II  Penseroso — 
Comus — Lycidas — Burke’s  Conciliation  with  America 
— Macaulay’s  Essay  on  Dr.  Johnson — Carlyle’s  Essay 
on  Burns — Washington’s  Farewell  Address — Webster’s 
Bunker  Hill  Oration — Lincoln’s  Gettysburg  Address — 
Aids  to  Successful  Answering  of  Examination  Ques¬ 
tions — College  Entrance  Board  Examination  Questions. 

Other  Helpful  Review  Books 

Hix’s  Fifty  English  Classics  Briefly  Outlined  #2.00 
Clark’s  English  Classics  Completely  Analyzed  2.00 
Heydrick’s  How  To  Study  Literature .  .  .85 

Hanna  &  Taylor’s  1600  Drill  Exercises  in  Cor¬ 
rective  English  (Teacher’s  Edition  .90)  .50 

Boylan  &  Taylor’s  Graded  Drill  Exercises  in  Cor¬ 
rective  English  (Teacher’s  Editions,  Book  I, 

.90;  Book  II  .95);  Book  III  $1.00 
These  books  will  be  sent  for  free  examination.  Within  ten 
days  return  any  you  should  not  wish  to  purchase. 
Mention  your  official  position. 

NOBLE  AND  NOBLE,  Publishers 

76  Fifth  Avenue  •  New  York 


G.  &  C.  MERRIAM  COMPANY 

Springfield,  Massachusetts 

Publishers  of  the  M erriam-Webster 
Dictionaries  for  over  85  years 
Look  for  the  Circular  Trade-Mark 

GET  THE  BEST 


BHHHi 


MOE  BOOK  TESTS 

Have  the  Field  to  Themselves 

TEACHERS  find  them  simple,  swift,  efficient.  Answers 
checked  instantly. 

PUPILS  like  them  because  they  take  the  burden  out  of 
outside  reading. 

SET  3  (100  tests)  now  ready.  Separate  tests  s  cents  each. 
Send  stamp  for  title  list. 

SET  1,  2,  or  3  alone  (2  lbs.)  $  3.7 5 
ANY  two  sets  (4  lbs.)  7.00 
ALL  three  sets  (6  lbs.)  10.00 
Add  parcels  postage  to  your  zone 


MAURICE  W.  MOE 

West  Division  High  School 
Milwaukee,  Wis. 


Hastings 

Contemporary  Essays 

from  41  outstanding  English  and  American  Essayists 

Max  Beerbohm 

T.  S.  Eliot 

C.  E.  Montague 

Hilaire  Belloc 

Havelock  Ellis 

Paul  Elmer  More 

Arthur  Christopher  Benson 

John  Galsworthy 

Christopher  Morley 

Randolph  Bourne 

Edmund  Gosse 

Bliss  Perry 

Van  Wyck  Brooks 

Philip  Guedalla 

Agnes  Repplier 

Heywood  Broun 

Stephen  Gwynn 

A.  E.  (George  VV.  Russell] 

Henry  Seidel  Canby 

Frank  Harris 

George  Saintsbury 

Gilbert  K.  Chesterton 

Maurice  Hewlett 

George  Santayana 

Joseph  Conrad 

Robert  Cortes  Holliday 

Stuart  P.  Sherman 

Samuel  McChord  Crothers 

Aldous  Huxley 

Logan  Pearsall  Smith 

G.  Lowes  Dickinson 

E.  V.  Lucas 

Simeon  Strunsky 

Max  Eastman 

Don  Marquis 

H.  M.  Tomlinson 

Walter  Prichard  Eaton 

H.  L.  Mencken 

A.  B.  Walkley 

Virginia  Woolf 

Alice  Meynell 

It  would  be  a  most  fastidious 

428  pages,  $2.00 

essay  taster  who  could 

HOUGHTON 
MIFFLIN  GO. 

fail  to  be  pleased  by 

some ,  or  all. 

Boston  New  York  Chicago 

— Boston  Transcript. 

Dallas  San  Francisco 
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Reading  for  Appreciation 

By  William  E.  Grady,  District  Superintend¬ 
ent  of  Schools ,  Department  of  Education ,  New 
York  City;  and  Paul  Klapper,  Professor  of 
Education ,  College  of  the  City  of  New  York. 


An  attractive  new  series  of  readers  for  the 
seventh  and  eighth  grades  or  for  the  first  two 
years  of  the  junior  high  school,  published  in 
four  volumes,  each  volume  intended  for  a 
half  year’s  work.  Book  I,  Part  I,  is  for  the 
first  half  of  the  seventh  year,  Book  I,  Part  II, 
for  the  second  half  of  the  seventh  year;  Book 
II,  Part  I,  is  for  the  first  half  of  the  eighth 
year,  Book  II,  Part  II,  for  the  second  half 
of  the  eighth  year.  The  high  literary  quality 
of  the  material  is  aimed  to  develop  in  the 
pupil  an  abiding  love  of  good  books. 

Each  hook,  price  88  cents 

Charles  Scribner’s  Sons 

597  Fifth  Avenue  New  York  City 

3 _  E 


MAXIMUM  PRACTICE 

WITH 

MINIMUM  THEORY 


Monro  &  Taintor’s 

Corrective  Exercises 
in  English 


Offers  concise  guidance  and  effective  exercises 
to  help  eradicate  errors  in  everyday  speech. 

It  is  chockfull  of  well-chosen  passages  to 
impress  correct  usage  upon  the  pupils. 

It  contains  a  variety  of  modern  exercises  such 
as  completion,  true-false,  etc. 

CORRECTIVE  EXERCISES  may  be  used 
as  supplementary  material  to  vitalize  the  regular 
class  recitation  or  as  a  basal  text  for  intensive 
reviews. 

A  sample  copy  as  well  as  our  catalog  will  be 
gladly  forwarded  upon  request. 

GLOBE  BOOK  COMPANY 

175  Fifth  Avenue,  New  York,  N.Y. 


